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Abstract — This study dealt with the extent of human relations management practices of school
administrators involving stakeholders' engagement in education for the S.Y. 2022-2023. A total of
one hundred sixty (160) school administrators, two hundred sixty-seven (267) members of the
PTA, two hundred 88 (288) members of the faculty club, and two hundred eighty-two (282) alumni
of the six (6) Divisions of Pangasinan comprised the respondents of this study. Data was collected
using a questionnaire checklist designed by the researcher and then validated by field experts. The
results showed that secondary school administrators have a pervasive approach to managing
human relations and engaging stakeholders in education, with a weighted mean of 4.73 percent;
the rating is "Very Extensive." The engagement of stakeholders among secondary school
administrators is significantly dependent on their sex, years of experience as administrators, and
the amount of relevant training they have received in the region. This variation in human relations
management is unacceptable and requires immediate attention. All administrators must receive
proper training and implement effective strategies to ensure equal engagement of all stakeholders.
We do not tolerate any discrimination or neglect.

In addition, the sex of the individual and the amount of regional and national training they have
received has been shown to significantly impact the level of effective human relations management
when it comes to engaging stakeholders among secondary school administrators. The four
dimensions of human relations management were rated, and the dimension of empowerment and
control received the lowest score. Based on our analysis, it is imperative to prioritize enhancing
stakeholders' sense of empowerment and control. The public secondary school administrators are
encouraged to benchmark good practices of some regional schools to further improve their
capabilities in engaging stakeholders to achieve organizational goals.

Keywords — Stakeholders’ Engagement, Human Relation Management, Receiving
Information, Consultation, Collaboration, Partnership, Empowerment, and Control
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I. Introduction

Education is the primary avenue to impart and acquire knowledge, conversely shaping and
nurturing the character and abilities of the learners. It is a lifelong process for holistic and total
development, and eventually, evolves their full potential for the advancement of life It involves
developing an individual's capacities to enable them to take control of their environment and reach
their full potential. Relative to this, the learned and enhanced potentials of the learners’ channels
to the contribution to human life impact the total evolvement for the welfare of society.

According to the Glossary of Great Education Reform, the term stakeholder is a portrayal
of school-reform concepts and strategies such as leadership teams, shared leadership, and voice-
which aims to expand the number of people drawn in decision-making to improve student
organization and its operations. As stated by the mentioned glossary, shared leadership entails the
creation of leadership roles and decision-making opportunities for teachers, staff members,
students, parents, and community members.

The changing policy in the educational system to attain the needed and appropriate primary
education for every Filipino learner requires all educational stakeholders to cope with innovations.
The K to 12 Basic Education Program is a particular reform with its effectivity of implementation
last School Year (S.Y.) 2012-2013. The development of the K to 12 Basic Education Program has
been made possible by the collaborative efforts of all sectors, composed of the DepEd, CHED,
TESDA, and other Stakeholders. Various entities are determined to enhance the quality of
Philippine Education. These encompass different government agencies, private businesses, civil
society organizations, associations of both public and private schools, the Senate, the House of
Representatives, PTA's, teachers' associations, student organizations, and others.

The Basic Education Program curriculum is also sufficient to prepare students for work.
The curriculum enables the students to acquire a Certificate of Competency (COC) and National
Certifications (N.C.s). This is per TESDA Training Regulations. By providing graduates with
intermediate-level skills, they are given more opportunities to secure gainful employment or
pursue entrepreneurship. A partnership between schools and industries has been established for
tech-voc tracks. This program allows students to acquire work experience while pursuing their
studies and allows them to be absorbed by companies.

As to the different programs under the BEP, it strengthens the collaboration of the
stakeholders and widens their participation for the direct and concrete materialization of purposes
and objectives. One example of this is the Brigada Eskwela. According to Deped Order 24, s. 2008,
this nationwide program aims to involve all educational stakeholders in contributing their time,
efforts, and resources towards maintaining public schools and ensuring they are ready for class
opening. Another is the School Improvement Plan, as established by the Department of Education
(2015), which is a roadmap that sets out specific initiatives a school undertakes within three (3)
consecutive school years, with the support of the community and other stakeholders. In addition,
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it seeks to enhance the three primary essential education outcome areas: access, quality, and
governance. It is evidence-based, results-based, and focused on the child or learner. The plan
focuses on school-based management (SBM) and is organized by the School-Community Planning
Team (SPT), which has been the basis for the Annual Action Plan (AIP) for the school. The School
Improvement Plan allows stakeholders to plan, implement, monitor, and evaluate their
improvement plans. This could assist the school in operating effectively while also highlighting
the need for interventions (Guzman, 2022).

Based on all the situations, circumstances, and premises pertinent to the K to 12 BEP
discussed above, this study had been conceptualized to determine the extent of human relations
management practices of school administrators toward stakeholder engagement in education in the
public secondary schools of Pangasinan.

STATEMENT OF THE PROBLEM

1. What is the profile of the respondents in terms of age, sex, civil status, highest
educational attainment, number of years as school administrator, number of relevant trainings
attended, and self-monitoring awareness?

