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Abstract —This study evaluates the effectiveness of illustrative stories in improving the reading 

performance of Grade 2 pupils. Utilizing the quasi-experimental research design for an in-depth 

analysis of the study employing the pre-test and post-test in reading, the researcher used the 

researcher-made reading test which covers the 1st quarter Most Essential Learning Competencies 

(MELCs) in Mother Tongue-Based (MTB) Multilingual Education (MLE). Simple Percentage and 

t-Test of Mean Difference were the statistical tools used. Results of the study shows no significant 

difference in the pre-test and post-test performances of the Grade 2 pupils in reading before and 

after the utilization of illustrative materials. This does not show that the illustrative stories provided 

to the pupils as intervention to improve their reading performance is not effective. There are Grade 

2 pupils with difficulty in recognizing words and understanding the meaning of the selection read 

the fact that their reading performance is fair. Thus, teachers need to develop other learning 

materials which helps the pupils address their learning gaps in literacy and consider other hindering 

factors in achieving literacy goals in the formulation of intervention activities.  
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I. Introduction 

Every elementary school teacher is a reading teacher and is essential in helping each child 

on his or her reading journey. When teachers provide the resources to meet the literacy needs of 

the pupils, beginning as early as prekindergarten, pupils and teachers will feel both confident and 

competent in teaching and learning to read. 

While helping pupils learn to read, it is also important to create a love of reading. Students 

who read voluntarily report less negativity about reading than those who are required to read. 

Motivation is the key in promoting a love of literacy in children. One of the best resources for 

creating motivation is a shelf filled with books that match students’ interest level and reading level. 

They should be surrounded by titles that reflect the lives of themselves as well as their classmates. 

When students find titles with characters that look like them and families that resemble their own 
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or their neighbors, their interest level increases. Making these connections also increases pupil’s 

comprehension. 

Poornima and Adithya (2015) pose that reading is like an electronic device that cultivates 

the mind of reader with the software of knowledge and it is a long-term habit. Initially, it develops 

with students’ interest in early ages. It is the prominent source to open the gateway of knowledge 

library in mind. This activity of reading is observed as interest of distance learners in book reading 

when it is carried out again and again. Reading interest is often measured in rapports of the amount 

of how much material is being read. The regularity rate of reading and the time consumed on 

reading is another measure. The main preferences of distance education are to provide knowledge 

and skill. It is inculcated by reading books. To maintain interest in reading among distance learners 

is not an easy task.  

In the implementation of modular distance learning, most of the pupils lacks interest in 

reading. This is shown on the result of the activities given in the modules that most of them do not 

read the modules, they immediately answer the activities. And during the limited face-to-face, it 

was proven by the teachers that most of them especially the Grade 2 pupils find difficulty in 

learning to read. Reading interest among these pupils are compromised because not all learning 

facilitators can guide them in learning to read. 

According to the latest survey in education, it was revealed that 4 out of 5 Filipino students 

may find difficulty to understand, reflect on or interpret what they read and most of them especially 

the Key Stage 1 pupils find difficulty in recognizing the words. In fact, it is revealed that the 

average Filipino student has a learning gap of 5.5 years. This reflects the difference in expected 

years of schooling and the learning achieved for the years students spend in school. This means 

that the two years of implementing distance learning due to COVID-19 pandemic, literacy 

performance of the pupils are affected. This shows that, in times of crisis, the digital divide may 

further widen learning gaps. Children from poorer households are more likely to have large 

learning losses under remote schooling and these are the clientele mostly in the public schools. 

Thus, teachers during this era have to create intervention strategies to address the learning gaps of 

the pupils. 

Looking back, reading is bringing meaning to the printed page. It is the most important 

skill a learner should possess since it is a gateway to the development of academic skills across all 

disciplines. If a child cannot read, he will not be able to access the content in his other learning 

areas. The COVID-19 pandemic brought about great effect on the learners reading performance 

and creating a language-rich and print-rich environment online was impossible for the teachers. 

Even developing love for reading among students was impossible to do since there were no 

teachers who could guide the learners. In order to address the concerns of the teachers, capacity 

building and upskilling is needed. Producing appropriate learning materials to the pupils is a must 

during this time of learning crisis. Teachers need to assess the reading level and capability of the 

pupils to prepare for activities to be given to them. 
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Illustrative story books are suited to be given to the pupils during reading lessons. The use 

of illustrated books is an effective way to give children experience of reading. The illustrated books 

have less vocabularies which stimulate the children to love reading. The striking color of the books 

can improve children’s beginning reading skill, motivate them to read, and arouse their curiosity. 

