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Abstract — This study determined the extent of mentoring and coaching practices of master
teachers in the Schools Division of Pangasinan 11, S.Y. 2022-2023. A total of four hundred ninety-
three (493) Master Teachers within the 4th, fifth, and sixth congressional districts of Division of
Pangasinan Il comprised the respondents of this study. The checklist questionnaire used to gather
the data was carefully crafted by an experienced researcher and thoroughly reviewed by experts in
the field.

Results revealed that the majority of the respondent master teachers are in the middle adulthood
stage, female, married, graduated with a Master's Degree, experienced master teachers, and
equipped with relevant training. In addition, the master teachers surveyed showed a high level of
engagement in mentoring and coaching practices. Further, the extent of mentoring and coaching
practices of the respondent master teachers differs along sex and number of relevant training
attended. Furthermore, the respondent master teachers' extent of mentoring and coaching practices
is associated with the number of pertinent training followed at the district, division, and national
levels. Experienced teachers can improve their teaching skills and expertise by attending district,
division, and national seminars and training sessions. It is advisable to engage in this practice to
improve one's abilities as a teacher. Such relevant training opportunities are essential in improving
their mentoring and coaching practices.

Therefore, taking the initiative to attend these events can significantly benefit master teachers'
professional development. Finally, it would be beneficial to conduct additional research on the
mentoring and coaching practices of master teachers in the broader context.

Keywords — Mentoring, Coaching, Master Teachers, Mentees, Instructional Strategies,
Development Of Instructional Materials, Classroom Observations

I. Introduction

The trends in education for the past years have been changing drastically. It requires
schools to focus on the improvement of students' learning outcomes. Among these trends is the
emphasis on the continuous professional development of teachers who are the agent in delivering
quality education to learners. Quality teachers are indisputably essential in enhancing student
achievement. Effective teaching is an absolute prerequisite for effective learning.
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Consequently, it is imperative to prioritize enhancing teacher quality to achieve enduring
and sustainable national development. Through education during the pandemic, there has been
much discussion about the new norm for schools and education, including the use of learning
ecosystems, more student agency and voice that include blended learning modality, modular
learning, and online settings like Google and, most importantly, developing teaching expertise.
Thus, a visionary and open-minded mindset is necessary to lead into the future and create
institutions where all students may learn, especially in this crisis (Reyes, 2019).

The term "master teacher” is loosely used to describe a successful and influential role
model for educators. A master teacher's characteristics may be viewed differently by educators
than by the general public, depending on the definition that the state, the local school board, or a
teacher education program establishes. A master teacher could consistently and quietly outsmart
other teachers in the classroom without drawing attention from administrators or peers or even
receiving pay for their efforts (Valdez, 2008).

In the State of New Jersey, the Department of Education (2019) stated further that the
primary role of the master teacher is to visit classrooms and coach fellow teachers using reflective
practice to improve instruction. Specific responsibilities of the master teacher include curriculum
and professional development and support, such as providing individual support and planning
small group meetings or training for teachers. It is imperative to comprehend that education
encompasses more than just imparting knowledge. It is just as crucial to nurture autonomous
learners with strong critical thinking abilities to flourish and advance. Thus, the principle of
lifelong learning and the view of the teaching profession as one that requires teachers' expert
knowledge and specialized skills to be acquired and maintained through rigorous and continuing
study. Mentoring and coaching is also a role of master teacher (UNESCO.2014).

Mentoring can be a valuable addition to induction or leadership development programs. It
can offer personalized support to leaders based on their work environment and current challenges.
In 2009, Silver et al. conducted a study that emphasized the value of mentoring as a socialization
strategy for new school leaders. This approach helps them develop the necessary skill set,
knowledge, behaviors, and values to handle the complexities of leadership roles. However, the
success of any mentoring relationship is dependent on establishing trust and rapport.

Previous research has identified supportive relationships as the most important aspect of
mentoring programs, with deliberate skill development having secondary importance (Crow &
Mathews, 1998; Daresh, 2004). Some mentoring programs prioritize matching mentor pairs
according to a similar philosophy, school level, and the type of challenges facing the school (Silver
et al., 2009). This intentional pairing can increase the effectiveness of the mentoring due to the
more substantial relationship and immediate relevance and commonalities of the work faced by
the mentor and protégé. Establishing the mentor as someone, not in an evaluative position is
essential to allow the protégé to risk sharing insecurities (Malone, 2001).

Copyright © 2023 IJAMS, All right reserved
334

Volume I11, Issue 7 July 2023, eISSN: 2799-0664



%

Q

I JA M S INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES

\

<

Meanwhile, in the Philippines, strict implementation of the Results-Based Performance
Management System (RPMS) guidelines under DepEd Order2, S. 2015 was conducted in all
teaching and non-teaching positions. The primary objective is to direct employees to achieve the
Department of Education’s vision, mission, values, and strategic priorities. Furthermore, it serves
as an instrument to monitor and assess performance while identifying areas for human resource
and organizational growth. One of these relevant emphases is the highlighted duties and functions
of master teachers to wit, deliver high-quality instructional competence and mentor fellow teachers
in achieving professional growth.

Master teachers lead cluster groups and provide mentoring and coaching to fellow teachers.
They collaborate to develop their teaching competence to increase student performance. As such,
there is a growing recognition of the importance of working with co-teachers as mentors and
coaches. Coaching has emerged as one of the more effective tools for professional development
options for adult learners. It is an essential tool because it invests in human capital and the systemic
improvement of individual teachers, which leads to professional development.

Professional development is pivotal in improving teachers' quality, student performance,
and school improvement (Villani, 2002). Some popular measures include teacher assistance
programs, out-of-office training, and job-embedded professional development programs, e.g.,
mentoring, coaching, and peer group discussions that address the specific daily needs of teachers
and students. Brannan and Bleisten's (2012) study on the teachers' perceptions of support revealed
the need for mentors' expertise in mentoring and coaching skills like focused teaching and learning
ideas, teaching aids, and logistical knowledge by colleagues or mentors.

