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Abstract — The study delved into the level of implementation of the Gender and Development
(GAD) Program in SDO Urdaneta City. It determined the profile of the schools, the level of GAD
program implementation by the school heads, the challenges encountered by school heads in the
GAD program implementation, the significant relationship between the profile of the school and
the level of GAD program implementation and the significant difference between the profile of
the school and the level of GAD program implementation. The descriptive method of research was
used in this study. The findings revealed that most of the schools in SDO Urdaneta City are
medium-sized in the barangay and have a limited number of GAD corners, GAD self-learning
materials, gender-neutral restrooms, and GAD training conducted in school. The level of
implementation of GAD programs in SDO Urdaneta City is high, indicating that GAD policies
and programs are widely adopted. There are limited studies conducted on GAD.

Further, there needs to be more integration of GAD concepts in the lessons among teachers. The
school's size correlates to the number of GAD learning resources produced in schools. Likewise,
the number of school-based GAD training affects the learning assessments conducted by teachers.
Thus, the researcher recommended prioritizing GAD implementation throughout all school profile
characteristics, particularly in learning resources, learning environment, and learning delivery,
allocating sufficient funds and resources to implement GAD programs and school activities
successfully. Schools should increase the number of gender-neutral restrooms and guarantee they
are accessible to all students, regardless of gender identity or expression. Lastly, schools should
evaluate the success of their GAD programs and activities regularly to ensure they reach their goals
and identify improvement areas.
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I. Introduction

The current society is now characterized by gender equality between men and women in
the various areas of human life, to wit, social, political, economic, and other opportunities for
human development (UNESCO, 2021). One of the challenges of the present times is to allow both
men and women to enjoy equal opportunities in life without any man or woman being prejudiced
or discriminated against. Accordingly, the Philippines is one country in Asia actively and
conscientiously addressing the gender gap in education and health and one of only six (6) nations
in the world to have it done. The Philippines' scores on political empowerment of women continue
to improve as its economic indicators, such as estimated income, labor force participation, and
income equality for similar work. The women in the Philippines are now enjoying equality with
men in senior management roles; however, despite these remarkable achievements, thousands of
Filipino women suffer from sex and other gender-related abuses. Men and women differ in several
indisputable ways, predominantly in the reproductive systems and some secondary sex
characteristics. The concern about gender equality is on the differentiated social roles, behaviors,
and capacities and the intellectual, emotional, and social aspects. Moreover, the analysis of gender
inequality in social institutions has focused on the economy, the family, education, and policy
(Hill, 2018). According to liberal feminists, providing women with education appears to be a
necessity in 1 Report: In advanced industrial countries with increased education, the birth rate
tends to decline, more women become involved in occupations outside the home, and the women
themselves may begin to demand greater legal inequality. Inequality in education and some policy
level tend to vary from one society to another. For instance, in many countries, women with much
less education than men are more likely to be illiterate. In the Philippines and other European
countries, women and men are engaged in politics and have legislation that calls for equal rights
for women.

The Philippine approach has been characterized by gender-making gender perspectives
central to all activities, policies, and plans. Department of Education has integrated the gender and
development (GAD) mandate into all its policies and practices. It is stipulated in the 1987
Philippine Constitution, Republic Act (R.A.) No. 9710 is the Magna Carta of Women (MCW), RA
10533, the Enhanced Basic Education Act of 2013. Same through in the Philippine International
Human Rights Commitments, Convention on the Elimination of all Forms of Discrimination
Against Women (CEDAW), the Universal Declaration of Human Rights(UDHR), and the
Convention on the Rights of the Child (CRC). The above thoughts and perspectives were the bases
of the researcher in realizing the felt need for this study. Generally, this study determined the level
of implementation of the Gender and Development Program by the school heads in the public
elementary and secondary schools in the Schools Division of Urdaneta City.

STATEMENT OF THE PROBLEM

1. What is the profile of the respondent schools in terms of:

Copyright © 2023 IJAMS, All right reserved
271

Volume I11, Issue 7 July 2023, eISSN: 2799-0664



%

N I JA M S INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES

Volume I11, Issue 7 July 2023, eISSN: 2799-0664

&
a.
b.
C.
d.
e.
f.

school size,

school location,

the number of GAD corners,

number of gender-neutral restrooms,

number of gender-sensitive learning materials, and

The number of school-based training?

2. What is the level of implementation of the Gender and Development programs by the
school heads in terms of:

a.

b.

e.

f.

learners’ development,
curriculum standards,
learning delivery,
learning environment,
learning resources, and

Assessment?

3. What challenges are the school heads encountering in implementing GAD Programs,
Projects, and Activities (PPAS)?

4. s there a significant relationship between the level of implementation of the Gender and
Development programs across the school profile variables?

5. Is there a significant difference in the level of implementation of the Gender and
Development program across the school profile variables?

What intervention activities to propose to enhance the implementation of gender and development
programs in SDO Urdaneta City?

1. Methodology

This study adopted the descriptive method to determine and analyze the level of
implementation of the Gender and Development Program. The result of the statistical analysis was
the basis of inferences, conclusions, and recommendations.
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DATA GATHERING TOOLS

The researcher used the questionnaire-checklist instrument for data-gathering purposes.
The researcher initially developed it based on DepEd Order No0.32 s. 2017 and based on the
literature and studies reviewed. The questionnaire- checklist consisted of three parts. Part | elicited
the background information or profile of the school respondents: school size, location, GAD
corner, gender-neutral restrooms, gender-sensitive learning materials, and the number of GAD
training spearheaded by the school.