2. What is the extent of human relations management of secondary school administrators
in engaging stakeholders’ participation in education along:

a. receiving information;

b. consultation;

c. collaboration and partnership;
d. empowerment and control?

3. Are there significant mean differences in the extent of human relations management of
the secondary school administrators in engaging stakeholders’ participation in education across
their profile variables?

4. Are there significant relationships between the extent of human relations management
of secondary school administrators in engaging stakeholders’ participation in education and the
selected profile variables?

5. What program can be proposed to enhance the extent of human relations management
of secondary school administrators in engaging stakeholders’ participation in education?
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1. Methodology

The researcher opted to adopt the descriptive-correlational method to examine and assess
the extent of human relations management practices employed by school administrators in
involving stakeholders in education.

DATA GATHERING TOOLS

The researcher employed a questionnaire checklist as this study's primary data collection
instrument.

The questionnaire checklist consisted of three distinct parts, each targeting specific aspects
of the research objectives. Part | of the instrument was dedicated to gathering information about
the profile of the respondents. This section aimed to capture demographic details, such as age, sex,
civil status, highest educational attainment, number of years as a school administrator, and number
of relevant training attended that could potentially influence human relations management
practices. Part Il of the questionnaire focused on the self-monitoring awareness of the respondents
about the study being conducted. Part 111 of the instrument delved into the core aspect of the study,
which was the extent of human relations management practices of school administrators involving
stakeholders' engagement in education across receiving information, consultation, collaboration
and partnership, and empowerment and control.

TREATMENT OF DATA

In order to analyze and interpret the data collected in the study, the researcher utilized the
Statistical Package for Social Sciences (SPSS), a widely used software program for statistical
analysis. SPSS provides various tools and techniques to analyze data, allowing researchers to
derive meaningful insights and draw conclusions based on empirical evidence.

The researcher evaluated various critical demographic factors, including age, gender,
marital status, educational level, years of experience as a school administrator, and the number of
relevant training sessions attended. The data related to these variables were analyzed using two
statistical techniques: frequency counts with percentages and weighted mean, ensuring a robust
exploration of the respondents' characteristics.

Furthermore, the self-awareness of the respondents was assessed using a weighted mean.
This statistical approach allowed for a nuanced understanding of how respondents perceived their
level of self-awareness. Respondents were asked to evaluate their awareness of human relations
management practices through rating scales or Likert-type questions.

The extent of the human relations management of secondary school administrators in
engaging stakeholders' participation in education along different areas, the weighted mean was
used with corresponding descriptive values and equivalence in transmuted ratings.
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Moreover, the t-test and Analysis of Variance (ANOVA) were used to examine the
differences in the extent of human relation management practices of school administrators in
involving stakeholders' engagement in education across their profile variables.

The Pearson Product Moment Correlation was utilized to determine whether or not there
are significant relationships between the extent of human relations management of secondary
schools' administrators in engaging stakeholders' participation in education and their profile
variables.

To answer problem number 5, a program to improve the extent of human relations
management of secondary school administrators in engaging stakeholders' participation in
education was proposed.

I11.Results and Discussion
Profile of the Respondents

Age. In terms of age, the majority of the respondents' secondary school administrators
belong to the age bracket of 41-50, which is 82 or 51.25 percent. 48 or 30 percent belong to the
age bracket 31-40, 12 or 7.5 percent belong to the age bracket 51-60, 10 or 6.25 percent belong to
the age bracket 21-30, while 8 or 5 percent belong to the age bracket 60 above. This could mean
that most school heads are just in their prime age of maturity and suited for active and effective
leadership.

Sex. It shows that there are more female secondary school administrators in the locale of
the study, which is 82 or 51.25 percent, while 78 or 48.75 percent are males. This means that the
male respondents are outnumbered by the female group. It is emphasized that women's continued
development and participation in leadership positions can enhance diversity in the workplace and
promote organizational success (Chuang & Eversole, 2022).

Civil status. The survey data indicates that the majority of the respondents are married.
The aggregate of this account constitutes 132 or 82.5 percent of the population, while the rest are
single, 25 or 15.63 percent, while 3 or 1.87 are widowed. The study of Kumento (2018) compared
the circumstances of single and married professionals. The result unequivocally demonstrated that
the majority of the teaching professional are married.

Highest educational attainment. A significant number of the respondents are master's
degree holders that are 46 or 28.125 percent, 30 or 18.75 percent, have earned their MA units, 25
or 15.625 have earned their MA academic requirements, 20 or 12.5 are doctoral degree holders,
18 or 11.25 percent have earned their doctoral units, 10 or 6.25 percent have earned their academic
requirements in doctoral. At the same time, the rest have yet to undergo post-graduate studies.
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Number of Years as a School Administrator. A more significant number of the
respondents have 11-15 years of experience as a secondary school principal that is 79 or 49.37%,
36 or 22.5% have 6-10 years of experience as a secondary school principal, 25 or 15.63% have 16
years and above experience. While the rest have five years and below, that is 20 or 12.5%. In terms
of the number of years as a school administrator, most of them have been in the service quite long
enough to have developed a school administrator's knowledge, skills, and abilities. Surprisingly,
most respondents have attended at least three relevant training at the national and international
extents, 95 or 59.375% and 97 or 60.625%, respectively. In comparison, they attended seven or
more training in the district and division extents, that is 131 or 81.25%, 135 or 84.375%. It is seen
further that the secondary school principals have attended a minimum number of relevant training
on the international extent considering that it has a higher number of points given regarding
ranking and promotions.