In the Philippine context, based on the consolidated National Competency Based Teaching
Standard (NCBTS) —Teachers Strength Needs Assessment (TSNA) results for three consecutive
years starting S.Y.: 2013-2014, S.Y.. 2014-2015, and S.Y.: 2015-2016 of Human Resource
Development (HRD), Schools Governance Operations Division (SGOD) revealed that there is a
need for the secondary master teachers in the Division of Biliran to acquire relevant skills and
training. Skills, particularly in ICT-aided instruction, pedagogy in teaching, and training design,
were among the cited training needs for master teachers. These will further enhance their
instructional competence and leadership capacity as master teachers with different duties and
functions in their respective schools.

The government of the Philippines has consistently worked towards improving the quality
of teachers through various initiatives. One such framework is the National Competency-Based
Teacher Standards (NCBTS), established through CHED Memorandum Order No. 52, s. 2007 and
DepEd Order No. 32, s. 2009, is an indispensable component of the Basic Education Sector Reform
Agenda (BESRA). It takes inspiration from successful programs like Basic Education Assistance
for Mindanao (BEAM), Strengthening Implementation of Visayas Education (STRIVE) project,
and Third Elementary Education Project (TEEP).
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The DepEd Order 35, s. 2016 introduced the learning action cell (LAC) as a strategy for
professional development in K to 12 Basic Education. The LAC program involves a group of
teachers working together to address challenges faced in their school. The facilitator can be the
school head or a designated LAC Leader, such as a Master Teacher, who guides the collaborative
problem-solving process. Its goal is to enhance teaching and learning. LAC is a school-based
community practice that enhances teaching-learning, improving student learning. It also nurtures
successful teachers, enables teachers to support each other in continuously improving their content
and pedagogical knowledge, practice, skills, and attitudes, and fosters a professional collaborative
spirit among school heads, teachers, and the community.

The K to 12 Reform, also known as R.A. 10533, implemented in 2013, has significantly
changed teacher quality requirements in the Philippines. As a result of the reform process, there is
now a greater need for high-quality teachers who are well-equipped and prepared to take on the
roles and responsibilities of K to 12-teachers. In 2017, the Philippine Professional Standards for
Teachers

(PPST) was introduced through D.O. No. 42 to aid in achieving teaching excellence. It is
worth noting that the PPST has a strong foundation in the National Competency-Based Teacher
Standards (NCBTS). It collaborates with other endeavors to enhance the caliber of teachers, from
their pre-teaching education to ongoing training during their profession. The PPST clearly outlines
the qualities that make a good teacher in the K to 12 Reform, using specific domains, strands, and
indicators to measure professional development, skillful practice, and successful engagement.
These standards outline the knowledge, skills, and values that teachers from Teacher | to Master
Teacher 1V should possess to achieve competence, improve students' learning outcomes, and
ultimately provide quality education. The development of the standards is rooted in teaching
philosophies that emphasize the learner's needs while fostering a culture of lifelong learning and
inclusivity. They serve as a public statement of professional accountability, allowing teachers to
reflect on and evaluate their practices as they strive for personal and professional growth. As a
result, mentorship and coaching from experienced teachers is necessary.

Thus, within this premise, the researcher was motivated to conduct this study to determine
the extent of mentoring and coaching practices of master teachers and to propose programs to
enhance their mentoring and coaching practices.

Literature Review

According to Vygotsky (1978), individuals learn best when working together with others
during collaboration, and it is through such collaborative endeavors with more skilled persons
learners learn and internalize new concepts, psychological tools, and skills. The theory of Zone
Proximal Development (ZPD) and Scaffolding, deliberated by Vygotsky (1978), has a significant
contribution to the field of education, especially when coaching and mentoring are concerned.
According to a theory, the most effective teaching and learning method is providing support in the
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Zone of Proximal Development (ZPD). This support is usually given by a skilled person, like a
teacher or an expert, to enhance performance in the ZPD.

ZPD holds two related aspects- mediation and scaffolding. Mediation and scaffolding are
present when a coach guides his or her coachee. The coach is the mediator, while coaching is
scaffolding. The idea of a mediator is relatively direct, but scaffolding involves some descriptions.
Scaffolding can be categorized as a type of coaching based on the similarities (Collins et al., 1991).
Based on these realities, this learning theory concerning coaching and mentoring in the education
industry is essential because, as master teachers, they have to provide the support their coaches or
teachers need.

Moreover, this study is also anchored further in the framework of the elements of
professional practice. Much like the professional practices of lawyers and doctors, educators need
the theoretical understanding and technical skills to do their jobs and the reflective practice to
apply their learning in ever-changing contexts (Grady, 2005; Shulman, 1998).

The art of mentoring must move beyond the practical and cognitive aspects of the job's
requirements to include how one develops the internal moral compass needed to act in often
uncharted territory (Silver et al.., 2009). Practical coaching skills are the vehicle the mentor uses
to share the content knowledge of leadership and allow the mentee to take ownership of and apply
his or her new understandings with the support of a mentor.

Conceptual Framework

INPUT PROCESS OUTPUT

Profile of the
respondents:

a. age;

b sex;

c. civil status;

d. highest educational
attainrm et

e mumber of years as a
master teacher; and

f number of relevant

training attended Analysis of Results Proposed Program to
and Findings Enhance Mentoring
and Coaching

Practices of Master
— — Teachers

The extent of
Memtoring and
Coaching Practices of
Master Teachers
along:

a. preparation of
lesson plans;

b development’
construction of
mstructional materials;
c. wtilization of
instructional strategies;
d. classroom
observations
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Statement of the Problem

This study aimed to determine the extent of mentoring and coaching practices of master

teachers in the Schools Division of Pangasinan Il during the S.Y. 2022-2023.

