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ABSTRACT 

 In today’s classroom, technology is becoming a more prominent form of learning. With the ever-changing world 

of technology, teachers work hard to incorporate technology into their everyday instruction to connect student passion 

with learning. According to Harris (2016): Today’s educators are under great pressure to provide 21st century students 

with a quality education based on 21st century standards. Those standards include providing students with the 

technological and informational skills needed to compete in an ever-changing, technology-driven world. In the present 

study, the researcher provided a teacher-made digital speeches to suit the 21st century learners improve their 

communication and delivery skills in purposive communication course because it was found out during the first two-

weeks of the opening of classes that most of the first-year college students lack self-confidence and knowledge on the 

skills being developed in the previous grades. Employing the quasi-experimental research design through the pre-test and 

post-test using a researcher-made speeches and rubrics, it was revealed that there is a significant difference in the pre-

test and post-test performances of the first-year college students in purposive communication course before and after the 

utilization of teacher-made digital speeches in improving the communication and delivery skills. Thus, it was found out 

that the teacher-made digital speeches are effective instructional materials and learning resource in improving the 

communication and delivery skills of the first-year college students in purposive communication course. The content, 

piece, delivery of the speech and the technology used made the learning resource effective to use in the teaching-learning 

process. 

 

Keywords — Effectiveness, Teacher-Made Digital Speeches, Communication, Delivery Skills, First Year College   

                         Students, Purposive Communication Course 

  

 

 

I. INTRODUCTION 

 One of the values to be developed in teaching oral communication is self-confidence and self-esteem. For students 

to be successful in the classroom, confidence is critical especially if the student is not exposed to people. High self-esteem 

helps students build relationships, bounce back from mistakes, and actively engage in learning. But sadly, it is easy for 

the students to get discouraged. 
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Using technology has a profound impact on education and is seen to be of great help in boosting the confidence of the 

students. From online classes to using apps for homework, students today increasingly rely on technology to help them 

learn. 

 

 Fortunately, there are plenty of ways to use technology to build confidence and keep them interested in learning. 

Academic self-esteem refers to a students’ confidence in their abilities. A student with high self-confidence views 

themselves positively, trusts that they are competent, and expects and feels worthy of respect from their peers. 

 

 Self-confidence for students is critically important for learning. Confidence and self-esteem enable students to 

embrace their full potential and explore new subjects and hobbies without worrying about how others perceive them. 

This can also be hugely beneficial in social situations and building relationships, giving students the freedom to be their 

genuine selves in front of their peers without fear of judgement.  

 

 High self-esteem can also boost motivation. Students who are confident in their capabilities tend to believe that 

their goals and aspirations are within reach, which encourages them to put in the effort needed to achieve their ambitions. 

It’s also believed that student confidence can enable students to handle setbacks better. Students who believe in their 

abilities are more likely to bounce back from mistakes to try again. 

 

 On the other hand, lack of confidence can lead to feelings of self-doubt and make students reluctant to engage in 

learning or take the risks needed to tackle new academic challenges. In the face of such challenges, students with low 

self-esteem may disengage or stop trying altogether. In addition to the impact of a lack of confidence on learning 

outcomes, there is also a worrying association between low self-esteem and anxiety, depression, and risk-taking 

behaviors. 

 

 As educators, a high level of engagement should be a priority. The more students are engaged, the more they learn, 

and the more they achieve. It also makes it significantly easier to maintain energy throughout the day. That is why 

teachers nowadays must be technologically advanced to create and formulate digitally engage learning materials and 

activities for today’s students grew up in the digital age.  

 

 Educators should be taking advantage of technology, rather than viewing it as a distraction, to increase student 

engagement. To make sure that students are getting the most out of every lesson, the content should be presented in a 

way that the work has a clear meaning and immediate value to the students. Technology in the classroom allows students 

to gain a deeper understanding of topics that interest them, collaborate with each other, and direct their learning. 

 

 Thus, it is in this premise that the researcher decided to conduct this study to evaluate the effectiveness of teacher-

made digital speeches in improving the communication and delivery skills of the first-year college students in Purposive 

Communication Course of which during this stage they are aloft of mingling with their classmates and schoolmates. A 

proposed improvement plan was formulated based on the findings of the study. Additionally, it is in this premise that the 

researcher who is currently the School Principal and subject teacher in the above mentioned local, would like to delve 

worthy research undertaking that will benefit herself, the school she is currently teaching and that of her Graduate 

Program she is enrolled at. 