Several relevant training attended. The table also shows respondents' attendance to
relevant professional growth and advancement training. Surprisingly, most respondents have
attended at least three relevant training at the national and international extents, 95 or 59.375%
and 97 or 60.625%, respectively. In comparison, they attended seven or more training in the district
and division extents, that is 131 or 81.25%, 135 or 84.375%. It is seen further that the secondary
school principals have attended a minimum number of relevant training on the international extent
considering that it has a higher number of points given regarding ranking and promotions.

Table 1: The Extent of self-awareness of the respondents

Indicators SH TR
1. I can alter mv behavior in social situations if [ feel something else is called for. 4358 FA
2.1 can often read people’s genuine emotions comectly through their eves. 430 FA
3. I can control how I come across people, depending on the impression I wish to give them. 451 FA
4. Dunng conversations, I am aftentive to even the most subtle changes in the facial . FA

- N e 466

expressions of the person I speak with.
5. My powers of mntuition are good when understanding others’ emotions and motives. 458 FA
6. I can usually tell when others consider a joke m bad taste, even though thev mav laugh : 53 FA
convincingly. ) . _ _ ) -
7. When I feel that mv image is not working, I can readily change it to something that does. 156 FA
8. Tusually tell when [ have said something inappropriate by reading the listener's eves. 455 FA
9.1 find it challenging to adapt mv behavior to fit various individuals and circumstances. 451 FA
10. I can adjust mv behavior to meet the requirements of anv situation [ find mvself in. 450 FA
11. T can typically detect if someone 13 Iving to me based on their facial expressions and 450 FA
behavior. o
12. Even when it might be advantageous, I need help putting up a good front. 450 FA
13. Once I kmow what the situation calls for, I can easily regulate my actions accordinglv. 456 FA
OWM 454 FA
Lagend
Msan Scors Range Devcriptive Equivalent Truasmuted Ratizg
430 =300 Al Fully Awars (FA)
1M-442 Cften Aame (A)
230-349 Sematames Moderataly Awars (MA)
130-249 Saldom Slighely Awazs (SA)
130-149 Neve Net Awars (NA)
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The elevated extent of self-awareness experienced by these administrators bestows upon
them the ability to influence outcomes and navigate complex situations. By recognizing their
strengths, weaknesses, and biases, they can approach challenges with a greater understanding and
adapt their perspectives accordingly. This self-awareness liberates them from preconceived
notions and assumptions, enabling them to view issues from multiple angles and make more
informed decisions.

The implications of this extensive level of self-awareness are significant for school
administrators. By understanding themselves and their interactions with stakeholders, they can
effectively manage conflicts, build strong partnerships, and promote meaningful engagement
within the educational community.

Table 2

The extent of human relations management in engaging stakeholders’ engagement in
education by the secondary school administrators, along receiving information

_A Recermng Information SH TC PTA Alway BO OWM IR
1. Accept muvitations from stakeholders on updates o , -y, - - - e

the Basic Education Program 472 470 476 480 475 475 \E
2. Utilize stakeholders' mformation regarding the
trammg thev need to strengthen school-commumity 468 472 472 470 471 471 \E
partmerships further.

3. Use email and newsletter for feedback fom
staksholders.

4. Mobilize teachers to get mformation from the
stakeholders for effective work relationships m the 480 482 479 480 479 480 VE
mplementation of school programs.

3. Recelve updates from staksholders regardmng thewr
support m the implementation of school programs.

6. Accept constructive feedback fom the stakeholders
for further improvements m the delivery of services to 465 470 472 469 471 469 VE
chentele.

7. Use focus group discussions to get information from |, . R 488 4% .
stakeholders that can help achieve organizational goals. 438 438 455 432 43 45 VE
8. Conduct environmental scanning to determune the

mterest and mfluence of stakeholders' enzazement m 470 471 471 472 470 471 VE
the scheol.

9. Log mestings of stakeholders to maintam | _ _ -

institational knowledse. 491 493 483 480 4832 48 VE
10. Attend stakeholders mestings'to gather nformation

a: regards the extent of their participation mn the 490 495 493 494 493 493 VE
implementation of DepEd programs thrusts

475 471 470 475 469 472 \E

476 474 466 468 465 470 VE

OWM 474 476 474 474 2713 474 VE_

Logend

Maan Score Ranze Devenptive Zquvalent Tranemuted

430-3.00 Aways Varr Extemuine (\E)
330-445 Often Extensing (E)

150-3148 Sometunes Moderatsly Zxsamive (ME)
150-249 Seldom Sligitly Extencive (SHE
130-149 Nover Net Extansive (NE)
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It can be gleaned from the table that secondary school administrators have a “Very
Extensive” human relations management in the engagement of stakeholders in education as
signified by themselves, their teacher’s club officers, PTA, alumni, and barangay council officials
with an overall weighted mean of 4.74. This could mean that the secondary school heads are
competent and knowledgeable regarding receiving information as part of their human relation
management in engaging stakeholders’ engagement in education.