1.

The survey is crucial in collecting essential information about respondents’ profiles. To
proceed, the researcher requires the following details about the individual: their age,
gender, marital status, highest educational qualification attained, years of experience as a
teacher and any relevant training they have undergone.

It is imperative to determine the extent of mentoring and coaching practices of master
teachers (a) in terms of the preparation of lesson plans (b) development/construction of
instructional materials (c) utilization of instructional strategies (d) and classroom
observations. This way, we can gather significant insights and data for further analysis and
improvement of teaching practices.

Is there a significant difference in the extent of the mentoring and coaching practices of
master teachers across their profile variables?

Is there a significant relationship between the extent of the mentoring and coaching
practices of master teachers and their profile variables?

Recommend a program that effectively enhances the mentoring and coaching skills of
master teachers in SDO Pangasinan II.

Hypotheses

The results are conclusive after a rigorous test on the null hypotheses using a significance

level of 0.05.

1.

There is absolutely no significant difference in the mentoring and coaching practices of
master teachers across their various profile variables.

There is no significant relationship between the personal traits of master teachers to the
mentoring and coaching techniques they employ.

1. Methodology

The researcher utilized the descriptive-correlation research method in this study. Calderon

(2012) explains that descriptive research involves documenting, analyzing, and interpreting
present phenomena, focusing on prevailing conditions and the behavior or function of individuals,
groups, or things.
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The study utilized a descriptive method to examine the role of master teachers in serving
as pedagogical mentors and coaches. The statistical analysis of the data formed the basis for
drawing inferences, making conclusions, and providing recommendations.

Data Gathering Tools

Questionnaires are methods used in conducting surveys. On this premise, this research used
a questionnaire checklist as the data collection instrument. It is a formalized list of questions used
to gather information from the respondents. The researcher prepared the questionnaire checklist
after comprehensively searching related literature and studies.

Data Gathering Procedure

After refining and finalizing the research instrument, the researcher secured a permit to
float them from the office of the Schools Division Superintendent of the Pangasinan Il. Eventually,
the researcher administered the questionnaire to the Master Teachers. The researcher personally
distributed the questionnaires to the respondents and retrieved the same after answering. Lastly,
all the data gathered utilizing the research instruments were analyzed and interpreted.

Treatment of Data

The data collected were sorted out, tallied, organized, and tabulated into the Excel
Spreadsheet and subjected to treatment using the Statistical Package for Social Sciences (SPSS)
2016. The gathered information underwent rigorous analysis through diverse statistical methods
to fully address all research inquiries.

The researcher used statistical tools to address the study's specific issues.

To establish the demographic characteristics of the participants, such as their age, gender,
marital status, highest educational attainment, years of experience as a master teacher, and
attendance to relevant training, we used frequency counts and percentages.

The extent of mentoring and coaching practices of master teachers was determined using
weighted mean, corresponding descriptive values, and transmuted ratings.

Statistical Range Descriptive Equivalent Transmuted Rating
4.50 -5.00 Always Highly Practiced
3.50-4.49 Often Practiced

2.50 - 3.49 Sometimes Moderately Practiced
1.50 -2.49 Seldom Slightly Practiced
1.00-1.49 Never Not Practiced

The utilization of a t-test and Analysis of Variance (ANOVA) was imperative to assess
discrepancies in the extent of mentoring and coaching practices among respondents based on their
profile variables.
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We employed the Pearson Product Moment Correlation to analyze the connection between
skilled educators' mentoring and coaching techniques and their profile variables.

Lastly, the salient findings of the study served as the bases for crafting the proposed
program to enhance the mentoring and coaching practices of master teachers.

I11.Results and Discussion
Profile of the Respondents

The purpose of the respondents' profile is to furnish and detail their background
information as study subjects. The researcher required the respondents to provide information such
as age, gender, marital status, highest level of education, years of experience as a master teacher,
and relevant training attended. The utilization of profile variables provided a means of examining
and dissecting the diverse levels of expertise exhibited by master teachers in their roles as
pedagogical mentors and coaches. Identifying any disparities or associations that may be present
was made possible through this process.

Copyright © 2023 IJAMS, All right reserved
340



D

N

§

INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES
I \JA M S Volume I11, Issue 7 July 2023, eISSN: 2799-0664

Table 2 presents the profile of the respondents along age, sex, civil status, highest
educational attainment, number of years as a master teacher, and number of relevant training
attended.

Table 2:
Profile of the Respondents
Profile Vanable: Varuable Category 4 L)
2l - 30 n 242
11 -40 100 20.29
Age 41 .30 255 5132
560 102 X069
60 - above 23 S.68
Male 169 3428
e Female 124 06872
Single 137 271.79
Civil Susus Manied 138 6795
Widower 21 4.26
HBSE ' BSEED 19 188
BS + 16-36 Pyot. Ed 10 2402
MA Unass 0 6409
MA Acad Requirements 72 14.60
Highest Educatsonal Attsnment MAED 28 <436
Ed Iy unts is .10
kd. D7 PhDD> Acad. Rogairements ] 446
Ed.D.JPaD 17 ' S0
A - below 129 26.17
Numnber of Years of Service as a 6. 10 102 69
Minter Teaches It-15 208 41.58
16 years above 57 1156
1wee and below i 6l
st 4-6 b4 17.8%
Seven and above 402 S$1.54
12roe and below 12 240
Duviscoa 4-06 L 1810
Seven and above 192 .50
e and below 9 1.80
Nuznber of Rebevant
Training Atnended Regioaal 4-6 83 17.20
Seven and above 9% £1.00
Iwee and below 123 65.50
Natwoaal 4.0 1ol 2040
Seven and above 04 14.10
I'twree and below 32 6330
Intermational 4.0 100 .30
Seven and abosve 81 16,40

Age. In terms of age, the majority of the master teachers belong to the age bracket 41-50
that is 51.32 percent while 28, or 5.68 percent, belong to the age bracket 60 years old and above,
which is the oldest bracket of age categorization and 10 or 2.02 percent belong to the age bracket
21-30 which is the youngest category of age. The data shows that most responding master teachers
are currently in the prime of their maturity. This age range is optimal for being an active and
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impactful teacher in the classroom. At the same time, young people still have room for
improvement to develop themselves professionally in improving their craft regarding the teaching
and learning process that will redound to good performance of learners.