 

 This study evaluates the effectiveness of teacher-made digital speeches in improving the communication and 

delivery skills of first year college students in Purposive Communication Course in Sto. Niño College of Ormoc, District 

10, Ormoc City Division during the School Year 2022-2023. The findings of the study were the basis for the proposed 

improvement plan. 
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 Specifically, this study sought to answer the following questions: 

1. What is the pre-test performance of the first-year college students in communication and delivery skills 

 before the utilization of teacher-made digital speeches in teaching Purposive Communication Course? 

2. What is the post-test performance of the first-year college students in communication and delivery skills 

 after the utilization of teacher-made digital speeches in teaching Purposive Communication Course? 

3. Is there a significant difference in the pre-test and post-test performances of the first-year college students 

 in communication and delivery skills before and after the utilization of teacher-made digital speeches in 

 teaching Purposive Communication Course? 

4. What improvement plan can be proposed based on the findings of this study? 

 

 

II.  METHODOLOGY 

Design. This study employed the quasi-experimental research design utilizing the pre-test and post-test to evaluate the 

effectiveness of teacher-made digital speeches in improving the communication and delivery skills of first year college 

students in Purposive Communication Course for School Year 2022-2023. Sto. Niño College of Ormoc, District 10, 

Ormoc City Division is the main locale of the study. The 45 first-year college students who are currently enrolled in 

Purposive Communication Course in the said locale are the main respondents of the study. A researcher-made speech 

with rubrics is the instrument used in the study. This will be delivered by the first-year college students before and after 

the utilization of teacher-made digital speeches as intervention materials to improve the communication and delivery 

skills of the students. Moreover, the researcher crafted the teacher-made digital speeches using any app available. This 

digital speech is a video on how to deliver the speech with sample passages for students to practice and this guides them 

on how communication and delivery skills are attained. A rubric to measure the performance of the students focusing on 

the way the students communicate and deliver the speech is given more points. The researcher also utilized audio-video 

materials in the delivery of speeches to be heard and viewed by the students. These materials can be accessed using online 

and offline channels. The activities undertaken during the four-week intervention were listed in the crafted course 

syllabus for the course. These materials were submitted to the Department Head for validation and quality assurance. 

Matrix of activities was crafted to track the activities provided by the researcher in the duration of data gathering 

procedure and for monitoring purposes by the thesis adviser and School Director. This research focused on evaluating 

the effectiveness of teacher-made digital speeches in improving the communication and delivery skills of first year 

college students in Purposive Communication Course through the pre-test and post-test and its significant difference. A 

Proposed Improvement Plan based on the findings of the study is the output. 

 

Sampling. The respondents of this study were the forty-five (45) First-Year College students enrolled in Purposive 

Communication Course. These students were provided with intervention programs crafted by the researcher. Hence, face-

to-face classes has already been implemented during the data gathering process, the research instruments were 

administered face-to-face with consent from the parents and Local IATF and strictly following the prescribed Health 

Protocol during the limited face-to-face classes.   

 

Research Procedure. The researcher prepared the research design and tools utilized in the study. Approval and 

recommendation from the Panel of Examiner of the Graduate Studies was sought. A letter request to conduct this study 

was forwarded to the Office of the Schools Division Superintendent. Upon approval, permission from the District 

Supervisor and School Head was secured before the actual gathering of data.  Orientation of the participants and 

administration of the pre-test was done face-to-face after the approval of the permit from the parents of the respondents. 

The tools used in the study were teacher-made digital speeches, audio-video speeches, rubrics, practical test, and matrix 

of activities. These tools underwent a series of validation by the Language Department Head and School Director before 

it was given to the students. After the approval of the tools, these were pre-tested to other sections and conducted to the 
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respondents. In the conduct of the pre-test, the researcher requested the Language Department Head and School Director 

as judges and at the same time raters. After accomplishing the pre-test, intervention was given within four weeks. The 

implementation of the approved and checked research tools and instruments was done in the duration of the data gathering 

process. After the four-week intervention, the post-test was administered. Results of the tests were collected. Data were 

tallied and submitted for statistical treatment. Analysis and Interpretation of Data. Making of Proposed Improvement 

Plan followed.  

 

Ethical Issues. The researcher properly secured the permission to conduct the study from the authorities through written 

communication. In the formulation of the intervention materials that was used in the study, the use of offensive, 

discriminatory or other unacceptable language was avoided. The respondents’ names and other personal data were not 

included in this study to protect their privacy. Participation of the respondents was also voluntary. Orientation was 

conducted for the respondents with their parents. In the orientation, issues and concerns were addressed and consent to 

be included in the study were signed. The researcher-maintained objectivity in analyzing and discussing the results. All 

authors whose works were mentioned in this study were properly quoted and were acknowledged in the reference.  

