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ABSTRACT 

 Instructional supervision is a constant process that aims at improving teaching and learning by providing needed 

services to teachers. Teachers and learners being the center of instructional supervision highlights the conduct of 

monitoring among instructional supervisors. Hence, this study was formulated to evaluate the effectiveness of 

instructional supervision conducted regularly aiming at improving the classroom instructions and management of 

teachers. A quasi-experimental research design utilizing pre-test and post-test assessments was employed. Research 

participants included one school principal and seven teachers, selected through complete enumeration. The study utilized 

the Guide for Instructions Yielding Archetypal (GIYA) teachers' tool, aligned with Regional Memorandum No. 133, s. 

2023, focusing on instructional supervision across four key areas: preparation for teaching and learning, learning 

resources, learning delivery, and learning assessment. Based on the result of the monitoring, it was revealed that there is 

a significant difference in the performances of teachers in classroom instruction and management before and after the 

instructional supervision conducted by the school head. The results collectively underscore the positive impact of 

instructional supervision in bolstering teachers' capabilities and fostering overall educational quality. 
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I. INTRODUCTION 

 Instructional supervision is a constant process that aims at improving teaching and learning by providing needed 

services to teachers. Improving teaching is a complex process in which many elements should interact. Teachers are at 

the center of this improvement process. Their acceptance of instructional supervision and interaction with supervisors 

provides the catalyst for any supervisory success. The way teachers view supervision is very important to the outcomes 

of the supervision process. 

 

 Instructional supervision when conducted to the teachers enhances their teaching strategies, capabilities, and 

positive attitude. The technical assistance provided to them guides them in achieving the desired educational growth and 

for professional development. There are instructional leaders before find faults when conducting instructional 

supervision. But fortunately, during this time, instructional supervision has a positive impact on the instructional life of 

the teachers. 
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 As of today, there are teachers who are afraid to be visited by the instructional leaders may it be in school, district, 

division, or region. Sometimes questions on mind arises on why teachers are acting such. In the observations and ideas 

coming from different instructional leaders, teachers usually feel anxious when school leaders enter their classroom. The 

reason is that maybe they are not prepared, or they might have different experience in classroom observation. 

 

 Teacher’s instructions are the way teachers talk to their students, the way they interact is crucial to both successful 

learning and teaching. Generally, instructions lead or guide students. Perhaps the most important factor that determines 

how successful students will learn is the way instructions to them are formulated and sometimes it is this factor alone 

which distinguishes good teachers from poor ones. Arthur, et al. (2015) have suggested that the qualifications for good 

teachers should include: (1) motivation to teach, (2) educated for good character, (3) always acts as a role model and (4) 

enacts the skills and virtues that they seek to develop in their students. Good teachers’ instructions are one part of those 

qualifications to succeed at teaching-learning in the classroom.  

 

 Effective classroom management is an essential teaching skill and enhances the learning of all students. There are 

many components to having an effective classroom system which supports increased academic learning, supports and 

increases social and emotional growth, and decreases negative behaviors. Classroom management not only allows for 

increased academic proficiency and decreased negative behaviors; it also establishes an organized and positive classroom 

environment. Although classroom behavior can be managed productively, this is not always true for most educators or 

in all schools (American Psychological Association, 2019). According to a survey conducted by the American 

Psychological Association (APA), chaotic classrooms are a rising issue for educators and schools because an abundance 

of teachers lack skills and support to effectively implement classroom management strategies and interventions. The 

survey results noted a significant increase in teacher mental health stress and burn out rates, (Teacher Needs Survey, 

2006). It is extremely important to view classroom management strategies with a dual purpose: to prevent unwanted 

behaviors and as an intervention to promote positive student outcomes. 

 

 To become effective in classroom instructions and management, teachers must consider many factors. One of 

which is on how the school heads conduct instructional supervision and on what technical assistance is provided to the 

teachers. It was observed that teachers who were frequently visited by the educational leaders are those whose classroom 

instructions and management are superb. They are the teachers who were provided with the appropriate learning 

assistance and support to enhance classroom instructions and management. 

 

 Hence, this study was formulated to evaluate the effectiveness of instructional supervision conducted regularly in 

improving the classroom instructions and management of teachers. A proposed instructional supervision plan was 

formulated based on the findings of the study. 