According to the data, more females are in the study area, comprising 324 or 65.72 percent
of the respondents. There are more females in the group

than males. Regarding marital status, most respondents are married, with a total of 335
individuals, which accounts for 67.95%. Of the total individuals, 137, or 27.79%, are single.
Studies have shown that getting married, starting a family, and having a stable marriage can result
in a sense of contentment and safety, which can benefit work performance.

Highest Educational Attainment. As shown in the table, a significant number of the
respondents are master’s degree holders that are 268 or 54.36 percent, and 37 or 7.50 percent are
doctoral degree holders. In comparison, 72, or 14.60 percent, completed their academic
requirements in the master's program, and 22, or 4.46 percent, in the doctoral program. The data
would imply that the respondents’ educational qualifications are impressive and that many went
beyond a bachelor's degree. Indeed, educational qualification is one of the essential factors in
recruitment and or promotion in the practice of the profession or career service.

Number of Years of Service as a Master Teacher. As seen in the table, most of the
respondents have 11-15 years in service as master teachers that is 205 or 41.58 percent, 57 or 11.56
percent, have been master teachers for 16 years and above, while there is 129 or 26.17 percent,
who have been in the service for five years and below which is the youngest categorization of
years of service as a Master Teacher. So that in terms of the number of years in the service, most
of the respondents have been in the service long enough to have the knowledge, skills, and abilities
as Master Teachers.

Several Relevant Trainings Attended. The table shows respondents' attendance at
relevant professional growth and advancement training. Surprisingly, most respondents attended
seven or more trainings in the district, 402 or 81.54 percent, division 392 or 79.50 percent, and
regional level 399 or 81 percent. On the other hand, the respondents attended three trainings at the
national level, 323 or 65.5%, and the international level, which is 312 or 63.30%. Some
respondents enjoy attending seminars at one level or the other but not all levels of training.
Experienced teachers who attend workshops and seminars must stay up-to-date with the latest
trends in education, especially in mentoring and coaching. Interacting with experts is essential for
expanding their professional knowledge.

The Extent of Mentoring and Coaching Practices of Master Teachers

The primary purpose of this study is to determine the extent of mentoring and coaching
practices of Master Teachers. The process involved asking individuals to evaluate their mentoring
and coaching practices and those of their school leaders and teacher mentees. This evaluation
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covered topics such as lesson preparation, creation of instructional materials, use of teaching
strategies, and classroom observations.

Table 3 presents the extent of mentoring and coaching practices of master teachers along
with the preparation of the lesson plans.

As seen in the table, the extent of mentoring and coaching practices of master teachers in
terms of preparation of the lesson plan obtained an overall weighted mean of 4.58, denoting a
transmuted rating of “Highly Practiced." School heads have a weighted mean of 4.58, while the
teacher mentees have a 4.57 weighted mean, although both have the same equivalent rating of
“Highly Practiced." The teachers in charge prioritize preparing their lessons with great importance.
The rating would imply that they are competent in guiding their mentees/co-teachers in identifying
the learning objectives, instructing their co-teachers in assessing learners' understanding, planning
to sequence the lesson in an engaging and meaningful manner, creating realistic time in meeting
the lesson objectives and in demonstrating a positive attitude in dealing with a difficult task in
teaching.

Table 3:

The extent of Mentoring and Coaching Practices of Master Teachers, along with Preparation
of Lesson Plans

Indicators WT TR 5H TR T TR CRTW TR
1. Guide co-teachers in identifying the - - - -
-E 4.53 HP 4.50 HP 4 52 HP 4.52 HF
leaming ofjectives. - - -
= . == 1:-:| Flan 1o 4.55 HP 4.51 HP 4.52 HP 453 HP
leamer:” unmderstandins.
3. Ensure that the lesson is orgamized. | oo pp 455 HP 458 HP 457 HD
engaping, and purposeful.
4. Creste a realistic timeline. 4.50 HP 4.55 HP 445 B 4.53 HF
5. Cascade woad objectives mto specific 450 mp 447 0 HP 461 HP 4.63 HP
ones.
6. Shareprofesionalddlls dmowiedge. and -, o: pgp 453 HP 440 P 4.49 P
erpertise in crafting lesson plans.
7.  Demanstrate a positive atiftode in dealing -
4.59 HP 471 HP 471 HP 4.70 HP
with challenging tasks m teaching.
8 Exhibit entheizsrm for tesching amd
- = 4.54 HP 4.83 HP 4.40 HP 4.62 Hp
leanuing,
a . .. .
8. Eshibit 2 positive attimde towards o HP 4,60 HP 4.63 HP 4.61 HFP
teaching.
10. Leads in the preparation and emrichment - -
4.4 HP 4.59 HP 4.41 HP 4.62 HP
of the owrricuhim, B 3
O 4.40 HP 4 58 HP 4 57 HP 4.58 HF

Legand: M T. — Advrrer Teacher, 3H — Sehool! Head, T — Teacher MEmes, O — Sverall weigined meomt

On the other hand, the respondent teacher mentees have different perceptions towards their
master teachers in preparing lesson plans considering that they gave the lowest rating. The
conservative rating that they gave would mean that they are still wanting some more guiding efforts
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of the master teachers in order to enhance their craft in the delivery of instruction so that master
teachers should embody the real purpose of their position, which is to excellently give their best
in coaching and mentoring their peers in order that they will become teachers with the heart of a
teacher. As such, they should exhibit passion and commitment to teaching as catalysts of societal
change.