Part 11 dealt with the level of implementation of the Gender and Development (GAD)
Program by the school heads.

Part 111 of the research instrument dealt with the challenges encountered by the school
heads in the Gender and Development (GAD) Program implementation.

TREATMENT OF DATA

Answers to the research problems were provided by analyzing and interpreting the data
using the appropriate statistical tools.

Frequency counts (f) and percentages (%) were used to determine the profile of the
respondents. The profile variables were categorized and assigned the corresponding numerical
values to facilitate the computation.

The weighted mean (W.M.) determined the level of the Gender and Development (GAD)
Program implementation on problem No. 2. The following five-point rating scale with the
corresponding descriptive ratings was used to interpret the data.

Rating Scale Descriptive Rating Transmuted Rating
4.50 -5.00 Always Highly Implemented
3.50-4.49 Often Implemented

2.50 -3.49 Sometimes Moderately Implemented
1.50-2.49 Seldom Slightly Implemented
1.50-1.49 Rarely Least Implemented

The weighted mean (W.M.) also determined the challenges encountered by the school
heads in the Gender and Development (GAD) Program implementation to answer Problem No. 3.
The following five-point rating scale with its corresponding descriptive ratings was used to
interpret the data.
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Rating Scale Descriptive Rating Transmuted Rating
4.50-5.00 Always Very Challenging
3.50-4.49 Often Challenging

2.50 -3.49 Sometimes Moderately Challenging
1.50-2.49 Seldom Slightly Challenging
1.50-1.49 Never Not Challenging

The Pearson Product Moment Correlation of Coefficient (r) was used to answer Problem
No. 4 on determining the relationships between the level of gender and development program
implementation and the school profile variables.

The Analysis of Variance (ANOVA) evaluated significant differences in gender and
development program implementation across school profile variables to answer Problem No. 5.

Intervention activities were proposed to enhance gender and development program
implementation to answer Problem No. 6.

I11.Results and Discussion
This chapter interprets, presents, and analyzes the data of the study.
Profile of the Respondents

Table 1 presents the profile of the schools along with school size, location, number of GAD
corners, gender-neutral restrooms, gender-sensitive learning materials, and number of GAD
training conducted in the schools.

Table 1:

Profile of the Schools

Profile Wariables Wanable Category F ) |

Mlega 3 4.8

: Large 6 o5
School Size Medinm 30 476
Small 24 38.1

- Ciaty Proper 2 3z
School Location Barangay 51 96.8
0-3 25 39.7
4-6 8 12.7
No. of GAD Corners 7.0 12 120
MNiore than @ 18 28.6

0-3 24 381

No. of Gender-Neutral Rest Rooms 4-6 11 17.5
7-2 -3 12.7

MNiore than & 20 31.7

0-3 20 31.7

Mo. of Gender-Sensitive Learning 4-5 13 238
Daterials 7-2 =] 143
MNiore than @ 19 302

L i 0-3 33 52.4

No. of GAD Trainings Conducted in the 4 g 13 2006
School 7-2 11 17.5
Mlore than @ I o5
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School Size: As shown in the table, most schools are medium-sized (47.6%), followed by
small-sized schools (38.1%). Only a few schools are classified as significant (9.5%) or mega-sized
(4.8%). The findings suggest that most of the schools in the sample are small to medium-sized
educational institutions. The school size may impact gender and development (GAD) programs
and activities. Larger schools may have more resources and capacity to implement GAD
initiatives, whereas smaller schools may have fewer resources and capacity (Nunez, 2014).

School Location: As can be gleaned from the table, almost all schools in the sample are in
barangays (96.8%), with only a few located in the city proper (3.2%). The result demonstrates that
barangays often have more schools than urban areas. Urban schools may have better access to
resources and services that can help implement GAD initiatives (Li & Zhang, 2015).

No. of GAD Corners: Based on the data, the highest number of schools in the sample have
more than 9 GAD corners (28.6%), followed by 0-3 GAD corners (25%). It shows that while some
schools have made significant efforts to construct GAD corners, others still need to. In line with
the literature, GAD corners are an excellent method for fostering gender equality and providing
safe spaces for marginalized groups (Jaschik, 2021).

No. of Gender-Neutral Restrooms: The highest number of schools in the sample have
more than nine gender-neutral restrooms (31.7%), followed by 0-3 gender-neutral restrooms
(38.1%). It acclaims that while some schools have prioritized creating gender-neutral facilities,
others still need to. According to research, providing gender-neutral restrooms is essential to
creating a secure and inclusive school environment for all learners (Human Rights Campaign,
2021).

No. of Gender-Sensitive Learning Materials: As can be seen in the table that the highest
number of schools in the sample have 0-3 gender-sensitive learning materials (31.7%), followed
by more than nine gender-sensitive learning materials (30.2%). While some schools attempted to
include gender-sensitive resources in their curriculum, others did not. According to the literature,
gender-sensitive education can result in favorable outcomes for pupils, such as enhanced gender
equity and less violence (UNESCO, 2021).