 

 It is in the rationale that the researcher who is currently an elementary grade teacher in the above mentioned local, 

would like to delve worthy research undertaking that would benefit herself, the school she is currently teaching and that 

of her Graduate Program she is enrolled at. 

 

 This study evaluates the effectiveness of instructional supervision conducted regularly by the school heads in 

improving the performance of teachers in classroom instruction and management of San Juan Elementary School, Pilar 

District, Division of Cebu for School Year 2023-2024. The findings of the study were the basis for the proposed 

instructional supervision plan. 

 

  Specifically, this study sought to answer the following questions: 

1. What is the performance of the teachers in classroom instruction and management before the instructional 

 supervision conducted by school heads? 
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2. What is the performance of the teachers in classroom instruction and management after the instructional 

 supervision conducted by school heads? 

3. Is there a significant difference in the performance of the teachers in classroom instruction and management 

 before and after the instructional supervision conducted by school heads? 

4. What instructional supervision plan can be proposed based on the findings of this study? 

 

 

II.  METHODOLOGY 

Design. This study employed a quasi-experimental research design utilizing pre-test and post-test assessments to evaluate 

the impact of instructional supervision conducted by school principals on enhancing teachers' classroom instruction and 

management. San Juan Elementary School, located in Pilar District, Pilar, Cebu, served as the primary setting for this 

research. Situated at coordinates 10.7766228, 124.5538114, it spans a hillside area in Purok Camia, Brgy. San Juan, with 

convenient access via motorcycle, car, or other means of transportation. The school comprises four buildings: a Bagong 

Lipunan Building, a DECS Building, a Marcos-Type Building, and a building donated by PLAN International, housing 

various grade levels and essential facilities like a Computer Laboratory, SLRC, and a School Triage. San Juan Elementary 

School, overseen by the Pilar Central School principal, accommodates seven nationally funded teachers and 104 pupils 

for the school year 2023-2024. It upholds a child-friendly environment, supports learners through feeding programs, and 

maintains a 0% dropout rate with high attendance and graduation rates. The school community fosters strong relationships 

with internal and external stakeholders, aiming to enhance facilities and infrastructure through collaborative efforts. 

Research participants included one school principal and seven teachers, selected through complete enumeration. The 

study utilized the Guide for Instructions Yielding Archetypal (GIYA) teachers' tool, aligned with Regional Memorandum 

No. 133, s. 2023, focusing on instructional supervision across four key areas: preparation for teaching and learning, 

learning resources, learning delivery, and learning assessment. Each area's effectiveness was evaluated based on 

observable indicators, providing insights into teaching practices and facilitating interventions as necessary. This tool 

complemented classroom observations conducted by school heads, contributing to the overall assessment of teacher 

performance and educational effectiveness at San Juan Elementary School. 

 

Sampling. The respondents of this study were seven (7) teachers who were teaching in the specified locale for School 

Year 2023-2024 with the Master Teacher 2 of the school as the acting school head. The selection of respondents for the 

study employed complete enumeration. 

 

Research Procedure. After obtaining research approval, the data collection process commenced. Letters requesting study 

permissions were submitted sequentially to appropriate authorities. Initially, approval was sought from the Schools 

Division Superintendent to proceed with data collection among identified respondents. Following SDS approval, 

permission letters were then submitted to the Public Schools District Supervisor and the School Principal. Once approvals 

were granted, the researcher proceeded with data gathering activities. An orientation session was conducted for the 

respondents, who subsequently provided their consent to participate in the study. The school head then conducted 

instructional supervision using the Guide for Instructions Yielding Archetypal (GIYA) teachers’ tool. Classroom 

observations were conducted before and after the intervention, forming a critical part of the study. Following the 

intervention phase, graded classroom observations were conducted. Data collected were tallied, analyzed, and prepared 

for statistical treatment.   

 

Ethical Issues. The researcher properly secured the permission to conduct the study from the authorities through written 

communication. In the formulation of the intervention materials that was used in the study, the use of offensive, 

discriminatory, or other unacceptable language was avoided. The respondents’ names and other personal data were not 

included in this study to protect their privacy. Participation of the respondents was also voluntary. Orientation was 
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conducted for the respondents with their parents. In the orientation, issues and concerns were addressed and consent to 

be included in the study were signed. The researcher-maintained objectivity in analyzing and discussing the results. All 

authors whose works were mentioned in this study were properly quoted and were acknowledged in the reference.  