The other benefit of using illustrated books is gaining the students’ attention to keep focus reading 

the story. Besides, in education, generally the illustrated books are applied to students of 

kindergarten and first grade to improve their beginning reading skill. Students who read illustrated 

books will feel easy to understand the meaning of the words. 

Illustrated story books are the result of printing technology which contains the message of 

written text and illustration. These are the important elements of the story. Levey & Polirstok 

(2011) states that illustrated story books give information by using the verbal language (symbol) 

and picture (icon). The delivered information is different according to the intended age level. 

Illustration and text are the important elements of the illustrated story books and they 

become the source of information which conveys message to readers through stories and pictures. 

Therefore, the illustrated story books can stimulate children to have strong desire to read. 

Illustrated story books have some advantages as stated by Mitchell, Waterbury, & 

Casement (2002): (1) illustrated story books can help children’s cognitive and emotional 

development. Children feel facilitated and helped to understand themselves and other and they can 

express their various emotions, (2) illustrated story books help children to learn about the world. 

Through illustrated story books, children can learn about the life of society in the past and present, 

the geographical condition, the nature, the plants and animals. The books will help children to add 

their life experience during their growth, (3) illustrated story books facilitate children to get fun. 

Children feel fun and happy by seeing the good, interesting, and funny pictures which can make 

them laugh, (4) illustrated story books help children to appreciate the beauty. The beauty can be 

seen both in the verbal and illustration. The verbal beauty is from the interesting plot and character 

while the beauty of the illustration can be seen in the accuracy of the object depiction, color 

composition, and various interesting action, (5) illustrated story books can stimulate children’s 

imagination. Through stories, their imagination has developed and the illustration complete the 

concrete and strong stories. Therefore, the illustrated story books can improve children’s 

understanding of stories and stimulate their imagination. 

The illustrated story books can also improve other language skills (reading and listening). 

Faizah (2009) states that by using illustrated story books, it will be easier for students to understand 

the content of the books since the books contain interesting pictures. 

Thus, pupils should be provided with books that represent all genres so that they can 

determine what they most enjoy reading. Unless a child is given the opportunity to read poetry, 

mysteries, historical fiction, biographies, autobiographies, and science fiction, he or she may not 

know all of the types of stories that are created for readers of all ages. Student book choice is the 
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first step in getting children hooked on reading. When students have ownership of their reading, 

successful, independent readers begin to bloom.  

Teachers can be the best book matchmakers for their students. While teachers are building 

relationships with their students in the beginning of the year, they can also conduct one-on-one 

interviews or give interest surveys to each child. This practice will help teachers learn the strengths, 

challenges, likes, and dislikes of their students. This information helps teachers select the best 

book to spark a child’s interest in reading. And it is in this premise that the researcher interested 

to conduct this study to evaluate the effectiveness of illustrative stories in improving the reading 

performance of the Grade 2 pupils. A proposed improvement plan was formulated based on the 

findings of the study.  

It is in the above premise that the researcher who is currently a Grade 2 teacher in Tanauan 

II Central School, would like to delve worthy research undertaking that will benefit the school she 

is currently teaching and that of her Graduate Program she is enrolled at. 

This study evaluates the effectiveness of illustrative stories in improving the reading 

performance of Grade 2 pupils in Tanauan II Central School, Tanauan II District, Leyte Division 

for School Year 2022-2023. The findings of the study were bases for the proposed improvement 

plan. 

Specifically, this study sought to answer the following questions: 

1. What is the level of reading performance of Grade 2 pupils before the utilization of 

illustrative stories? 

2. What is the level of reading performance of Grade 2 pupils after the utilization of 

illustrative stories? 

3. Is there a significant difference in the level of reading performance of Grade 2 pupils before 

and after the utilization of illustrative stories? 

4. What improvement plan can be proposed based on the findings of this study? 

 

 

II. Methodology 

Design. This study employed the quasi-experimental research design utilizing the pre-test 

and post-test to evaluate the effectiveness of illustrative stories in improving the reading 

performance of Grade 2 pupils for School Year 2022-2023. Tanauan II Central School, Tanauan 

II District, Leyte Division is the main locale of the study. The 23 Grade 2 pupils enrolled in the 

said locale for School Year 2022-2023 are the main respondents of the study and a researcher-

made reading test which covers the 1st quarter Most Essential Learning Competencies (MELCs) 

in Mother Tongue-Based (MTB) Multilingual Education (MLE) was used.  This research is 

focused in evaluating the effectiveness of illustrative stories in teaching reading in MTB-MLE 

which is expected to help improve the reading performance of Grade 2 pupils through the pre-test 
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and post-test and finding the significant difference. A Proposed Improvement Plan based on the 

findings of the study is the output. 