 

Treatment of Data. The Simple Percentage was employed to evaluate the pre-test and post-test performances in 

communication and delivery skills of the First-Year college students before and after the utilization of teacher-made 

digital speeches in teaching Purposive Communication Course. t-Test of Mean Difference was used to determine the 

significant difference in the pre-test and post-test performances of the first-year college students. 

 

 

III. RESULTS AND DISCUSSION 

 

TABLE 1 

 

PRE-TEST PERFORMANCE OF THE FIRST YEAR COLLEGE  

 

 

 

 

 

 

 

 

 

 

 

 

 

 Table 1 presents the pre-test performance in communication and delivery skills of the first-year college students 

before the utilization of teacher-made digital speeches in teaching Purposive Communication Course. It was revealed on 

the table that among the 45 first-year college students there 5 or 11% got a score of 13-16 which is interpreted as very 

good. Moreover, it was also revealed that there are 28 first-year college students or 62% got a score of 9-12 which is 

interpreted as good. Further, it was revealed on the table that there are 12 first-year college students or 27% got a score 

of 5-8 which is interpreted as fair. Finally, the table shows that the pre-test performance of the first-year college students 

in communication and delivery skills before the utilization of teacher-made digital speeches has a weighted mean of 9.22 

which is interpreted as good. This means that these students need intervention activities which uses technology like the 

Score Range Description 
PRETEST 

Frequency % 

17-20 Excellent 0 0 

13-16 Very Good 5 11 

9-12 Good 28 62 

5-8 Fair 12 27 

0-4 Poor 0 0 

Total  45 100 

Weighted Mean 9.22 Good 
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teacher-made digital speeches. This implies that teachers must provide intervention activities which will boost interest 

and confidence in the delivery of speeches. Teachers are an important part of the integration of education and technology 

concepts (Arslan & Şendurur, 2017; Inan & Lowther, 2010; İşman, 2015; Soydan, 2018). Therefore, teachers should 

have sufficient knowledge of educational technology, especially regarding digital learning material preparation. Thus, it 

will be easier to create a constructivist teaching environment (Takıcak, 2016). In addition, teachers should lead students 

in accessing digital learning materials (Çakır & Oktay, 2013). In the teaching process, teacher-student communication is 

generally maintained through teaching materials. At this point, the importance of digital learning materials is an 

undeniable fact (Soydan, 2018). 

 

 

TABLE 2 

 

POST-TEST PERFORMANCE OF THE FIRST YEAR COLLEGE 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 2 presents the post-test performance of the first-year college students after the utilization of teacher-made 

digital speeches in teaching and learning Purposive Communication Course. It was revealed on the table that among 

the 45 first-year college students, 16 or 36% got a score of 17-20 which is interpreted as excellent. Moreover, there 

are 19 first-year college students who got a score of 13-16 which is interpreted as very good. Further, there are also 9 

first year college students or 20% got a score of 9-12 which is interpreted as good. Additionally, one first-year college 

student got a score of 5-8 which is interpreted as fair. Finally, the table also revealed that the post-test performance of 

the first-year college students after the utilization of teacher-made digital speeches has a weighted mean of 15.56 

which is interpreted as very good. This means that after the utilization of teacher-made digital speeches, performance 

of the students increased. This implies that the teacher-made digital speeches is an effective instructional materials in 

improving the performance of the students in communication and delivery skills. Teachers are an important part of 

the integration of education and technology concepts (Arslan & Şendurur, 2017; Inan & Lowther, 2010; İşman, 2015; 

Soydan, 2018). Therefore, teachers should have sufficient knowledge of educational technology, especially regarding 

digital learning material preparation. Thus, it will be easier to create a constructivist teaching environment (Takıcak, 

2016). In addition, teachers should lead students in accessing digital learning materials (Çakır & Oktay, 2013). In the 

teaching process, teacher-student communication is generally maintained through teaching materials. At this point, 

the importance of digital learning materials is an undeniable fact (Soydan, 2018). 