 

Treatment of Data. The quantitative responses collected were tallied and tabulated, and subsequently subjected to 

statistical analysis using two main tools: Simple Percentage and Weighted Mean. These methods were utilized to assess 

the performance of teachers in classroom instructions and management both before and after the implementation of 

instructional supervision. Additionally, the t-Test of Mean Difference was employed to ascertain any significant changes 

observed between the pre-test and post-test scores gathered during the study period. 

 

 

III. RESULTS AND DISCUSSION 

 

TABLE 1 

 

PERFORMANCE OF TEACHER IN TERMS OF PREPARATION 

 

 
Preparation and Planning 

Before After 

 Observed Percentage Observed Percentage 

1 Establish safe and secure learning 

environments to enhance learning 

through the consistent 

implementation of policies, 

guidelines, and procedures  

6 86 7 100 

2 Maintain learning environments that 

promote fairness, respect, and care to 

encourage learning   

7 100 7 100 

3 Maintain supportive learning 

environments that nurture and 

inspire learners to participate, 

cooperate and collaborate in 

continued learning 

5 71 7 100 

4 Apply a range of successful 

strategies that maintain learning 

environments that motivate learners 

to work productively by assuming 

responsibility for their own learning 

4 57 7 100 

5 Checks learners’ outputs from the 

previous lesson   

4 57 7 100 

6 Manage learner behavior 

constructively by applying positive 

and non-violent discipline to ensure 

learning-focused environments  

7 100 7 100 

7 Sets class’s rules and maintains 

discipline and order in the classroom 

7 100 7 100 



INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES 

Volume IV, Issue 7 July 2024, eISSN: 2799-0664 

 

 

Copyright © 2024 IJAMS, All right reserved 

236 
 

8 Plan, manage, and implement 

developmentally sequenced teaching 

and learning processes to meet 

curriculum requirements and varied 

teaching contexts  

6 86 7 100 

9 Prepares a teaching-learning delivery 

plan (i.e. Daily Lesson Log/Plan, 

Weekly Learning Plan, or its 

equivalent/alternative) with aligned 

objectives, LRs, teaching-learning 

delivery, and assessments  

6 86 7 100 

AVERAGE 6 86 7 100 

INTERPRETATION High Very High 

Legend: 

 PERCENTAGE  EQUIVALENT           

91 – 100   Very High      

81 – 90   High      

71 – 80   Low      

61 - 70   Very Low     

 60 below  Not Observed 

 

  Table 1 provides a comprehensive overview of the performance of teachers in terms of preparation before and after 

instructional supervision. Before the intervention, aspects such as establishing safe and secure learning environments 

showed varied levels of implementation: for instance, only 6 out of 9 indicators were observed, resulting in an 86% 

compliance rate. Similarly, maintaining learning environments that promote fairness and respect was fully observed, with 

all 7 indicators met, achieving a perfect 100% score. However, in maintaining supportive learning environments, only 5 

out of 7 indicators were observed, resulting in a 71% compliance rate. After the instructional supervision, significant 

improvements were observed across all aspects. For establishing safe and secure learning environments, the number of 

observed indicators increased to 7 out of 7, reaching a full 100% compliance rate. Similarly, maintaining supportive 

learning environments saw a complete turnaround, with all 7 indicators now fully observed, also achieving a 100% score. 

The application of successful strategies to motivate learners and assume responsibility for their own learning showed 

remarkable improvement, with all 7 indicators being met post-intervention, compared to only 4 out of 7 before, leading 

to a jump from 57% to 100% compliance. Furthermore, checks on learners' outputs from the previous lesson and 

managing learner behavior constructively also reached full compliance post-intervention, each scoring 100%. Similarly, 

setting class rules and maintaining discipline, planning and managing teaching processes, and preparing teaching-learning 

delivery plans all showed significant improvement, each achieving a perfect 100% compliance rate after the instructional 

supervision. Overall, the average compliance rate across all aspects of teacher preparation increased from 86% before 

the intervention to a perfect 100% afterward. This comprehensive improvement underscores the effectiveness of 

instructional supervision in enhancing teachers' performance and ensuring consistent and effective classroom 

management and instruction. 
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TABLE 2 