No. of GAD Trainings Conducted in the School: The table shows that most schools in
the sample have conducted 0-3 GAD training (52.4%), followed by 4-6 GAD training (20.6%). It
shows that although some schools prioritized GAD training for their faculty and staff, others still
need to. GAD training can result in good outcomes, such as increased gender awareness and
improved classroom conditions (U.N. Women, 2018).

Level of Implementation of GAD

Table 2 presents the level of implementation of the Gender and Development (GAD)
Program by the school heads and learners’ development.

Copyright © 2023 IJAMS, All right reserved
275



)

INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES
/\\‘; IJAMS Volume I11, Issue 7 July 2023, eSSN: 2799-0664
v

As seen in Table 2, along with learners’ development, the overall weighted mean of 4.57
means that all were highly implemented. Among all the indicators, the highest mean score falls
under Indicator 2: "Include in the school calendar the observance and celebrations related to GAD
such as but not limited to Women’s Month (March), Lesbian Gay, Bisexual, and Transgender
(LGBT) Pride Month (June), Breastfeeding Month (August), Peace Education Month (September),
Children’s Month (November 25 to December 12), and Human Rights Month (December)." It
implies that the school principals prioritize including GAD-related activities and celebrations in
the school calendar, promoting gender equality and awareness among students.

The lowest mean score in the Learners' Development indicators is 4.52; however, it is not
considerably lower than the highest, with all indicators having well-implemented mean scores. As
a result, there is no cause for concern in implementing gender-responsive education practices in
schools.

Table 2:

Learners’ Development

Indicators Weighted Mean ~ Descriptive
As 2 school head, | Equivalent
| Advocate gender equality m all aspects of 433 Highly

development and ensure the PPA's are made Implemented

congruent with this policy and are included in the
School Improvement Plans (SIPs), and Annual
Itmplementation Plans (AIPs)

2 include in the school calendar the observance 4.63 Highly
and celebrations related to GAD, such as but Implemented
not limited to Women's Month (March),

Leshian Gay, Bisexual, and Transgender
(LGBT) Pride Month (June), Breastfeeding
Month (August), Peace Education Month
(September), Children's Month (November) 23
to December 12), and Human Rights Month

(December)
3 support policies on curriculum, instruction, and 432 Highly

(=

assessment that are consistent with the Implemented
principles of gender-responsive education
Overall Weighted Mean 457 Highly

Lezend:
4.50-8.00 Highly Implemented (HI)
3 50-4.49 Tmuplemented (T)
150-3.49 Moderately Implamented (MI)
1.50-2.49 Slightly Implemented (51)
1.00-1.49 Kot Implemented (N.L)
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Furthermore, research demonstrates that fostering gender equality in schools improves
students' academic achievement and social growth. According to a UNESCO report published in
2017, schools that promote gender equality had higher academic achievement and better gender
attitudes among learners. Furthermore, gender-responsive education encourages critical thinking,
empathy, and respect for diversity are necessary for building a peaceful and inclusive society (U.N.
Women, 2018).

Subsequently, the highly adopted approach to fostering gender equality in the learners'
development indicates the school's dedication to providing a secure and inclusive learning
environment. The Philippine government policies and research studies emphasize the necessity of
encouraging gender equality in schools since it impacts learners’ academic and social
development.

Table 3 presents the level of implementation of the Gender and Development (GAD)
Program by the school heads and curriculum standards.

Table 3:

Curriculum Standards

Indicators Weighted ~ Descriptive
As 3 school head, | Mean Equivalent
| Enhance and promote 2 K-12 cumicum 433 Highly

infegrating  gender equality, human rights, Implemented

sexvality, reproductive health education, peace
education, environmental sfudies, and child
protection.
2 develop a set of GAD and human rights 446 Implemented
competencies to be integrated across leaming

areas and pradz levels
3 ensure minimum standards on gender sensitivity 437 Highty |
that will be integrated into the subjects or Implemented

learning areas, raining, curricular, co-curricular,
and extra-curricular programs for leamers and

feachers
Overall Weighted Mean 431 Highly
Lezmnd:
4.50-5.00 Highty mplemented (HI)
350449 Tmuplemsented (T)

L50-3 49 Moderstely Implemented (V)
160-2.49 Slightly Tmplemented {5T)
100-1.49 Not Tuplemented (N.1)
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Based on the data provided, the indicators along curriculum standards were highly
implemented with an overall weighted mean of 4.52, which falls under the "highly implemented"
category. Among the specific indicators, the highest weighted mean was obtained for "ensure
minimum standards on gender sensitivity integrated with the subjects or learning areas, training,
curricular, co-curricular, and extra-curricular programs for learners and teachers,” with a score of
4.57. On the other hand, the lowest weighted mean was obtained for "develop a set of GAD and
human rights competencies to be integrated across learning areas and grade levels," with a score
of 4.46.

To increase the implementation of GAD in the curricular standards, school leaders should
focus on creating and integrating GAD and human rights capabilities across study areas and grade
levels. Providing additional training and assistance for teachers to integrate GAD into their
teaching practices effectively might also be beneficial. It is also critical for school leaders to
regularly monitor and evaluate the implementation of GAD in curriculum standards to ensure that
the minimum standards for gender sensitivity are met and maintained.