Surprisingly, their mentees rated their Master Teachers with a "Practiced” transmuted
rating in the indicators "create a realistic timeline," sharing professional skills and knowledge, and
crafting lesson plans. It is possible that the lower rating is due to master teachers providing only
the minimum required technical assistance in certain areas. There could be various reasons
someone might need help to complete a task, ranging from time constraints to having other duties
outlined in their job description. At any rate, their overall rating is still "Highly Practiced."

Furthermore, the respondent master teachers have a “Highly Practiced” transmuted rating
with a weighted mean of 4.60. Lesson preparation is an essential aspect of teaching. Teachers must
prioritize it as it guides standards and aids in enhancing classroom efficiency, which is crucial to
the overall teaching and learning process.

According to Brannan et al. (2012), all teachers need to have a well-prepared lesson plan,
regardless of their level of ability, experience, or field of training. A well-defined lesson plan
ensures smooth learning, and students can easily comprehend and retain information. Clarity and
organization are essential for effective teaching.

He further stressed that lesson plans are necessary for helping students accomplish their
goals within a learning environment on a short-term and long-term basis. Some studies show the
value of envisioning success in order to attain it. Similarly, failing a lesson plan minimizes the
prospects of envisioning specific outcomes and fulfilling one's expectations in a classroom setting.

Table 4 reflects the extent of mentoring and coaching practices of master teachers along
development/construction of instructional materials.
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Table 4:

The extent of Mentoring and Coaching Practices of Master Teachers, along with the
Development/ Construction of Instructional Materials

o

Indicators MT TR 5H TR T TR oW TR
1. Assizt colleagnes i crafting  indigenized
instructional materizls alizmed with the leamming 457 HE 435 HP 4.460 HP 457 HP
competencies.
2. Provide mentess with the mowledze and skdlls to - -
= 4.4 HE 454 HEF 4.41 HE 4.60 HP
craft instructional materials. .

3. Lead memees in  developing mstactionsl
materials that are responsive to leamers' diversity.

4.  Guide mentees in contextuslizing memactionsl
materials to make leaming more meaningful and  4.70 HE 4.60 HF 4.71 HE 4.67 HP
ECiting.

5. Provide techmical assiztance to the mentess in
developing video laszans that can impact studests’ 4,65 HE 4.53 HF 4.67 HE 4.62 HP
ability to learn.

G§. Lead mentees in  developing appropriste
instructional materials for the targst grade level

7. Advize mentess to craft instructional material that - - - -
is easy to read and understand. 4.70 HP 4.71 HP 4.73 HP 4.71 HP

3.  Support mentees in crafting colarfol, meaningfal,
and relevant imstroctional materials to facilitate  4.71 HE 4.71 HP 4.73 HE 471 HP
leaming enzazament among leamers.

9. Provide techmical aszistance to mentess i the - -
development of modules. 4.68 HE 4.63 HF 4.69 HE 4.67 HP

10. Guide teachers in the develomment of msmactional
materizls using technology.

4.60 HP 430 HP 443 HP 438 HP

433 HE 4.56 HF 450 HE 437 HP

4.67 HP 4.63 HP 4.68

i

4.66 HP
OWM 465 HP 4.460 HP 4.47 4.64 HF

Legend: MT. - Master Toacher, 3H - Schoa! Head, T — Teache} Meres, OWM — Overall weigited mem

i

As shown in the table, the master teachers have extensive practice in mentoring and
coaching along development /construction of instructional materials, with an overall weighted
mean of 4.64. All three groups of respondents have a transmuted rating of “Highly Practiced," with
a corresponding weighted mean of 4.67 for teacher mentees, 4.65 by the master teachers, and 4.60
for school heads. It also appears in the table that all the indicators were rated "Highly Practiced,"”
where indicator no. 8 "support mentees in crafting colorful, meaningful and relevant instructional
materials to facilitate learning engagement among learners” and no. 7 "Advice mentees to craft
instructional materials that are easy to read and understand” obtained the highest weighted mean
of 4.72 and 4.71, respectively. Experienced teachers should focus on developing relevant and
practical materials for their students since they possess valuable skills in providing technical
assistance to their pupils. Through this, they can guide their mentees in contextualizing
instructional materials to make learning more meaningful and exciting in the classroom, which
will redound to good learning outcomes.

Meanwhile, indicators 1 and 6 received the lowest mean score of 4.57. These indicators
involve assisting colleagues in creating instructional materials aligned with the learning
competencies and leading mentees in developing appropriate instructional materials for their grade
level. Although both have a transmuted rating of “Highly Practiced." The lower rating may be due
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to insufficient resources for contextualizing language appropriate for a specific location. Although
with the high practice that the master teacher has in this area, they could make their mentees
perform well by giving technical assistance to craft contextualized learning materials.

According to Carey et al. (2011), contextualized instructional materials enable learners to
pave the way for mastering the essential competencies for education and learning. It also promotes
the transfer of learning and improves the retention of information.

He further stressed that contextualization helps teachers and students comprehend concepts
by relating and presenting a lesson in the context of the prevailing local environment, culture, and
resources. Hence lessons are becoming more real-life customized, and appropriate.

Table 5 reflects the extent of mentoring and coaching practice of master teachers along
with instructional strategies.