Through this, the secondary school administrators quickly established networks that
facilitate communication between and among the community leaders for informed decision-
making and solving school-community-wide learning problems. In this case, a smooth flow of
school transactions is applied; thus, school plans aligned with institutional goals and policies are
implemented.

Table 3

The extent of human relations management in engaging stakeholders' participation in
Basic Education by the secondary school administrators, along with consultation

B. Consultation SH TC PTA Alummi BO OWNM TR
1. Conducts consultation sessions with other

stakeholders and DepEd officials regarding resource 4.71 468 4.68 470 467 469 VE
planning for Basic Education Program.

2. Discuss with stakeholders the Scheool Improvement

Plan (SIP) 's developmental process and procedures 4.65 4.70 473 468 472 470 VE
consistent with the BEP's mussion, viston, and goals.

3. Organmize meetings with the parents and other

stakeholders conceming the leamer's performance inthe 4.78 4.79 478 478 478 478 VE
Basic Education Progzram.

4. Advise stakeholders on the priority need of the school

and resources neaded mn the implementation of school 4.75 4.71 4.73 475 473 473 VE
programs and projects

5. Employ the school personnel responsible for specific p -
Saks 1 awcid ovarhmie nlriatien. 485 482 481 481 480 482 VE
6. Suggest to stakeholders to select activities, programs,

and projects mn line with Basic Education Program for 4.67 4.65 4.65 468 464 466 VE
contmuous school improvement.

7. Takes action to mmprove the performance indicators

of the school through consultation with mtemal and 4.70 4.80 4.65 4.69 465 470 VE
external stakeholders.

8. Establish open communication with the stakeholders
to listen and consider their fesdback m the entire
process of the Basic Education Program to ensure the
quality of the different projects of the school.

9. Communicate with the stakeholders the progress and
accomplishments of the School Improvement Plan thru
meetings, assemblies, and other forms of
communication.

10. Plan school activities with the stakeholders
regarding the Basic Education program for the school 4.71 4.73 4.69 468 468 470 VE

475 478 480 480 480 479 VE

480 431 484 480 483 482 VE

Vear.

OWN 474 475 474 474 473 474 VE
Legend
Msan Score Range Descmiptive Zqusvalent Tranamuted Rating
430-300 Alnzys Verr Extensive (\I)
330-449 Cften Exteasive (E)
230-349 Sometumes Moderaely Sxtennive (ME)
130-249 Seldom Skigialy Extencive (SHE
130-149 Never Net Exteusive (NI)
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It is also surprising that the alumni and PTA officials have the same equivalent rating of
4.74. This would imply that the faculty club officers and the barangay council officials observed
how the secondary school heads exhibit their human relations management in engaging the
stakeholders' engagement in Basic Education. The positive feedback from their peers regarding
the consultation can be attributed to their pervasive extent of transmuted rating relations
management.

As regards the rating given by the faculty club officers, which ranked the highest with a
weighted mean of 4.75, they are confident with the capability of their school administration when
it comes to consultation in engaging stakeholders in Basic Education

On the contrary, indicator no. 6, which suggests the stakeholders select activities,
programs, and projects in line with the Basic Education Program for continuous improvement of
the school, obtained the lowest overall weighted mean but is still described as very extensive. It
manifested that stakeholders need to optimize their participation in selecting activities, programs,
and projects, specifically in School Improvement Plan.

Table 4

The extent of human relations management in engaging stakeholders' participation in
Basic Education by the secondary school administrators, along with collaboration and
partnership

C. Collaboration and Partnership SH TC PTA Alumm BO WM TR
1. Cooperate with stakeholders in periodic assessments

of Basic Education Program practices using assessment 4.80 482 481 4381 480 481 VE
tools.

2. Participate in providing effective Basic Education < o0 .

Program c;:\mmumiznon channels among teachers. 469 465 469 470 468 468 N
3. Collaborate with stakeholders to gather reliable data
to address the school's 1ssues and concemns

4. Engage the stakeholders i meaningful work in the
school community to increase the extent of engagement 461 458 468 460 467 463 VE
among stakeholders.

5. Allow stakeholders to fully participate in monitoring  , o+ - - . -
and reporting activities of the Bpasic E%ucatmn Progra.u; 492 490 491 492 491 491
6. Organize a committes involving internal and external
stakeholders’ management of the Basic Education 4.75 472 473 476 472 474 VE
Program.

7. Orent stakeholders on the concept of work

immersion and other relative matters for the assessment 469 465 470 464 469 467 VE
of the academic status of the leamers.

8. Work religiously with the stakeholders in crafting

policies and other activities on Basic Education

Program, such as Amnual Implementation Plan, 489 485 487 485 48 486 VE
Continuous Improvement Plan, School Improvement

Plan, and the like.

9. Cooperate with teachers and stakeholders to be

mvolved in various school program activities to bring 4.87 490 493 491 493 491 VE
out leamers' potential.