Sampling. There are 23 Grade 2 pupils involved in this study. The reading test were 

distributed and administered personally in face-to-face modality with consent from the Local IATF 

and strictly following the prescribed Health Protocol.  

Research Procedure. The researcher prepared the research design and tools to be utilized 

in the study. Approval and recommendation from the Panel of Examiner of the Graduate Studies 

was sought. A letter request to conduct this study was forwarded to the Office of the Schools 

Division Superintendent. Upon approval, permission from the District Supervisor and School 

Head was secured before the actual gathering of data.  Orientation of the participants and 

administration of the pre-test was done through face-to-face after the approval of the permit from 

the parents of the respondents. After accomplishing the pre-test, intervention was given within 

four weeks. The utilization of illustrative stories in teaching reading in MTB-MLE was 

emphasized. Lesson plans are prepared, checked and validated by the School Head and District 

MTB-MLE Coordinator including that of the illustrative stories used in the lesson. A matrix of 

activities was provided by the researcher to track the activities given during the data gathering 

process. After the four-week of intervention, post-test was administered. Results of the tests were 

collected. Data were tallied and submitted for statistical treatment. Analysis and Interpretation of 

Data. Making of Proposed Training Plan followed.  

Ethical Issues. The right to conduct the study was strictly adhered through the approval of 

the Schools Division Superintendent of the Division, District Supervisor, and School Head. 

Orientation of the respondents was done using face to face modality. In the orientation, issues and 

concerns were addressed and consent to be included in the study were signed. 

Treatment of Data. The Simple Percentage was employed to evaluate the pre-test and post-

test of the Grade 2 pupils in reading. t-Test of Mean Difference was used to determine the 

significant difference in the pre-test and post-test performances of the Grade 2 pupils in reading. 
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III. Results and Discussion 

Table 1 

Pre-Test Performance of Grade 2 Pupils in Reading 

 

 

 

 

 

 

 

 

 

 

 

Table 1 presents the pre-test performance of Grade 2 pupils in reading. It was revealed on 

the table that among the 23 Grade 2 pupil-respondents 3 or 13% got the score of 5-8 which is 

interpreted as fair and 20 or 87% got the score of 0-4 which is poor. The weighted mean of 1.48 

shows that the Grade 2 pupils have poor reading performance in the pre-test. This means that most 

of the pupils have difficulty in recognizing words and understanding the passages they read. This 

implies that these pupils have learning gaps in their literacy performance. The result of the pre-test 

provides the teachers information on where to start his or her lesson. Providing appropriate 

activities and intervention is crucial and teachers have to start where the pupils are. The 

intervention of exposing the pupils to illustrative stories is somewhat beneficial for it helps in 

understanding and providing meaning of the words, phrases, sentences and stories read. 

Understanding how a student’s interest and exposure to literacy affects their understanding of 

literacy, is imperative in order for teachers to teach and assess students appropriately. To 

understand how a child learns to read and comprehend the information they are reading, teachers 

need to understand how they interact with print first. Reading is a mental process. This means that 

successful reading relies on an interaction between decoding linguistic visual inputs and accessing 

phonological information. Reading begins when the reader unlocks the code of a written language 

system. However, the neuroscience of reading is much more complex than this simplistic view. 

Reading is an elaborate process that involves decoding of abstract symbols into sounds, then into 

words that generate meaning. 

 

 

 

 

 

Score Range Description 
PRETEST 

Frequency % 

17-20 Excellent 0 0 

13-16 Very Good 0 0 

9-12 Good 0 0 

5-8 Fair 3 13 

0-4 Poor 20 87 

Total  23 100 

Weighted Mean 1.48 Poor  
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Table 2 

Post-Test Performance of Grade 2 Pupils in Reading 

 

 

 

 

 

 

 

 

 

 

 

 

Table 2 presents the post-test performance of Grade 2 pupils in reading. It was revealed on 

the table that among the 23 pupils tested after the utilization of illustrative stories in teaching 

reading skills, 2 or 9% got the score of 13-16 which is interpreted as very good while 6 or 26% got 

the score of 9-12 which is good, 5 or 22% got the score of 5-8 which is fair and 10 or 43% got the 

score of 0-4 or poor. The weighted mean of 5.83 shows a fair pos-test performance after the 

utilization of illustrative stories in teaching reading skills. This means that there are still pupils 

whose difficulty in word recognition and comprehension. The fact that these pupils were not 

expose to in person teaching and learning because of the pandemic. Issa et al. (2012) found that 

home environment as the most dominant hindrance factor of reading, while Akanda et al. (2013) 

demonstrate lack of interesting reading materials as the most dominant factor. The result of the 

post-test implies that teachers have to exert more efforts in providing assistance to the pupils and 

create or produce some other intervening activities to hit the needs of the pupils. Knowing the level 

of interest and motivation of the pupils is important so teachers can create activities which are 

suited to the needs of the pupils. These various factors are necessary to ponder if teachers and 

educational practitioners attempt to help their students to build and nurture their reading interest. 