As gleaned in the table, the respondent master teachers have a high extent of mentoring
and coaching practices along with the utilization of instructional strategy with a combined overall
weighted mean of 4.65 as rated by themselves, their school heads, and teacher mentees where the
mentees gave them the highest weighted mean of 4.65 and the respondent themselves a weighted
mean of 4.63. This “Highly Practiced” overall weighted mean would imply that the respondent
master teachers diligently provide technical assistance to their teacher mentees along with the
utilization of instructional strategy in such a way that they can attain better learning outcomes in
their instructional delivery. Further, their extensive practice in coaching and mentoring their
teacher mentees in this area provide opportunities for them to use appropriate teaching strategies
in the different learning areas that will motivate students and help them focus on their lessons. As
coaches and mentors to their teacher mentees, they can exhibit teaching strategies that can support
learners in developing meaningful connections between skills and ideas and real-life situations.
They can also demonstrate strategies responsive to school health programs, like cooperative
learning, group discussions, role-playing, and independent study.
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Table 5: The Extent of Mentoring and Coaching Practices of Master Teachers along
Utilization of Instructional Strategies
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Further, it can be noted in the table that indicators no. 4, "lead mentees in the use of
instructional strategies that can provide learners the opportunities to transfer skills and ideas from
one situation to another,” and no. 8, "model instructional strategies to mentors that can create an
atmosphere of openness and acceptance in the teaching-learning process" obtained a "Practiced”
rating with a weighted means of 4.47 and 4.48, respectively as rated by the three groups of
respondents. The obtained rating of the indicators mentioned above would imply that respondent
master teachers have a modest practice along the given indicators considering their limited time in
providing technical assistance aside from the number of teachers they coach in their schools. These
factors would significantly affect their willingness to provide technical assistance to their teacher
mentees. As such, be just a report to demonstrate the application of instructional strategies that can
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develop learners' enthusiasm in promoting reflections in higher level thinking instead of their
maximum time of coaching and mentoring their mentees as their other options.

According to Polikoff (2015), coaching and mentoring teachers on instructional strategies
help them to apply their learning more deeply, frequently, and consistently. This support enables
teachers to improve their ability to reflect and apply their learning to their work with students and
colleagues. Coaching and mentoring teacher mentees can significantly increase their value to the
organization by developing and enhancing their professional and personal skills. When we
demonstrate a genuine interest in our staff's growth, we show them we care about their progress.

Table 6 shows the extent of mentoring and coaching practices of master teachers, along
with classroom observations.

o =] Ly o (]

Indicators MT TE SH TE. T TF. OWh TR
I. Emphazize behavior mamagement in the
delivary of matruction
Pzsponsible for 2idmz mentees
comprebending the objective: and edorational 471 HP 4 62 HP 472 HP 4.71 HP
aims of observing classes.
Make  classroom  observations  more
pnCouraging, mere productve, amd less 464 HP 4 60 HP 4 68 HP 454 HP
threatenimg.
4. Provide positive feedback on teachers’ salf-
esteem in teaching.
Provide constructive feedback to mentees after
clazsroom ohservation: for her profesziomal 463 HP 4 65 HP 4 68 HP 4.6 HP
growth.
G, Help mentes: z22 a beffer understanding of
learming thrangh the eyes of their learners.
Provide mentees the opporrunities to plan and
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learming, and t self-reflect.
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and discuss the context of the leaming 450 HP 450 HP 445 P 4.48 P
ervironment, the kinds of leamers, what they
need, and what they already krow.
0. U=s faciuzl and objective terms m clazsroom

464 HP 467 HP 468 HP 4.66 HP

=

[F%

4.63 HP 4.62 HP 4.68 HP 4.64 HE

Lh

443 P 447 P 450 HP 431 HP

. 458 HP 458 HP 4350 HP 438 HP
ohaervation:
10 Provide details on the materdal: used for
constructing the seiting and comprehensnely 460 up 450 0P 460 1 460 up

describe the object: mmd feafures m the
vicimity.
OWM 432 HP 438 HP 462 HP 4.60 HF

Liepend: %.T. - Master Tasaker, SH - [Sekac! Faad, T - Tassker Mantes, (WM - Ovarall weiphisd seads

As reflected in the table, the extent of mentoring and coaching practices of master teachers
along classroom observations obtained a combined rating of an overall weighted mean of 4.60,
denoting a "Highly Practiced” transmuted rating where the respondent master teachers rated
themselves 4.59. In contrast, their school heads and teacher mentees rated them with weighted
means of 4.58 and 4.62, respectively. Based on the given information, the experienced teachers
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who are respondents excel in mentoring and coaching their mentees during classroom
observations. They can provide valuable feedback on the delivery of instructions by their mentees.
Said feedback to their mentees will serve as a springboard towards the improvement of
instructional delivery in the classroom in as much as they can classify the purpose and learning
goals of the observation of classes that will eventually help their mentees plan and organize,
monitor their learning and self-reflect that will pave the way to professional growth.

It can also be seen in the table that indicator no. 7 "provide mentees the opportunities to
plan and organize, monitor their work, direct their learning and self-reflect along the way" and no.
8 "spend time with mentees and talk about how best classroom practices look like in the classroom
and discuss the context of the learning environment, the kinds of learners what they need and what
they already know" obtained the lowest weighted means of 4.45 and 4.48 respectively having a
transmuted rating of “Practiced." The seasoned educators adhere to a highly conventional method
of managing and supporting their substantial responsibilities. As master teachers, they do not focus
on mentoring and coaching their mentees. In addition to coordinating ships, they are also
responsible for handling other paperwork assignments. For these reasons, they must maximize
their time providing coaching and mentoring in classroom observations. Nevertheless, with their
modest time engagement in dealing with their mentees in the said area, they can emphasize
behavior management in the delivery of instruction.

It is also surprising to note that these are indicators where the respondent master teachers
and their school heads gave a high transmuted rating of “Highly Practiced." In contrast, the teacher
mentees perceived it differently, giving them a rating of "Practiced” and vice versa, especially in
indicators 6, "help mentees in seeing a better understanding learning through the eyes of their
learners,"” and 8, "spend time with mentees and talk about how best classroom practices looks like
in the classroom and discuss the context of the learning environment, the kinds of learners, what
they need and what they already know." The different perceptions of the respondents would mean
that they vary in their observations regarding what they see in the master teachers. At times the
group of respondent mentees has high regard for the practice of their master teachers when it comes
to a better understanding of the learners. The master teachers who practice such methods are the
epitome of the teaching and learning process.