10. Encourage teachers to upgrade to Basic Education - Y am
Progracs thrah faservice toining. 488 450 488 489 487 488

470 468 470 473 470 470 VE

OQUNS 478 477 470 4 78 478 478 VE

Descniptive Zquvalent Tranamuted Rating
Ay Vary Exsemsivs (VE)
Chten

Sometimes >
Seldom Sligistly Extemcive (SF
Never Net Exseasive (NE)
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This would imply that they perceived their school administrator heads to be very effective
in collaborating with stakeholders. However, their given rating is slightly lower than the alumni
and the barangay council officials, considering that they observed their school heads working
religiously with the stakeholders in crafting policies and other activities in basic education
programs, as evidenced by the presence of school improvement plan and the number of
stakeholders participating in Brigada Eskwela and other school advocacy program.

Moreover, in terms of the “Very Extensive” level overall weighted mean in the area of
collaboration and participation would imply that the school administrators are equipped with
human relations management skills that could encourage stakeholders’ participation in
achievement of school goals. Thus, ensuring a continuous improvement of the school in the
different areas of development.

Table 5

The extent of human relations management in engaging stakeholders' participation in
Basic Education by the secondary school administrators, along with empowerment and
control

D. Empowerment and control SH TC PTA Alwmni  BO WM TR

1. Demonstrate collaborative decision-making and

actions with the stakeholders i the implementationof  4.59 458 463 460 462 439 VE

programs, projects, and activities of the school

fi . Ir_.-.:ol*.-e 5nkeholders m the teachers’ appraizal in the 456 455 460 460 459 458 VE
ecision-making process

_3. Supporjt stakeh;elde.'s' 1deas, suggestions, and insights 471 469 467 470 468 469 VE

In strategic planning.

4. Entrust stakeholders in the evaluation process of the

implementead school activities.

3. Deliberate with the stakeholders the faasible solutions

to identify the priority needs of the school and the 473 470 471 468 470 470 VE

leamers

6. Develop school project designs with the help and s 5 P -

insights of the staksholders 475 469 465 465 468 469 VE

7. Delegate stakeholders to evaluate the schools

programs, projects, and activities to see if thev metthe 469 471 467 472 468 470 VE

set objectives

8. Assure that stakeholders are part of the monitoring

scheme of vanous activities aligned with the Basic 471 472 468 472 469 471 VE

Education Program

9. Provide stakeholders opportunities to be accountable . -n - an . -

with different school andliiommumt}‘-init:'ated activities 469 465 470 460 470 466 VE

10. Engage stakeholders m analyzing the root causes of

the priority improvement areas parallel to the Basic 473 468 473 465 474 470 VE

Education Program.

462 439 470 470 471 46 VE

QU] 468 466 468 466 468 467 VE

Legesd

Msan Score Range Descriptive Equivalent Trancmuted Rating

450=-300 Alvays Verr Exteasive (VE)
Chen Extemsive (E)
Semetimen Modsrately Exseauive (ME)
Seldom Skigiely Exteecive (SHE
Neves Nee Exsennive (NE)
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This would imply that respondent secondary school administrators are very competent
regarding their human relations management in engaging stakeholders, empowerment, and
control. This includes their expertise in demonstrating collaborative decision-making and actions
with the stakeholders in the implementation of programs, projects, and activities of the school,
involving stakeholders in the teachers' appraisal in the decision-making process, supporting
stakeholders' ideas, suggestions, and insights, the strategic planning process, entrusting
stakeholders in the evaluation process of the implemented school activities, deliberating with the
stakeholders the feasible solutions to identified priority needs of the school and learners,
developing school project designs with the help and insights of the stakeholders and in delegating
stakeholders to evaluate school programs, projects, and activities.

Table 6

Summary of the overall extent of human relations management of secondary school
administrators in engaging stakeholders’ participation in education

Summary of the overall extent of human relations management of secondary school
administrators in engaging stakeholders’ participation in education

Indicators SH TC PTA Alumai BO OWM TR
1. Receiving information 474 476 474 474 473 474 VE
2. Consultation 474 475 474 474 473 474 VE
3. CollaborationPartnership 478 477 479 478 478 478 VE
4. Empowerment and Control 468 466 468 466 468 467 VE

WM 474 474 474 473 4.73 473 VH

Legend: SH- School Head, TC- Teacher Club Officers, PTA- Parent Teacher Association
Officer, BO- Barangay Officials

Mean Score Range Mean Score Range Mean Score Range
450-5.00 450-5.00 450-5.00
350-4.49 350-449 350-449
250-3.49 2.50-3.49 250-3.49
150-2.49 150-2.49 150249
150-149 150-1.49 150-1.49

On the other hand, though empowerment and control ranked the lowest, a slight difference
is noted from the other three dimensions that catapulted a "Very Extensive” in transmuted rating.
This would imply that the secondary school administrators still have room for improvement in
developing a clear structure that promotes empowerment among the stakeholders, allowing them
to fully participate in monitoring and reporting activities of the Basic Education program to
achieve institutional goals.
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Table 7