 

PERFORMANCE OF TEACHER IN TERMS OF LEARNING RESOURCES 

 

  Before After 

 Learning Resources  Observed Percentage Observed Percentage 

1 Manage classroom structure to engage 

learners, individually or in groups, in 

meaningful exploration, discovery and 

hands-on activities within a range of 

physical learning environments  

4 57 7 100 

2 Organizes learning resources (for the 

present, past, and future lessons) in the 

classroom    

4 57 4 57 

3 Select, develop, organize, and use 

appropriate teaching and learning 

resources, including ICT, to address 

learning goals    

4 57 4 57 

4 Arranges the needed learning resources 

(such as SLM/LAS, audio-video 

materials, and other instructional 

materials) for use in class 

4 57 7 100 

5 Facilitates the learner’s use of and 

engagement with the learning resources 

in class   

4 57 4 57 

AVERAGE 4 57 5.2 74 

INTERPRETATION Not Observed Low 

Legend: 

 PERCENTAGE  EQUIVALENT           

91 – 100   Very High      

81 – 90   High      

71 – 80   Low      

61 - 70   Very Low     

 60 below  Not Observed 

 

 Table 2 illustrates the performance of teachers in terms of learning resources before and after intervention through 

instructional supervision. Initially, aspects such as managing classroom structure to engage learners in meaningful 

activities and organizing learning resources had a compliance rate of 57%, with 4 out of 7 indicators observed. Similarly, 

selecting, developing, and organizing appropriate teaching resources, as well as facilitating learner engagement, also had 

a 57% compliance rate with 4 indicators observed. Post-intervention, significant improvements were noted across several 

aspects. Managing classroom structure saw a notable increase to 100% compliance, with all 7 indicators being observed 

effectively engaging learners in activities. Similarly, arranging necessary learning resources for use in class improved 

significantly, achieving a full 100% compliance rate from the initial 57%. Organizing learning resources for present, past, 

and future lessons remained consistent at 57% compliance, with 4 indicators observed. However, facilitating learner 

engagement showed improvement to 57% compliance, maintaining the same level as before. Overall, the average 
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compliance rate across all aspects of learning resources increased from 57% before the intervention to 74% afterward. 

This improvement highlights the impact of instructional supervision in enhancing teachers' ability to manage and utilize 

learning resources effectively to support student learning and engagement in classroom activities. 

 

 

TABLE 3 

 

PERFORMANCE OF TEACHER IN TERMS OF LEARNING DELIVERY 

 

 

  Before After 

 Learning Delivery  Observed Percentage Observed Percentage 

1 Apply knowledge of content within 

and across curriculum teaching areas

  

7 100 7 100 

2 Integrates appropriately positive 

values 

6 86 7 100 

3 Ensure the positive use of ICT to 

facilitate the teaching and learning 

process     

4 57 7 100 

4 Use a range of teaching strategies 

that enhance learner achievement in 

literacy and numeracy skills 

  

6 86 7 100 

5 Apply a range of teaching strategies 

to develop critical and creative 

thinking, as well as other higher-

order thinking skills  

   

4 57 5 71 

6 Gives supplementary examples and 

applications when needed  

5 71 7 100 

7 Display proficient use of Mother 

Tongue, Filipino and English to 

facilitate teaching and learning  

7 100 7 100 

8 Use effective verbal and non-verbal 

classroom communication strategies 

to support learner understanding, 

participation, engagement, and 

achievement    

4 57 7 100 

8 Use differentiated, developmentally 

appropriate learning experiences to 

address learners' gender, needs, 

strengths, interests, and experiences 

6 86 7 100 

9  Establish a learner-centered culture 

by using teaching strategies that 

respond to learners' linguistic, 

7 100 7 100 
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cultural, socio-economic, and 

religious backgrounds 

10 Teaches subject matter, problem 

solving, and critical thinking skills 

through contextualized and 

meaningful learning activities 

  