UNESCO (2017) found that integrating gender equality, human rights, and other related
topics into the curriculum may positively impact learners' views and behavior toward these issues.
Furthermore, studies show that incorporating gender and human rights into the curriculum can lead
to a more inclusive and equitable education system (U.N. Women, 2018).

Developing a set of GAD and human rights competencies that can be integrated across
study areas and grade levels, on the other hand, is critical to ensuring that learners obtain the
information and skills needed to appreciate and support gender equality and human rights. Teacher
education, curriculum creation, and instructional materials that include these competencies
(UNESCO, 2017) make this possible.

Table 4 on the next page presents the level of implementation of the Gender and
Development (GAD) Program by the school heads, along with learning delivery.

The data provided suggests that in terms of Learning Delivery, the school head has
implemented the indicators to some extent, with an overall weighted mean of 4.15, which falls
under the category of "Implemented.”
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Table 4:

Learning Delivery

Indicators Weighted Descriptive
As a school head, I Mean Equivalent
1 ensure that the school shall mamtam gender- 447 Implemented
responsive instructional delivery and services
2 design gender-responstve models of mstruction for 432 Implemented
primarv education appropriate for all types of
learners
3 formulate enabling policies and gwidelines for the 4.03 Implemented

implementation of gender-responsive inovative
teaching and leamning approaches and assessment
models for Basic Education aligned with
curriculum standards
4 provide technical assistance to the teachers in the 3.76 Implemented
adoption or modification of gender-responsive
learning models and strategies

Overall Weighted Mean 4.15 Implemented
Lezend:
450-5 00 Highly Implemented (HI)
3.50-4.49 Imiplemented (T)
150-3.49 Moderately Implemented (M)
1.50-2 49 Slightty Implemented (SI)
Il.[PEI-L.iEI' Not Implemented (N.1)

The highest implemented indicator is "ensure that the school shall maintain gender-
responsive instructional delivery and services," with a weighted mean of 4.47. This implies that
the school head has taken measures to provide equitable and inclusive education to all students,
regardless of gender identity. Providing gender-responsive instruction is essential to create a safer
and more supportive learning environment that promotes academic success and overall student
well-being.

The lowest implemented indicator is "provide technical assistance to the teachers in
adopting or modifying gender-responsive learning models and strategies,” with a weighted mean
of 3.76. This suggests room for improvement in supporting teachers in implementing gender-
responsive learning strategies. It is essential to provide teachers with the necessary training and
resources to effectively implement gender-responsive strategies in the classroom to ensure that all
students can fully engage in their learning.

Research has shown that gender-responsive instruction is critical in creating an inclusive
learning environment that promotes academic success and student well-being (UNESCO, 2021).
Studies have shown that when schools prioritize and integrate gender-responsive instruction,
students' academic performance and engagement improve, particularly among marginalized
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groups, including girls, LGBTQ+ students, and students from low-income backgrounds
(UNESCO, 2021).

Table 5 on the next page presents the level of implementation of the Gender and
Development (GAD) Program by the school heads in the learning environment.

Based on the given indicators, the school head has implemented a gender-responsive
learning environment that promotes respect for students and teachers and has zero tolerance for
discrimination, violence, and abuse. The overall weighted mean of 3.57 indicates that the
implementation of these indicators is at a satisfactory level.

Indicator 2 received the highest score of 3.86, indicating that the school head has
adequately oriented and trained teachers on gender equality, sexuality, reproductive health
education, human rights, peace education, and child protection. This is consistent with literature
that emphasizes the importance of teacher training in creating a gender-responsive learning
environment (UNESCO, 2017). Teachers play a crucial role in shaping students' attitudes and
behaviors and, therefore, must be well-equipped to address gender-based issues in the classroom.

Table 5:

Learning Environment

Indicators Weighted Dezeriptive
A=z school head, T Mean Egquivalent
1  Emnsure a gender-rasponsive physical and zocial 3.57 Implemented

leaming environment that promotas respect for
studentz and teachers and has zero tolerance for
dizerimination, violance, and abuse.
2 ensure that teachers are adequataly onented and 386 Implemented
tramad on gender equality, saxuality,
raproductive hsalth aducation, human rnights,
peace education, and child protection

3 ensure development amd capacity building 3.-'-1-I5| WModerataly
about GAD through m-service training and Implemented
workshops

4  promote the institutionalization of gender- 3.55 Implementad
rezponsive teaching-learnming plans, zmdes,
proceszes,  activities, mechanjzms,  and
measuraz

5  provide adeguate and responsive capactiy- 3.22 Moderatalv
building activities for teachers in dealing with Implemented
children m conflict with the law (CICL) and
children at nsk (CAR)

6 strengthen and zustam the capacity of guidance 3.73 Implemented

counselors and teachers mm handling cazes of
viclence, abuss, dizsermmination, explortztion,

and bullying, and equip them with the technical

competence to provide appropriate
interventions and mmmediate rafarral
Overall Weighted Mean 357 Implemented

Lezpend:
4.50-5.00 Highly Insplemsented (HI)
3.50-4.45 Imyplesnenced (T)
1.50-3.4% Mederacsly Implemnensed (M)
1.50-2.40 Slightdy Implemented (31}
L00-1.48 Not Implemented (1)
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While indicator 5 received the lowest score of 3.22, the school head's efforts to provide
adequate and responsive capacity-building activities for teachers dealing with children in conflict
with the law (CICL) and children at risk (CAR) are moderately implemented. Literature suggests
that addressing the needs of CICL and CAR is crucial in creating an inclusive and safe learning
environment (UNICEF, 2011). Teachers must be trained to identify and address these students'
needs and provide appropriate interventions and support.