The mean difference in the extent of human relations management in engaging
stakeholders in the education of the secondary school administrators across their profile

variables
Profile Variables Sources of Sumof 5 Mem Sig.
ariation Squares Square =
Age Between Groups 1.833 4 456 2.326 057
Within Groups 45013 155 198
Total 47.747 159
Between Groups 498 2 249 1.239 292
Civil Status Within Groups 472490 157 203
Total 47.747 159
Between Groups 1272 4 319 1.594 176
Highest Educational Attainment  Within Groups ~ 46.474 155 199
Total 47.747 159
No. of Years as School Between Groups 4.340 5 867 4.639 .000
Administrator Within Groups  43.407 154 187
Total 47.747 159
Division Between Groups 433 2 214 1075 343
Within Groups 7.314 157 201
Total 47.747 159
Regional Between Groups  3.805 2 2.504 16.264  .000
Within Groups  41.941 157 178
Total 47.747 159
National Between Groups 1.086 2 545 2.736 067
Within Groups ~ 46.661 157 189
Total 47.747 159
International Between Groups 331 2 164 820 442
Within Groups  47.416 157 202
Total 47.747 159
Self-Awareness Between Groups 2.231 3 745 3.823 011
Within Groups 45516 156 195
Total 47.747 159

Based on the summary table for ANOVA, the mean difference in the extent of human
relations management in engaging stakeholders in Basic Education across profile variables is
indicated. Generally, most of the data do not indicate differences among the secondary school
administrators' extent of human relations management in engaging stakeholders across their profile
variables.

Therefore, the null hypothesis, which states that there are no significant differences in the
extent of human relations management in engaging stakeholders in education across profile
variables age, civil status, Highest educational attainment, and the number of relevant training
attended in the division and international extents are accepted at .05 extent of significance. These
ANOVA results imply that secondary school administrators are similar in their extent of human
relations management in engaging stakeholders in education.

On the other hand, the profile variables, number of years as a school administrator, and the
number of training attended in the regional extent marked differences in the extent of human
relations management in engaging stakeholders in education.
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Therefore, the null hypothesis, which states that there are no significant differences in the
extent of human relations management in engaging stakeholders in education by the secondary
school administrators, is rejected at a .05 extent of significance. This would imply that public
school administrators vary in their extent of human relations management in engaging stakeholders
in education.

Table 8

Post Hoc (Scheffe) test for the number of years as a school administrator

95% Confidence Interval

(I) Years as School (J) Years as School Mean Difference Std. Error Sig. Lower Upper
Administrator Administrator {I-n Bound Bound
5-below 6-10 07578 07585 962 -.1788 3304
11-15 03416 08328 999 -.2454 3137

16-20 -.19511 .09596 532 -.5172 1270

21-25 39829 12400 071 -.017¢ 8145

26-above -.21860 11409 599 -.6015 1643

6-10 11-15 -04162 08308 999 -3541 2708
16-20 -.27089 10459 247 -.6219 0801

21-25 32251 13079 302 -.1165 7615

26-above -.29438 12144 322 -.7020 1132

11-15 16-20 -.22927 11008 504 -.5988 1402
21-25 36414 13523 207 -.0897 8180

21-above -.25276 12621 548 -.6764 1708

16-20 21-25 .59341° 14339 005 1122 1.0747
25-above -.02348 13491 1.000 - 4763 4283

21-25 26-above -.61689° 15611 010 -1.1408 -.0929

*_The mean difference is significant at the 0.05 level

As shown in the table, the comparison between the years of experience as a secondary
school administrator with their extent of human relations management in engaging stakeholders in
education. It can be observed that there are significant values marked with asterisks indicative of
significant differences at .05 extent of significance so that the number of years as a school
administrator is a positive indicator of non-comparability of the respondents’ extent of human
relations management in engaging stakeholders in Basic Education. This means that the extent of
human relations management in engaging stakeholders in education by the school administrators
depends on the number of years as school administrators. This varies from one category to the
other, e.g., between 16-20 years of experience compared to 21-25 years of experience, 21-25 years
of experience compared to 26 years and above years of experience as a school administrator are
found to have a significant difference. As such, the number of years as a school administrator in
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the abovementioned categories impacts the extent of human relations management in engaging
stakeholders in education. This would imply that a more significant number of years of experience
as school administrators would greatly help them carry their pervasive extent of human relations
management in engaging stakeholders in education.

Table 9

Post Hoc (Scheffe) test for the mean differences of the relevant training attended to the
regional extent.

95% Confidence Interval

D Y

Regional Regional = Mean Difference (I-]) Std. Error Sig. Lower Bound Upper Bound

3-below  4-6 23937 07988 012 0426 4362
T-above -19063 06034 008 -3398 - 0413

4-6 T-above -43000° 07740 000 -6207 -2393

The table shows the comparison between the number of relevant training attended by in
the regional extent by the respondent school administrators. There are significant values marked
with asterisks that are indicated significant differences at .05 alpha extents. The number of relevant
training attended to the regional extent attended is a strong positive indicator of the non-
comparability of the respondents in their extent of human relations management in engaging
stakeholders in education.