On the other hand, there are also times when the respondent master teachers and their
school head observed differently from what the mentees observed. Various factors contribute to
this, including the job descriptions of school leaders. These leaders know the criteria used to assess
their teachers' performance. As such, they are fully aware of the level of practice of their master
teachers when it comes to mentoring and coaching.

Wenson J. (2010) suggests that the primary goal of classroom observation is to enhance
student performance by enhancing the teacher's teaching skills. Another objective of observation
IS to investigate any potential discrepancies in instruction between various student groups.
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Classroom observation is an essential component of teaching, as emphasized by
Steinbacher-Reed (2012). Gaining insight into a teacher's performance can significantly benefit
student learning outcomes, academic results, and overall school performance. As such, mentoring
and coaching in this area are vital.

Table 7 shows the overall summary of the extent of mentoring and coaching practices of
master teachers.

Indicators owM TR

A Preparation of the Lesson Plan 438 HP
B. Development/Construction of Instructional Materials 4.64 HP
C. Utbzation of Instructional Strategies 4.64 HP
D. Classroom Observations 4.60 HP
Grand Overall Weighted Mean 462 HP

Legend: OWM - Cverall Weizhted Mean

Mean Score Range Descriptive Equivalent Transmuted rafing (T.E.}
2.50-5.00 Alwarys Highly Practiced (HEP.)
31304480 Often Practiced (F)

250-348 Sometimes Moderately Practiced (WP}
L50-240 Seldom Elightly Practiced (32)
LOD- 145 Mever Mot Practiced (B

As seen in the table, the overall extent of mentoring and coaching practices of the
respondent master teachers to their teacher mentees obtained a grand overall weighted mean of
4.62, described as "Highly Practiced,” where both developments of instructional materials and
utilization of instructional strategies ranked the highest with the same OWM of 4.64. In contrast,
preparation of the lesson ranked the lowest mean of 4.58, although both have the same transmuted
rating of "Highly Practiced."” The teachers who participated in this survey have provided significant
mentoring and coaching to their mentee teachers in four key areas. These experienced teachers
may have been instrumental in guiding their colleagues toward success. Their extensive practice
in mentoring and coaching their co-teachers can lead to the continuous improvement of school
academic performance.

Although the lesson preparation ranked the lowest, a slight difference is noted compared
to the core mentioned above. The teacher respondents have the opportunity to improve their
mentoring and coaching skills when helping their mentees prepare lesson plans. Their rigid
coaching in this area of concern will eventually help their mentees plan to sequence the lesson
engaging and meaningfully.
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Significant Difference in the Extent of Mentoring and Coaching Practices of Master
Teachers across Their Profile Variables

Table 8 shows the ANOVA with their corresponding values of significance.

The summary table for ANOVA indicates the mean difference in the extent of mentoring
and coaching practices of master teachers across the profile variables.

Generally, most of the data do not indicate differences among master teachers’ extent of
mentoring and coaching practices across their profile variables.

After analyzing the data, the null hypothesis is valid at a 0.05 significance level which
indicates that there are no substantial variations in the mentoring and coaching methods used by
master teachers, regardless of their age, marital status, educational background, years of service,
or the number of relevant training programs they have attended at the district, regional, national,
and international levels. These ANOVA results would imply that the respondent master teachers
do not vary in their extent of mentoring and coaching practices.

Table 8: Significant Difference in the Extent of Mentoring and Coaching Practices of
Master Teachers across Their Profile Variables

e
Profile Varisbles SomEE o SIm o g o g g
Variation Souares Sgoars =
Age Eetween Groups IET 4 R i) PEES
Within Groups 64 535 428 334
Total 64 B32 402
Eetween Groups EL I k] G55 Rk
Chril Starus Within Groups 4371 490 334
Total 64 B32 402
Fetween Lrroups 13 T ivk] 36 0
Highest Educational Within Groups 60 458 425 342
Attainment Total 64 832 400
Lenzih of Service Fetween Lrroups L0 3 T&0 45 TIE
Within Groups 64332 [ 336
Totzl 64 B32
Tastmict Between Groups 373 I R 1558 06D
Within Groups 61 B33 490 345
Totzl 64 832 402
Trvizion Between Groups 1333 ] LI&T 3380 055
Within Groups 61409 490 343
Totzl 64 832 402
Fegonal Eetween Groups 1031 I ] 145 115
Within Groups 63.781 490 330
Totzl 64 832 402
Tational Between Groups [T ] TH oe IIE
Within Groups 63355 490 4B
Totzl 64 B32 492
Imterrational| Befween Croups 340 2z B 433 LE
Within Groups 64512 490 334
Total G4 B32 492

P, The mean differesce is significen al ke 005 kevel
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However, the amount of training attended at the division level made a noticeable impact
on the mentoring and coaching practices of master teachers. The data shows a substantial variance
in implementing mentoring and coaching techniques among master teachers. Rejecting the null
hypothesis is imperative, given a significance level of 0.05. The ANOVA analysis suggests that
master teachers differ in mentoring and coaching practices based on their profile variables.

Table 9 shows the Post-Hoc (Scheffe) Test for several relevant trainings at the Division

level.
Post-Hoc (Scheffe) Tect for Relevar Training
A5 Conlldende |nterval
Mean Litlerence PRI T
(1) Dm0 [ovision 11-13 Sad Frree =g Laviwier Bammed Lippeer Bimind
i-Beloi 44 =Ly J1TE ! - A4 1
-Ene 24057 A HER] - A8 A1
-0 -Hne kL J1EEd 1l -AnH 114

*. Tl mizan diflerence (s segzilbcand af tae 003 level.