While the school principal has introduced a gender-responsive learning environment, there
is still room for improvement in providing enough support for teachers dealing with CICL and
CAR. The school principal must prioritize teacher training to ensure every student feels
comfortable and supported in the learning environment.

Consequently, while the school principal has established a gender-responsive approach to
learning resources, there is room for improvement in ensuring all external resources adhere to
GAD fundamental concepts and core messages. The school principal must prioritize examining
external resources to ensure all students can access high-quality, gender-responsive instructional
materials.

Table 6 presents the level of implementation of the Gender and Development (GAD)
Program by the school heads and learning resources.

Based on the table and given indicators, the school head has implemented a gender-
responsive approach to learning resources. The overall weighted mean of 3.69 indicates that the
implementation of these indicators is at a satisfactory level.

Indicator 9 received the highest score of 4.12, indicating that the school head has ensured
that learning resources are contextualized, localized, and indigenized, integrating GAD core
messages and key concepts. This is congruent with research highlighting the relevance of adopting
culturally relevant and responsive resources in teaching and learning (Ladson-Billings, 2014).
Students are more likely to see the relevance and value of these themes in their own life when
GAD’s main messages and key concepts are included in these materials.
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Table 6:

Learning Resources

Indicators Weighted Diescriptive
Az a school head, Mean Eguivalent
1 Develop and provide gender-responsive Lesming N1 Implemarnted
Pespurces (LE.=2) based on the review and revision
programs, curricuohum, social comtent guidelines, and
other references to ensure that LF.: are free from
gander biases and stereotypes and nze gender-fair and
inclusive langnage. positive images, and meszages.
2 ensure that focal persons of L.E.2 are well-ramad in inl Implemarnted
gander responsivensss, sexoality, reproductive health
aducation, homan rights, and peace education
3 provide ariemtation for school development tearns to 3185 Implemanted
arpphasize the clusion of GAD key concepts and core
mezzazes in leaming resource development
4 provide leaming rezpurces related to GAD 144 blodarataly
Implamanted
5 update the guidalmes in the development of learping 1467 Implemanted
reagurces by remforcing the social content guidelines
with GAD core meszazes and key cancapts
4§  anmure that leaming resgurces procurad from extamal 145 blodarataly
sgurces comply with GAD key concepts and core Implamanted
mezzazes
T update amd zlizn the guality assnuoance of the learping 1464 Implammanted
resgurces, evalostion mstnuoments, and instroctional
matarizls to include gender concepts, wahies, and
gander-fair lanFuaze
g  gzather and upload qualit-zzsured GAD learmers’ and 149 blodarztaly
teachers’ resources to the DepEd Leaming Fesources Implemanted
Parizl
2 ansure that the school shall mplement cantexmazlizad, 4.12 Implemanted
localized, and imdigenized learming  resources
integrating GAD core messagss and key concepts
Overall Weighted Mean .69 Implemented
Legend:

4505 09 Hizghh Implemerted (513
4504 43 Tmplememted (T

250343 Modcraschy Implomeased (M}
1502 43 Sightly Imglemented (21
L1 4% Nat Implemented (9.1

Whereas indicator 6 received the lowest score of 3.43, indicating that the school head's
efforts to ensure that learning resources procured from external sources comply with GAD key
concepts and core messages are moderately implemented. This is vital to ensuring that all learning
resources are free of gender biases and preconceptions. According to the literature, gender biases
in learning resources might contribute to gender inequality and promote negative gender
stereotypes (UNESCO, 2017). As a result, it is critical for the school principal to thoroughly assess
any external resources to ensure that they correspond with GAD's significant concepts and core
messages.

Table 7 presents the level of implementation of the Gender and Development (GAD)
Program by the school heads and the assessment.
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Table 7:
Assessment
Indicators Weighted Diescriptive
Ax z school head, Mlean Equivalent
1 Ensure that formative and $ommative 346 hloderataly
aszessments 3t the schoal lewel and  amy Implementad
competitions {e.g., comtests, quiz bees) at any
lenvel are gendar-responsive and colure-sensitive
for all leammers, teacher:, and other concernad
peraamel.
2 include AT core meszages and key concepis in 3.37 hloderataly
the test developrnent process, specifically i the Inyplementad
tzbla of specifications 2z intesrated with the
learning competencies  using  gender-fai
lameuage
3 conduct 3 GAD orientation for test-itemn teachesr- 341 hladerataly
writers fo ensure educationszl assessments ars Inplementad
cornplizmt i terms of content and procadures
4 anjoin all teachers to include gender-equalin 3.32 hloderataly
alements in their asseszment procazsas Implementad
Overall Weighted Mean 1ixa Mloderately
e 4.50-5.00 Highh Impdemcrtcd (HI)

504 4% Implememtcd (1)

250343 Mederasely Implemeassd (M)

1502 4% Sligkddy Implemeated (5T

1081 4% Nt Implememcd (V1)

The school's gender-responsive and culture-sensitive assessments are moderately
implemented, with an overall weighted mean of 3.39. Among the indicators, the highest score is
3.46 for ensuring that formative and summative assessments and competitions are gender-
responsive and culture-sensitive. This implies that the school is trying to ensure that assessments
are free from gender biases and are sensitive to the cultural background of learners and teachers.
However, the score still falls under the moderately implemented category, indicating that there is
still room for improvement.