 

 

 

 

 

 

 

 

 

 

 

Score Range Description 
POST-TEST 

Frequency % 

17-20 Excellent 0 0 

13-16 Very Good 2 9 

9-12 Good 6 26 

5-8 Fair 5 22 

0-4 Poor 10 43 

Total  23 100 

Weighted Mean 5.83 Fair   
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Table 3 

Test of Difference Between the Scores in the Pre-Test and Post-Test  

of Grade 2 Pupils in Reading 

 

Aspects Test Scores 
Computed 

T 

Critical 

T 
Decision Interpretation 

Grade 2 in 

Reading  

Pre 

Post 

1.48 

5.83 
0.122 0.251 Accept Ho Not Significant 

Table 3 presents the test of difference between the scores in the pre-test and post-test of 

Grade 2 pupils in reading before and after the utilization of illustrative stories in teaching reading 

skills. It was revealed on the table that the computed value of t of 0.122 is lesser than the critical 

value of t which is 0.251, so null hypothesis is accepted. This means that there is no significant 

difference in the pre-test and post-test performances of the Grade 2 pupils before and after the 

utilization of illustrative stories in teaching reading skills. The weighted mean of the pre-test 

performance of 1.48 had slightly increased to 5.83 in the post-test after the utilization of illustrative 

stories in reading. This implies that only few of the pupils can read and understand what they read. 

The use of illustrated books is an effective way to give children experience of reading. The 

illustrated books have less vocabularies which stimulate the children to love reading. The striking 

color of the books can improve children’s beginning reading skill, motivate them to read, and 

arouse their curiosity. The other benefit of using illustrated books is gaining the students’ attention 

to keep focus reading the story. Besides, in education, generally the illustrated books are applied 

to students of kindergarten and first grade to improve their beginning reading skill. Students who 

read illustrated books will feel easy to understand the meaning of the words. But knowing the fact 

that there are Grade 2 pupils who have difficulty in word recognition will not appreciate the use 

of illustrative stories. Thus, the Grade 2 teacher of these pupils have to provide other activities 

which address the needs of the pupils before exposing them to illustrative stories. Beginning 

reading activities should be provided first. Beginning reading at elementary school especially to 

the first and second grade should be stressed on understanding and pronouncing the words 

correctly. Beginning reading skill becomes the basis for the further reading at the higher level. If 

students’ beginning reading skill is already good, they will not experience any significant 

difficulties in the future. It aimed at mastering the basic reading skill to make the further reading 

becomes easier. The purpose of beginning reading is to know each element of the writing and 

speak the word clearly with the right intonation and pronunciation. Students should be able to read 

with the right pronunciation and intonation as the basis to continue to the further reading. 
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I. Conclusion 

Results of the study shows no significant difference in the pre-test and post-test 

performances of the Grade 2 pupils in reading before and after the utilization of illustrative 

materials. This does not show that the illustrative stories provided to the pupils as intervention to 

improve their reading performance is not effective. There are Grade 2 pupils with difficulty in 

recognizing words and understanding the meaning of the selection read the fact that their reading 

performance is fair. Thus, teachers need to develop other learning materials which helps the pupils 

address their learning gaps in literacy and consider other hindering factors in achieving literacy 

goals in the formulation of intervention activities. 

 

II. Recommendations 

 

1. The proposed improvement plan formulated should be utilized; 

2. Teachers have to produce illustrative stories to be use in teaching reading skills; 

3. Teachers have to provide appropriate learning materials based on the needs of the pupils 

and suited to their levels; 

4. Teachers have to attend capability building on the construction of appropriate learning 

materials for the pupils; 

5. Teachers should submit the crafted learning materials for quality assurance; 

6. Encourage teachers to submit innovations and research for the improvement of their 

teaching so as to improve the performance of the pupils; 

7. Teachers should provide developmental activities which are suited to the level of the 

pupils; 

8. School Heads should provide materials for the construction of illustrative story books for 

the pupils; 

9. School Heads should provide technical assistance to the teachers for the improvement of 

their teaching literacy; 

10. School Heads should spearhead in providing appropriate learning materials to the pupils; 

and 

11. Future researchers should replicate this study to include different locale and include 

different variables aside from the mentioned in this study. 
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