 

 

 

 

 

Score Range Description 
POST-TEST 

Frequency % 

17-20 Excellent 16 36 

13-16 Very Good 19 42 

9-12 Good 9 20 

5-8 Fair 1 2 

0-4 Poor 0 0 

Total  45 100 

Weighted Mean 15.56 Very Good 
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TABLE 3 

 

TEST OF DIFFERENCE BETWEEN THE SCORES IN THE PRE-TEST AND  

POST-TEST PERFORMANCE OF THE FIRST YEAR COLLEGE  

 

 

Aspects Test Scores 
Computed 

T 

Critical 

T 
Decision Interpretation 

Grade 6 Pupils  
Pre 

Post 

9.22 

15.56 
2.871 0.734 Reject Ho Significant 

 

 Table 3 presents the test of difference between the scores in the pre-test and post-test performance of the first-year 

college students before and after the utilization of teacher-made digital speeches. It was revealed on the table that the 

computed value or t of 2.871 is greater than the critical value of t of 0.734, so null hypothesis is rejected. This means that 

there is significant difference in the pre-test and post-test performances of the first-year college students before and after 

the utilization of teacher-made digital speeches. The mean of the pre-test performance of 9.22 has increased to 15.56 in 

the post-test after the utilization of the teacher-made digital speeches. This implies that the teacher-made digital speeches 

provided to the first-year college students have helped improve their performance. Technology has helped student 

willingness and engagement and allows for the enhancements of learning. According to Fisher, et al. (2014), “The need 

for construction and engagement means that the best types of learning will be those that involve choices that the student 

can make, and learning where there are meaningful contexts where the student is engaged”. But is this enough to outweigh 

some of the negatives? In a study conducted by Sülzenbrück, et al. (2011) that examined the effect computer use has on 

motor skills, they discovered that using modern technology could effect changes in basic psychomotor and cognitive 

skills. This includes using tools such as computers, electronic organizers, navigation systems, etc. This can cause 

concerns about student growth in the classroom. Digital instructional materials have the potential for increased individual 

interactivity (Choppin & Borys, 2017). Also, digital instructional materials contain a broader array of adaptivity and 

personalization features, and they have more potential to be accessible to students with disabilities (Choppin & Borys, 

2017). Finally, digital instructional materials have a greater occurrence of built-in assessment programs (Choppin & 

Borys, 2017). 

 

 

 

IV. CONCLUSION 

 The study revealed that there is a significant difference in the pre-test and post-test performances of the first-year 

college students in purposive communication course before and after the utilization of teacher-made digital speeches in 

improving the communication and delivery skills. Thus, it was found out that the teacher-made digital speeches are 

effective instructional materials and learning resource in improving the communication and delivery skills of the first-

year college students in purposive communication course. The content, piece, delivery of the speech and the technology 

used made the learning resource effective to use in the teaching-learning process. 

 

 

V. RECOMMENDATIONS 

1. The proposed improvement plan formulated should be utilized by the teachers to further test whether the 

 intervention is effective to improve the performance in communication and delivery skills in Purposive 

 Communication Course. 
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2. Teachers should produce teacher-made digital speeches to address the needs of the students for the improvement 

 of their communication and delivery skills. 

 

3. Teachers should implement technology enhancement activities to the students to improve their performance. 

 

4. Teachers should provide alternative learning support materials to help them understand the concept correctly and 

 be able to apply the knowledge gained. 

 

5. Teachers must attend training or LAC sessions on the production and crafting of digital learning resource materials 

 for the improvement of communication and delivery skills. 

 

6. Teachers must attend training on teaching strategies and methods in teaching Purposive Communication Course. 

 

7. School Heads should allocate the budget for the procurement of IT equipment to be used in the formulation of 

 digital learning activities and resources. 

 

8. School Heads should spearhead in the crafting of training design and LAC plan for trainings and LAC sessions for 

 the improvement of teaching-learning process of teachers most especially in the improvement of digital learning 

 resource materials to be used during classes. 

 

9. School Heads should provide technical assistance to teachers in terms of teaching communication and delivery 

 skills. 

 

10. School heads should monitor the conduct of classes and provide technical assistance for the improvement of its 

 implementation. 

 

11. School Heads should regularly monitor the teaching-learning process of teachers. 

 

12. School Heads should maximize the time in providing appropriate technical assistance based on the needs of the 

 teachers in teaching Purposive Communication Course.  

 

13. School Heads should submit the crafted digital learning resource materials for remedial instructions for quality 

 assurance. 

 

14. School Heads should encourage and provide technical assistance for the crafting of innovations and research based 

 on the intervention provided to improve the performance of the pupils; and 

 

15. Future researchers should replicate this study to include different locales and include different variables aside from 

 the mentioned in this study. 
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