The lowest score is 3.32 for enjoining all teachers to include gender-equality elements in
their assessment processes. This suggests that there is a need for the school to strengthen its efforts
in promoting gender equality in assessments and ensuring that teachers are aware of the importance
of incorporating gender-equality elements in their assessment processes.

Gender-responsive assessment procedures ensure that all learners, regardless of gender or
cultural background, have equal opportunity to exhibit their knowledge and abilities. Gender
biases in evaluations have been found in studies that influence learners' academic achievement and
future job choices (Jansen et al., 2015; Lubienski & Crane, 2017). Schools must create and
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implement gender-responsive assessment processes to promote fairness and equal education
opportunities.

Table 8 presents the summary table of the level of implementation of the Gender and
Development (GAD) Program by the school heads.

Table 8:

Summary Table Implementation of GAD

Indicators Orverall Drexcriptive Equivalent
Weirhted Mean
Leaamers Developmant 4.57 Hizhly Imnplamented
Curricuhon Standards 4.52 Hizhly Imnplamented
Leaming Delivery 4.15 Implemeanted
Leaming Enviromment 3.57 Implarnented
Leaming Fesoirces 3.49 Implernerted
Azzacemant 3.0 Moderately Implamented
Grand Weighted hean 198 Implemented
Legend:  4.50-5.00 Highh- Implemcnicd (HI)

504 43 Implncnicd (T}

2503 43 Miederaech Implemeaesd (M)

L.50-2 4% Slightly Imglemomted {51

1 081 43 ¥at Implencrcd (5.1}

Based on the overall weighted mean, the implementation of GAD in the school is rated as
"Implemented,” with a grand weighted mean of 3.98. The highest implemented area is Learner
Development, with a highly implemented rating of 4.57, followed by Curriculum Standards, with
a highly implemented rating of 4.52. These areas suggest that the school has a strong foundation
in integrating GAD into the school's policies, programs, and activities.

On the other hand, the lowest implemented area is assessment, with a moderately
implemented rating of 3.39, suggesting that there is still room for improvement in ensuring that
formative and summative assessments are gender-responsive and culture-sensitive.

Gender-responsive education positively impacts learner development, promoting gender
equality, empowering girls and women, reducing gender-based violence and discrimination, and
improving academic performance and retention rates (UNESCO, 2017; UNESCO Bangkok, 2017;
ADB, 2016). Gender-responsive education has also been acknowledged as essential to social
justice and sustainable development (U.N. Women, 2018).

The school may enhance its GAD implementation further by strengthening its assessment
methods to ensure gender-responsive and culturally appropriate. It can also provide more capacity-
building programs for teachers on GAD, particularly in places where implementation is moderate.
Furthermore, the school can investigate novel techniques to include GAD in its policies and
activities, such as technology and community partnerships, to promote gender equality and social
justice.
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Challenges Encountered by School Heads in the Implementation of GAD

Table 9 presents school heads' challenges in implementing Gender and Development
(GAD) Programs, Projects, and Activities.

Table 9:

Challenges Encountered in the Implementation of GAD

Indicators Weighted Descriptive
Aean Equivalent
1. Inmadeguate human, techmicsl and finencial 317 hloderately Serious
investment
2, Wesk coordination and — monitoring 317 Maderately Serious
mechanizms of the program
3. Insufficient datz and research in the 3BT Serious

implementation of GAD
4. Limited aftenfion to neglected groups and 313 hloderately Sarious

iaguEs

3. The dearth of evaluation znd evidemce to 3.1 Moderately Serious
Zuide programs

§. Insufficient sdvocacy materials for geadsr 312 Noderately Serious
izmies and development m the schaal

7. Inadequate provizion of techmical assistance  3.26 Moderately Serious
13 schools in the modification of zender-
respansive learning rodels and srategies

8. Mon-observance of teachers' mtagration of 3.57
the standards on gender semsitivity in the
different leaming araaz

9. The limited szcope of services and 342 hloderately Serious
interventions for the victims of gender-bizzas

SeTions

) ) 342 hoderately Serious
10. Fragmentation of efforts to prevent vialence

Orverall Weighted Mean 336 Moderately Serions

Legend:
450200 Verr Scricun (V5]
3504 4% Scnioma (5)
2.50-3.4% Modcrately Scricus (M5)
1.50-2 4% Slightly Serizun (5.5.)
1001 4% Nat Sorioe (5.4

The challenges encountered in implementing GAD in schools are perceived to be
moderately severe, with an overall weighted mean of 3.36. The challenges that received the highest
ratings are related to insufficient data and research (weighted mean of 3.87) and non-observance
of teachers to the standards on gender sensitivity that will be integrated into the learning areas
(weighted mean of 3.57). These challenges indicate a need for more evidence-based ways to tackle
gender-related issues in schools and increased efforts to integrate gender sensitivity into
curriculum and learning materials.

The problem of teachers failing to meet gender sensitivity criteria implies a mismatch
between policy and practice. While there are norms and standards for gender sensitivity, teachers
may not regularly follow them in their day-to-day operations. This underscores the need for
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increased efforts to ensure that instructors are effectively prepared and supported in incorporating
gender sensitivity into their teaching techniques.