This would imply that the extent of human relation management in engaging stakeholders
in education by the school administrator depends on the number of relevant training attended to
the regional extent. This verifies from the category to the, e.g., between 3 and below compared to
4-6, the number of training attended are found to be significant as such number of relevant training
in the regional extent in the categories as mentioned earlier has an impact on the extent of human
relations management in engaging stakeholders’ participation in Basic Education. This could mean
that the more significant number of relevant training attended by the respondents significantly
impacts the extent of human relations management
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Table 10

t-test on the significant difference in the extent of human relations management in
engaging stakeholders in education across the profile variable sex

Levene's Test for

Equality of Vanances t-test for Equality of Means
©5% Confidence
Interval of the
Sig. (-  Mean  Std. Emor Dufference
F Siz. T df. tailed) Difference Difference  Lower Upper
Equal variances
13.260 000 -2.783 236 006 -.17751 0637¢ -.3031¢ -.05184
assumed
Equal variances not
-2.584 104.75¢ 011 -.17751 06870 -31374 -.0412¢
assumed

Levene's test was used to conduct the equality of the variances of the two groups (male and
female administrators). The result of this test shows a significant Levene's F value of 13.260 at a
significance level of .000, which is lesser than the set of significant levels of 0.05, which indicates
a violation of the assumption of equal variance.

On the other hand, the t-test for equality of means was conducted with both equal variances
assumed and equal variances not assumed. When equal variances are assumed, the t-value is -
2.783 with 236 degrees of freedom. The corresponding p-value is .006, lesser than the level of
significance, 0.05, which indicates a statistically significant difference between male and female
administrators' extent of human relations management in engaging stakeholders' participation in
education.

The mean difference between male and female administrators' ratings was -0.17751. The
standard error difference is 0.06379. The 95% confidence interval of the difference ranged from -
0.30319 t0 -0.05184. These results suggest that, on average, female administrators rated their
extent of human relations management slightly higher than male administrators in engaging
stakeholders' participation in education.

Conversely, when equal variances are not assumed, the t-value is -2.584 with 104.759
degrees of freedom. The corresponding p-value is .011 is lesser than the significant level of 0.05,
indicating a statistically significant difference between male and female administrators' ratings.

The mean difference, standard error difference, and 95% confidence interval of the
difference, in this case, were the same as when equal variances were assumed. It can be said that
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the profile variable sex is a positive indicator for comparability in the extent of human relations
management in engaging stakeholders' participation in education.

Table 11

Pearson-r correlation between the extent of human relations management in engaging
stakeholders in education by the secondary school administrators

Profile Variables Pearson Correlation Sig. (2-tailed)
Age -019 779
Sex 178 006
Civil Status 087 183
Highest Educational Attainment 104 109
No. of Years of Experience as 2 School 047 i
Administrator A SlL
District 068 243
Division 070 281
Regional 205%= 001
National 140# 021
Intemational 084 203
Personality Type -.086 187

In terms of sex, there is a weak positive correlation of 0.178. This suggests a slight
relationship between gender and the administrators' engagement of stakeholders. The correlation
is statistically significant (p = 0.006), indicating that gender may play a role in influencing the
extent of human relations management. However, it is essential to note that correlation does not
imply causation and further analysis would be needed to understand the nature of this relationship.

Meanwhile, the correlation between civil status and the extent of human relations
management is 0.087, which is very weak. This correlation is not statistically significant (p =
0.183), indicating that civil status does not significantly influence the administrators' engagement
of stakeholders in education.

Similarly, the highest educational attainment, number of years of experience as a school
administrator, attending trainings in district and division, and self-awareness show weak
correlations with the extent of human relations management. None of these correlations are
statistically significant (p > 0.05), suggesting that these variables do not significantly impact the
administrators' engagement of stakeholders.

On the other hand, the regional and national levels show moderate positive correlations
with correlation coefficients of 0.205 and 0.149, respectively. These correlations are statistically
significant (p < 0.05), indicating that being involved at the regional and national levels is associated
with a greater extent of human relations management in engaging stakeholders in education.
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In summary, while there are some weak correlations between certain profile variables and
the extent of human relations management, the significance of these correlations is limited.
However, regional and national involvement has a stronger association with the administrators'

engagement of stakeholders.

The proposed plan/program for stakeholders’ engagement

Stakeholder

organization, group
or individual

A. RECEIVING INF

Potenfial role in the
activity

Engagement strategy

How will vou engage
this stakeholder in
the activity?

Follow-up strategy

Plans for feedback or
continued involvement

ORMATION

Alwnni

Dizseminate the
information of School
Repon Card Data
likewaze the School
Projects, Program: and
Activities

Organize annual
meeting: for the school
manazement and data
raporting

Provide copies and perunent
papers to them, coordinate
them for pozstble school
programs, projects  and
acuvities

Teacher: Faculoy
Club

Upkeep  filez  and
document: on the
implemented programs,
project: and acuviue:
for Basic Education
Program

Create
committes
establizhing
communicaton
channel: for  the
stakeholders

workang
on
vanious

PTA

Coordinate parents about
the School Imprm‘emen:
Plan a: the

baseline in conducnng
:chool projects

Organize workang
committee to lead the
diszemination of
mformaton to the

parents

Regular momtoring and
facul'n meeting  must
integrate

Establish meetings every
quarter for the monitoring of
achool projects

Barangav Officials

Provide an mformation
center for the :chool to
diszerupate mformation
to the commumity