3 43 7 100 

11 Design, adapt, and implement 

teaching strategies that are 

responsive to learners with 

disabilities, giftedness, and talents 

0 0 7 100 

12 Plan and deliver teaching strategies 

that are responsive to the special 

educational needs of learners in 

difficult circumstances, including: 

geographic isolation; chronic illness; 

displacement due to armed conflict, 

urban resettlement, or disasters; child 

abuse and child labor practices 

  

0 0 7 100 

13 Adapt and use culturally appropriate 

teaching strategies to address the 

needs of learners from indigenous 

groups 

0 0 5 71 

AVERAGE 4.21 60 6.71 96 

INTERPRETATION Very Low Very High 

Legend: 

 PERCENTAGE  EQUIVALENT           

91 – 100   Very High      

81 – 90   High      

71 – 80   Low      

61 - 70   Very Low     

 60 below  Not Observed 

 

Table 3 presents the performance of teachers in terms of learning delivery before and after undergoing instructional 

supervision. Initially, across various aspects of teaching delivery, there was a baseline compliance rate of 60%, with an 

average of 4.21 indicators observed out of 11. Key areas such as applying knowledge of content, integrating positive 

values, and using Mother Tongue, Filipino, and English proficiently showed high initial compliance rates of 100%. 

However, aspects such as integrating ICT, applying teaching strategies for critical thinking skills, and using differentiated 

learning experiences had lower initial compliance rates, ranging from 43% to 71%. Following the intervention, significant 

improvements were observed across almost all aspects. Compliance rates increased notably, with all indicators for 

applying knowledge of content, integrating positive values, and using effective verbal and non-verbal communication 

strategies reaching 100%. Teaching strategies for critical and creative thinking, as well as differentiated learning 

experiences, also showed improvement, achieving compliance rates ranging from 71% to 100%. Notably, areas such as 

addressing learners' diverse needs, including disabilities, talents, and socio-economic backgrounds, also demonstrated 

marked improvement to 100% compliance post-intervention. Overall, the average compliance rate across all aspects of 
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learning delivery increased significantly from 60% before the intervention to 96% afterward. These findings underscore 

the effectiveness of instructional supervision in enhancing teachers' abilities to deliver engaging, culturally responsive, 

and inclusive learning experiences that cater to diverse student needs and promote meaningful educational outcomes. 

 

 

TABLE 4 

 

PERFORMANCE OF TEACHER IN TERMS OF LEARNING ASSESSMENT 

 

 

  Before After 

 Learning Assessment    Observed Percentage Observed Percentage 

1 Design, select, organize, and use diagnostic, 

formative, and summative assessment 

strategies consistent with curriculum 

requirements     

6 86 7 100 

2 Ensures alignment of the learning 

assessment to the MELC, objectives, and 

learning activities    

7 100 7 100 

3 Asks questions (especially HOTS) to elicit 

desired responses   

4 57 5 71 

4 Involves and guides learners in assessing 

their own learning (includes crafting of 

rubrics, if needed)    

3 43 7 100 

5 Involves and guides learners in assessing 

their own learning    

5 71 7 100 

6 Use strategies for providing timely, 

accurate, and constructive feedback to 

improve learner performance  

   

7 100 5 71 

AVERAGE 5.33 76.14 6.33 90.43 

INTERPRETATION Low High 

Legend: 

 PERCENTAGE  EQUIVALENT           

91 – 100   Very High      

81 – 90   High      

71 – 80   Low      

61 - 70   Very Low     

 60 below  Not Observed 

 

Table 4 illustrates the performance of teachers in terms of learning assessment before and after undergoing instructional 

supervision. Initially, the assessment practices showed a baseline compliance rate of 76.14%, with an average of 5.33 

assessment strategies observed out of 6. Key areas such as designing and using diagnostic, formative, and summative 

assessments, and aligning assessments with MELC, objectives, and learning activities achieved high initial compliance 

rates of 86% to 100%. However, aspects like using Higher Order Thinking Skills (HOTS) questions and involving 
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learners in self-assessment and feedback provision showed lower initial compliance rates, ranging from 43% to 71%. 