Other challenges identified include insufficient human, technical, and financial investment,
weak coordination and monitoring mechanisms, the absence of attention to neglected groups and
issues, a lack of evaluation and evidence to guide programs, inadequate provision of technical
assistance to schools, limited scope and coverage of service and interventions for victims of gender
bias, and fragmentation of effort s to prevent and respond to violence.

Addressing these issues requires a comprehensive and integrated approach involving
various stakeholders, including politicians, educators, parents, and civil society organizations. The
strategy should prioritize collecting data and evidence, developing evidence-based programs and
interventions, and improving monitoring and evaluation procedures to ensure accountability and
efficacy,

Significant Relationship between the Level of Implementation of GAD across the School

Profile Variahles
Tahle 10:
Significemt Relationship between the Level of Implementmion of 4D across the School Prafile
*| Fariahles
Implementation of GAD
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It can be noted in the table that there is a significant relationship between school size and
learning resources as indicated by a p-value of .000, which is less than the set level of significance,
which is .05. Hence, it indicates that the null hypothesis, which no significant relationship between
school size and learning resources is rejected. According to Kabeer (2018), larger schools produce
more GAD learning resources than smaller ones since they have more funds and human resources.

Copyright © 2023 IJAMS, All right reserved
286



N INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES
< 1JAMS Volume 111, Issue 7 July 2023, eISSN: 2799-0664
N7

It can also be noted in Table 10 that there is a significant relationship between the number
of school-based GAD training and assessments, as indicated by a p-value of .000, which is less
than the set significance level of 0.05 rejects the null hypothesis indicating no significant
relationship between the number of school-based GAD training and assessment. This aligns with
the study (Kyohairwe, 2019), which found that training affects the teachers’ performance level in
assessing students' outcomes. Hence, teachers with more GAD training can integrate more GAD
concepts in their teaching and assessment.

Significant Difference in the Level of Implementation of GAD across the School Profile
Variables

Table 11 shows the significant difference in the GAD implementation level across the
school profile variables.

Table 11:
Significant Difference in the Level of Implementation of GAD across the School Profile
Variables
Implementation of GAD
- =
Profile E [l e rEn [l 7
ii 02 i
P E| o :s:
o 2
F g
Echool Sizs F 45 A2 U AT A4 | Aud
F % CE 45 254 | 4
School Location Fl = R i1 HE
P k] 4 hE his 4 4
Mo, of GAD Corners Fo| - A3 A O IETCR BEED
» i A22 i 2t 44
o, of Gender-Neutral Restrooms Fl N
F 54 A3 X : 24
Mo. of Gender-Semsitive Leaming [F | 543 A N ESCIN RN INETE
P 204 ek ] Ais Al KR
Wo. of School-Based GAD Training | F | 1197 | &8 | 20 | [ anfan
P A0 ] a2l e Ald | LA

Nete: *significant et 65 Ivel aipha

It can be noted in Table 11 that there is a significant difference between the number of
school-based GAD training and the level of implementation of GAD along with learners'
development as indicated by a p-value of .000 is less than the set level of significance at 0.05
indicates the rejection of the null hypothesis that there is no significant difference between the
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number of school-based GAD training and the level of implementation of GAD along learners'
development. This is supported by the study of Rao (2016), which revealed that GAD training is
significant in developing learners' awareness of GAD programs. He added that teachers who
attended more GAD training could integrate more GAD concepts in their lessons, which helped
develop learners.

These findings imply that school-based GAD training are essential elements that can
influence the implementation of GAD programs in schools. Schools must provide enough training
to teachers and staff to guarantee the successful implementation of GAD programs.

Proposed Intervention Activities to Enhance the Implementation of the GAD Program

Based on the salient findings of the study, the following activities were crafted to enhance
the implementation of the GAD program in SDO Urdaneta City. The proposed intervention
activities are shown below.
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IVV. Conclusion

Majority of the schools in SDO Urdaneta City are medium-sized, located in the barangays,
and have a limited number of GAD corners, GAD self-learning materials, gender-neutral
restrooms, and GAD training conducted in school.

The level of implementation of GAD programs in SDO Urdaneta City is high, indicating
that GAD policies and programs are widely adopted.

There are limited studies conducted about GAD. Further, there needs to be more integration
of GAD concepts in the lessons among teachers.

School size is correlated to the number of GAD learning resources produced in schools.
Likewise, the number of school-based GAD training affects the learning assessments
conducted by teachers.

GAD training is imperative in developing learners’ awareness of GAD programs.

Intervention activities were crafted and proposed to enhance the implementation of the
GAD program in SDO Urdaneta City.

V. Recommendations

The following are recommended based on the salient findings and the conclusions drawn:

1.

GAD implementation should be prioritized throughout all school profile characteristics,
particularly in learning resources, learning environment, and learning delivery allocating
sufficient funds and resources for the GAD programs and activities implementation in
schools.

There must be regular gender-sensitivity training for teachers and staff to acquire the
necessary information and skills to establish a safe and inclusive learning environment for
all learners.

Schools should increase the number of gender-neutral restrooms and guarantee
accessibility to all students, regardless of gender identity or expression.