Craft 2  scheduled
posting of the plan:
and cmrent programs,
projects, and activitie:
of the school

Invite the barangay official:
to all the event: of the
school to be updated.
Regular posting: of event:
should be mowmtored by the
school principal

B. CONSULTATION

1. Alumm

Prepare comments and

(]

PTA

suggestion on conducted

:chool programs,
projects, and activities

Designate them to be
one of the monitorng
teams of the school for
:chool-appraizal of the
Basic Educaton
Program

Idennfy the 1:suss, concem,
and gap: on  the
implementad basic
aducation program for it:
Improvement

Craft a school-bazad
appraizal tool for the
monitorng and

evaluation purpo:e: to

Organize a regular
meatngs, oeate
working copumittees |
make comment: and

Conduct a SWOT Analvas,
strategic planning and make
analviis template for the
attainment of tarzet goals
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the mmplemented Basc
Education Program.
Share maghts for the
improvement of School -
Baszed Aanazement
Syitem

suggestion: on the
proposed improvement
of the Basic Educaton

and objectve

4 Barangzay Officials

C. COLLABORATI(

Provide strategic scheme
for the school
community  extension
zervices of the :chool

Signed memorandum
agreement, and resolutions
for the community
extension sernices

ON AND PARTNERSHIP

1. Alumm

Provide valuable
resources for the
implementation of Basic
Education Program

Matenalize deeds of
donations, conduct phyzical
and financial reporting,
Prezent the School Profile,
School Report Card, and
School Improvemsnt Plan

2PTA

Engzaze and parucipate
decizion making process
for the collaborative
developmeant of rezource

management system.

Conduct quarterly mestings,
Provide update: on planning
process and raquest raview
of Bazic Education

of Ba:c Educaton
Program.
Ininate school projects | Designate them  a: | Conduct regular meetngs,
3. TeachersFaculty | and gaining for Basic | project proponent, | craft project and waining
Chub Education Program orgzanize working | proposal
conumirttae

4. Barangay

D. EM[POWERMENT AND CONTROL

mggestive policie: and
programs to stmngthen
relationship

partmerzhip to the l.oul
School Board (LSB)
with the Lecal
Government Unit

Imvite them to artend
planqms meetng:, and m
crafting project designs

1. Alumm

Support the  :chool
community in @ the
implementation of Basic
Education Program

Provide valuable feedback
to the sponsored projects,
program:, and activities,
quarterly
mestings and a:zessment of
sponsored school projects,
progams,andacﬁ\m'es
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Engzage and parucipate
decizion making process
for the collaborative
development of rezource
management syitem.

Clanfy and dafine their

specific roles and
responsibilities in the
crafting of School

Improvement Plan and
other related acuvities
for the mplementaton
of Bas:ic Educanon

Program.

Conduct quarterly meetngs,
Provide update: on planning
process and request review
of Basic Educaton

Program.

Facilitate the craftung of
school-appraizal tool for

Ininate and supenize
the staksholder: during

Conduct regular mseetngs,
Organize Leaming Acuon

concem and zap: of the
corumunity project: of
the school

4. Barangay Cfficial

on the extension and
corumunity projects of
the school

- . | the monitonnz  and| the planning, | Cell on the School on the
(::h-fbm Faculty evaluation of the | implementing and post | consmucuon of  school-
implement Basic | evaluation of conduct | apprazzal  tool, School
Education Frogram Monitonng, Evaluaton

Adjustment (SANEA)
Healp to address the root | Dezignate them as part | Coordinate meeungs,
causzes of the issue: .| of working comumunty | feedback meachanizm,

orzanize gainings on the
improvement of corumunity
projects and  extension

zervices of the :chool

IVV. Conclusion

The secondary school administrators vary widely in their profile; in certain instances, their
variations are extreme cases and are distinctively female-dominated respondents.

Secondary school administrators do a remarkable job of managing human relations to
involve stakeholders in education, but even if they could perform even better, their current
extent of the said management is a stepping stone toward improving not only their personal
growth but also their relationship with others parallel to the organization itself.

The extent of human relations management across profile characteristics, including sex,
number of years serving as a school administrator, and number of pertinent training
attended in the regional scope, is significantly similar among secondary school
administrators.

The secondary school administrator’s extensive extent of human relations management in
engaging stakeholders’ engagement in education is associated with the profile variables,
sex, and the number of relevant training attended by the regional extents.m
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V. Recommendations

Based on the salient findings in this study and the conclusions drawn, the following are
recommended.

1. Since relevant training attended to the regional extent is significantly related to the extent
of human relations management in engaging stakeholders in education, the school administrators
should take the initiative in attending seminars and training specifically in human relations
management to the regional extent to further hone their skills and capabilities in dealing with
stakeholders.

2. The secondary school administrator should aspire for excellent performance in human
relation management in engaging stakeholders for the school's continuous improvement.

3. School administrators are urged to benchmark the best practices with those of other
institutions to develop further their capacity for involving stakeholders in achieving organizational
objectives.

4. The proposed program must be implemented to improve further the key result areas of
human relations management of the school administrators,

5. Further studies may be conducted related to human relations management in a broader
scope.
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