The table compares the number of relevant training attended at the division level by the
respondent's extent of mentoring and coaching practices. Significant values marked with asterisks
indicate significant differences at a .05 alpha level. So that the number of relevant training attended
at the division level is a very accurate and robust and positive indicator of the non-comparability
of the respondents in their extent of mentoring and coaching practices. The extent of division-level
training significantly impacts the level of involvement of expert educators in mentoring and
coaching. The number of training sessions varies between divisions, with some attending as few
as three sessions while others attending seven or more. The number of training sessions attended
at the division level directly affects the level of engagement experienced educators have in
mentoring and coaching activities.

Table 10 pictures the t-test results on the significant difference in the extent of mentoring
and coaching practices of master teachers across the profile variable sex.
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Table 10:

T-test Results on the Significant Difference in the Extent of Mentoring and Coaching
Practices of Master Teachers across the Profile Variable Sex

Teachers across the Profile Variable Sex

Leveng's Test for

Equality of Variances ttest for Equtity of heans
§5%; Confidence
Inerval of the
Sig (- Mem St Fmor @ Doerece
F Bz, t if  fled) Differance Diffence Lowsr  Upper
E[[L:_,l;m 15140 000 -I7E3 B 06 -17TE1 06T 30310 DS
EE?EI_ : -13B4 14730 011 -17TAL OMETD -1 D410

The table shows that the significant value indicator of .000 across the profile variable sex
is lower than the .05 significance level. The results show a significant difference in the extent of
mentoring and coaching practices of master teachers based on their sex. Therefore, we reject the
null hypothesis that there is no significant difference. The variable of sex in a respondent's profile
could determine the extent to which master teachers provide mentoring and coaching practices.

Table 11 shows the significant relationship between the extent of mentoring and coaching
practices of master teachers and their profile variables.

It can be seen in the table that the Pearson-r values of the paired independent and dependent
variables age, sex, civil status, highest educational attainment, number of years as a Master
Teacher, and the number of relevant training attended in the regional and international levels do
not have significant relationships to the extent of mentoring and coaching practices of master
teachers. The profile variables of the respondents have no impact on their level of engagement in
mentoring and coaching activities.

Profile Variable: Pearzon Correlation Sig. (2-tailed)
Age -015 1]
Sex 118 103
Civil Staos UES) 254
Highest Educational Attainment =070 45
Length of Service 038 A0E
District 160+ 035
Division 158 015
Begional A1 a8
Hational d4a (43
Internationzl 6l 411

Copyright © 2023 IJAMS, All right reserved
353



%

N

INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES
/\\‘% IJAMS Volume I11, Issue 7 July 2023, eSSN: 2799-0664
v

On the other hand, the profile variables' number of relevant training attended in the district,
division, and national levels indicate significant relationships with .035, .015, and .045 levels of
significance. After conducting a statistical analysis with a significance level of .05 shows a
significant correlation between the amount of mentoring and coaching methods experienced
educators use. Therefore, the null hypothesis, which stated that there was no correlation, has been
rejected without question. As such, the profile, as mentioned earlier variables are determinant
factors in the extent of mentoring and coaching practices of master teachers. Based on this, it seems
likely that the master teachers who participated in the described training have significant
experience in mentoring and coaching.

Proposed Program to Enhance the Mentoring and Coaching Practices of Master Teachers

Upon analysis of the study's crucial findings, the researcher created specific activities to
enhance the mentoring and coaching practices of the master teachers in SDO Pangasinan Il. The
proposed intervention is available on the following page.

ACTIVITIES PEOPLE TIME BUDGET
OBJECTIVES
/STRATEGIES INVOLVED FRAME (Php)
To lead mentees in the | Demonstration Teaching School Heads, Year Round | 500.00
use of mstructional : : Master Teachers,
L. Focus Group Discussion
strategies in different Mentees
. (FGD)
learning areas
To model instructional Benchmarking School Heads, Year Round 1,000
strategies to mentees that Master Teachers,
can create an atmosphere | Demonstration Teaching Mentees
of openness and
acceptance in the Focus Group Discussion
teaching-learning process
SLAC
To help mentees in seeing | Focus Group Discussion School Heads, Year Round 1,000
and understanding SLAC Master Teachers,
learning through the eves Mentees

of the learners
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IVV. Conclusion
The following analysis of the data uncovered some remarkable insights.

Most of the respondent master teachers are in the middle adulthood stage, female, married,
graduated with a Master's Degree, experienced master teachers, and equipped with relevant
training.

The respondent master teachers highly practice mentoring and coaching.

The extent of mentoring and coaching practices of the respondent master teachers differs
along sex and number of relevant training attended.

The respondent master teachers' extent of mentoring and coaching practices is associated
with the number of relevant training attended at the district, division, and national levels.

The proposed program of activities can enhance the mentoring and coaching practices of
the master teachers.

V. Recommendations

Based on the salient findings in this study and the conclusions drawn, the following is a

result of this recommended:

1.

Relevant training attended at the district, division, and national levels are significantly
related to the extent of mentoring and coaching practices of the respondent master teachers.
Hence, they should take the initiative to attend seminars and training at the district,
division, and national levels to further hone their knowledge, skills, and attitudes in
improving their teaching competence.

The respondent master teachers should further enhance their mentoring and coaching
practices to their teacher mentees towards an excellent level for effective classroom
instruction delivery.

The preparation of lesson plans in mentoring and coaching received the lowest rating. As
a result, master teachers are encouraged to conduct SLAC sessions that concentrate on this
area to improve their mentees' ability to create well-prepared lesson plan

We must follow the recommended method for enhancing our seasoned educators'
mentorship and coaching abilities to achieve our instructional objectives.

Conducting additional research on the mentoring and coaching practices of master teachers
on a broader scale is essential and must be done without delay.
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