Schools should draw attention to gender equality and avoid reinforcing harmful gender
stereotypes; schools should use gender-sensitive learning materials in the classroom.

Schools should evaluate the success of their GAD programs and activities regularly, assess
the accomplishment of goals, and identify areas for improvement.
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6. GAD implementation in schools should be viewed as an ongoing process requiring the
dedication and cooperation of all stakeholders, including school administrators, teachers,
students, and parents. Schools may help establish a fair and just society by encouraging
gender equality and provide safe and inclusive learning environment for all students.

REFERENCES

[1] Dionisio. B. (2016). Gender and development in education: A case of Philippine
schools.Journal of International Women's Studies, 16(4), 128-139.

[2] Enquist, L. (2016). Gender equality, capabilities, and the terrain of quality education.
Education Quality and Social Justice in the Global South: Challenges for Policy, Practice, and
Research. 25-39.

[3] Gemzell, S. (2015). Gender and Development Mainstreaming in Philippine Schools. Asian
Journal of Women's Studies, 23(3), 317-339.

[4] Hanz, L. (2019). Accounting for women’s work: progress of two decades.World Development,
Vol.20, No.1.

[5] Haughbak and Thomson. (2016). Unfair Advantage: Labour Market Discrimination in
Developing Countries. IBRD/World Bank, Washington.

[6] Hill, P. (2018). Feminism and Cultural Relativism as Dissident in Human Rights Discourses.
Human Rights Quarterly Vol. 19 Heise, L., with Pitanguy, J., and Germain, A. Violence
Against  Women: The hidden health burden. World Bank Discussion Paper, No.255,
International Bank for Reconstruction and Development, The World Bank, Washington D.C.

[7] Janus, M. (2018). Gender and development in education: A case of Philippine schools. Journal
of International Women's Studies, 16(4), 128-139.

[8] Kakuru, M. (2016). Asset Distribution, Inequality, and Growth. Policy Research Working
Paper; No. 2375. World Bank, Washington, DC. © World Bank.
https://openknowledge.worldbank.org/handle/10986/19830 License: CC BY 3.0 1GO.”

[9] Kerker, C. (2019). Gender, work & population in Sub-Saharan Africa. ILO, James Currey,
London.

[10] Human Rights Campaign. (2021). School Restrooms and Locker Rooms.
https://www.hrc.org/resources/school-restrooms-and-locker-rooms

[11] Jansen, M., Bosker, R., & Kunnen, E. (2015). Gender and assessment in higher education: A
review. Educational Research Review, 16, 33-45.

[12] Jaschik, S. (2021). Gender-Specific College Spaces. Inside Higher Ed.
https://www.insidehighered.com/news/2021/03/10/new-trend-gender-specific-college-spaces

[13] Kabeer, N. (2018). Gender, development and policy advocacy. Feminist Economics, 24(3),
1-23.

[14] Kyohairwe, F. (2019). The Challenges of Implementing Gender and Development (GAD)
Policy in Ugandan Secondary Schools. International Journal of Education and Research, 7(8),
117-132.

[15] Ladson-Billings, G. (2014). Culturally relevant pedagogy 2.0: A.k.a. the remix.
HarvardEducational Review, 84(1), 74-84.

[16] Li, C. and Zhang, L. (2015). Gender planning in the third world: meeting practical and
strategic needs’, World Development, Vol.17.

Copyright © 2023 IJAMS, All right reserved
290

Volume I11, Issue 7 July 2023, eISSN: 2799-0664



AN INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES
< 1JAMS Volume 111, Issue 7 July 2023, eISSN: 2799-0664
N7

[17] Nunez, M. (2014). Women, Culture, and Development: A Study of Human Capabilities.
Clarendon Press: Oxford.R.A. 10533 or Enhanced Basic Education Act of 2013

[18] R.A. 9710 or An Act Providing for the Magna Carta of Women

[19] Rao, S. (2016). Gender equality in education: Definitions and measurements. International
Journal of Educational Development. 25. 395-407. 10.1016/j.ijedudev.2005.04.003.

[20] Putsep, R. (2018). Gender-sensitive education: A panacea for social skills. International
Journal of Scientific Research and Review, 5(5), 58-65.

[21] Saplan, A. (2018). Development as freedom. Oxford: Oxford University Press.

[22] Shrikhande, H. (2018). Education and Reproduction of Social Inequality: German politics
and sociology of education. Policy Futures in Education, Volume 2, Numbers 3 & 4, 2018.
https://journals.sagepub.com/doi/pdf/10.2304/pfie.2004.2.3.12

[23] Tapalla, R. Gender and Jobs: Sex Segregation of Occupations in the World, ILO,
Geneva(2018).

[24] UN Women. (2018). Gender Equality in the Classroom. https://www.unwomen.org/-
media/headquarters/attachments/sections/library/publications/2018/gender-equality-in-the-
classroom-en.pdf?la=en&vs=4331

[25] UNESCO. (2017). Cracking the code: Girls’ and women’s education in science, technology,
Engineering, and mathematics (STEM). https://unesdoc.unesco.org/ark:/48223/pf0000251941

[26] UNESCO. (2021). Gender-Sensitive Pedagogy. https://en.unesco.org/themes/gender-
equality/what-we-do/gender-sensitive-pedagogy

Copyright © 2023 IJAMS, All right reserved
291