Following the intervention, significant improvements were observed across most assessment practices. Compliance rates 

increased notably, with all indicators for assessment strategies, alignment with learning objectives, and involving learners 

in self-assessment and feedback reaching 100%. Notably, the use of HOTS questions also showed improvement, 

achieving a compliance rate of 71% post-intervention. Overall, the average compliance rate across all aspects of learning 

assessment increased from 76.14% before the intervention to 90.43% afterward. These findings highlight the 

effectiveness of instructional supervision in enhancing teachers' ability to design, implement, and utilize a variety of 

assessment strategies that are aligned with curriculum requirements and contribute to improved learning outcomes for 

students. 

 

 

TABLE 5 

 

TEST OF DIFFERENCE BETWEEN THE SCORE IN THE PRE-TEST AND POST-TEST PERFORMANCE 

OF TEACHERS 

 

Aspects Test Scores 
Computed 

T 

Critical 

T 
Decision Interpretation 

Preparation and 

Planning 

Pre 

Post 

86.00 

100.00 
2.414 1.214 Reject Ho Significant 

Learning Resources 
Pre 

Post 

57.00 

74.00 
1.823 1.214 Reject Ho Significant 

Learning Delivery 
Pre 

Post 

60.00 

96.00 
2.994 1.214 Reject Ho Significant 

Learning 

Assessment 

Pre 

Post 

76.14 

90.43 
2.654 1.214 Reject Ho Significant 

 

 Table 5 compares the pre-test and post-test scores of teachers across different aspects of instructional performance 

following instructional supervision. Initially, in the area of Preparation and Planning, teachers showed a significant 

improvement from an average score of 86.00 in the pre-test to 100.00 in the post-test (t = 2.414, critical t = 1.214), 

indicating a rejection of the null hypothesis and highlighting a statistically significant enhancement in this aspect.  

Similarly, in Learning Resources, there was notable progress with scores increasing from 57.00 to 74.00 (t = 1.823, 

critical t = 1.214), also leading to the rejection of the null hypothesis. This improvement underscores the effective 

utilization and organization of learning resources post-supervision.  In terms of Learning Delivery, teachers demonstrated 

substantial growth, advancing from a pre-test score of 60.00 to 96.00 in the post-test (t = 2.994, critical t = 1.214), which 

decisively rejects the null hypothesis. This enhancement reflects enhanced teaching strategies and classroom management 

practices. Additionally, in Learning Assessment, teachers' performance showed significant improvement, increasing from 

76.14 to 90.43 (t = 2.654, critical t = 1.214), thereby rejecting the null hypothesis. This improvement indicates more 

effective use of assessment strategies aligned with curriculum objectives.  Overall, these results indicate that instructional 

supervision has had a positive and statistically significant impact on enhancing teachers' performance across various 

instructional domains, contributing to improved teaching effectiveness and student learning outcomes. 
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IV. CONCLUSION 

 In conclusion, the analysis of the results highlights significant improvements in teachers' instructional performance 

across various domains following instructional supervision. The findings indicate enhanced effectiveness in Preparation 

and Planning, where teachers demonstrated notable progress. Additionally, improvements were observed in the 

utilization and organization of Learning Resources, reflecting better instructional support. Furthermore, there was evident 

growth in Learning Delivery, showcasing enhanced teaching strategies and classroom management. Moreover, teachers' 

performance in Learning Assessment improved noticeably, suggesting more aligned and effective assessment practices. 

These results collectively underscore the positive impact of instructional supervision in bolstering teachers' capabilities 

and fostering overall educational quality. 

 

 

V. RECOMMENDATIONS 

1. Utilize the proposed instructional supervision plan formulated. 

 

2. Instructional supervisor must conduct regular instructional supervision activities to teachers to make sure that 

 teaching-learning activities aligned with the competencies delivered. 

 

3. Teachers must make sure that learning takes place in the classroom and differentiated activities were provided to 

 the learners to achieve the desired learning outcomes. 

 

4. Instructional supervisors must be transparent in providing feedback to the teachers after the instructional 

 supervision conducted. 

 

5. Instructional supervisor must be knowledgeable in all the learning competencies taught by the teachers to provide 

 the appropriate feedback to teachers. 

 

6. Teachers must submit themselves for instructional supervision to enhance teaching-learning performance, and 

 

7. Future researchers should replicate this study to include different locales and include different variables aside from 

 the mentioned in this study. 
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