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Abstract — The study aimed to explore the complexity of teaching Grade Five, highlighting the 

increased demands on teachers to deliver rigorous academic instruction while supporting students' 

social and emotional needs. Using a phenomenological research design, the experiences and 

coping mechanisms of eight Grade Five teachers from Cluster 12, Division of Davao City, were 

examined through in-depth interviews. Participants were selected based on having at least five 

years of service, being current Grade Five teachers, and having experience in unpacking the 

complexity of teaching. 

To cope with these challenges, teachers employed various strategies: collaborating with 

colleagues, seeking professional development, utilizing technology, and prioritizing self-care. 

These coping mechanisms helped them manage the complexities of teaching and support their 

students more effectively. 

With these different interventions, key findings revealed that teachers felt overwhelmed by 

complex material and struggled to find effective teaching strategies. They needed to differentiate 

instruction for diverse learners and recognized the benefits of effective unpacking strategies. 
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I. Introduction 

In recent years, there has been a growing emphasis on the importance of early education, 

and the pivotal role that grade five teachers play in students' academic and social development. As 

such, the demands on grade five teachers have increased, as they are tasked with not only 

delivering rigorous academic instruction but also supporting students' social and emotional needs.  

Teaching grade five can be a complex and challenging endeavor, requiring teachers to 

navigate a wide range of academic, social, and emotional factors that impact student learning and 

development (Graziano, Reavis, & Keane, 2019). To fully understand the complexities of teaching 

grade five, it is important to explore the experiences of teachers who work in this critical stage of 

education.  

In the Philippines, teachers unpack the complexity of teaching grade five by adopting a 

holistic approach that considers the academic, social, and emotional needs of their students. They 

use various teaching strategies and techniques to cater to the diverse learning styles and abilities 

of their students. One approach is to use active learning strategies that promote student 

participation, engagement, and collaboration. Teachers use group work, peer teaching, and project-
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based learning to encourage students to take an active role in their learning process (DepEd, 2017). 

They also use technology-based resources such as educational apps, videos, and online learning 

platforms to supplement traditional instructional materials and enhance student engagement 

(Aglipay et al., 2021). 

Moreover, teachers in the Philippines prioritize the development of social and emotional 

skills and competencies, such as empathy, self-awareness, and responsible decision-making 

(DepEd, 2019). They use techniques such as storytelling, role-playing, and value clarification 

exercises to foster the development of these skills among their students. 

In the local scenario particularly in the schools of Cluster 12, Davao City, Grade five 

teachers encountered a variety of experiences in navigating complexities in teaching. Some 

experiences are positive while others are negatively affecting the teaching profession. It is in this 

context that this study was conceptualized and collected the experiences of grade five teachers as 

they navigate the complexities in teaching.   With this, the researcher, a teacher at the Grade Five 

level in Pablo M. Piatos Sr. Integrated School, would like to undertake a study to investigate the 

experiences of Grade Five teachers as they navigate the complexities of teaching this grade.  

The participants of this study were Eight (8) grade five teachers from Cluster 12, Division 

of Davao City. They were chosen based on the following criteria: (1) must be in the service for at 

least 5 years; (2) grade five teachers; and (3) experience in unpacking complexity of teaching. 

The invitation to the participants ensured that their participation in the research was 

completely voluntary in nature, and is based on the understanding of adequate information. They 

were given an informed consent form before scheduling the interviews and participating in the 

phenomenological research process. Each participant was required to provide a signed personal 

acknowledgement, consent, and an indication of a willingness-to-participate-in-the-study release. 

Unpacking the complexity of teaching grade five is an important topic of study as it 

involves breaking down complex concepts into simpler parts that are understandable for students 

in this age group. This is a crucial aspect of effective teaching as it can help students to better grasp 

difficult concepts and achieve academic success. However, this process can be challenging, as it 

requires teachers to have a deep understanding of the subject matter, as well as effective teaching 

strategies that engage students and promote learning. 

Several studies have explored the concept of unpacking the complexity in teaching grade 

five. For example, a study by Wilson and Mitchell (2019) examined the use of graphic organizers 

as a tool for unpacking complex concepts in social studies for fifth-grade students. The study found 

that graphic organizers were effective in helping students to break down complex ideas into 

simpler parts, and that this approach led to greater understanding and engagement among students. 

Similarly, a study by Kim and Kim (2017) explored the use of storytelling as a tool for 

unpacking the complexity of math concepts for fifth-grade students. The study found that 
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storytelling was an effective way to help students understand abstract concepts and that it promoted 

greater engagement and participation in the classroom. 

Feeling overwhelmed by the complexity of the material. Teachers may feel overwhelmed 

when faced with complex concepts that are difficult to understand or explain to students (Fisher, 

Frey, & Hattie, 2016). This can lead to frustration and a sense of inadequacy in their ability to 

effectively teach the material. To overcome this challenge, teachers may need to engage in ongoing 

professional development and seek out resources to help them better understand the material. 

Research has shown that feeling overwhelmed by the complexity of the material is a 

common experience for teachers. In a study by King and Newmann (2001), teachers reported that 

they felt overwhelmed by the sheer amount of information they needed to cover and the pace at 

which they were expected to deliver it. This can lead to feelings of stress and burnout, which in 

turn can impact the quality of teaching and student learning outcomes. Teachers who feel 

overwhelmed by the complexity of grade five material may need to develop new strategies for 

managing their workload, such as prioritizing key concepts and breaking down the material into 

smaller, more manageable chunks. 

To effectively unpack the complexity of teaching grade five, teachers may need to 

collaborate with their colleagues and administrators to identify best practices and develop effective 

teaching strategies. Professional development programs can also be a valuable resource for 

teachers looking to improve their skills and learn new teaching techniques. For example, a study 

by Vail and Rice (2015) found that teachers who participated in professional development 

programs focused on teaching methods and classroom management were better able to manage 

their workload and adapt their teaching to meet the needs of all their students. By seeking support 

and continuously improving their teaching skills, teachers can effectively unpack the complexity 

of grade five material and help their students achieve positive learning outcomes. 

Unpacking the complexity of teaching grade five can be a challenging task for teachers, 

who may struggle to find effective teaching strategies to engage their students and facilitate 

learning. Teachers may find that the traditional teaching methods they have used in the past are 

not as effective with grade five students, who have unique learning needs and styles. As a result, 

teachers may feel overwhelmed and uncertain about how to approach teaching complex material. 

Research has shown that teachers may experience significant challenges in finding 

effective teaching strategies for grade five students. In a study by Brown and Knowles (2007), 

teachers reported that they struggled to find ways to effectively engage their students and help 

them understand complex material. This can lead to feelings of frustration and burnout, and can 

negatively impact the quality of teaching and student learning outcomes. Teachers may need to 

explore new teaching methods and techniques, such as interactive learning activities, collaborative 

learning, and differentiated instruction, to effectively unpack the complexity of grade five material. 
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To overcome these challenges, teachers may need to seek support from colleagues and 

administrators, attend professional development programs, and engage in ongoing self-reflection 

to continually improve their teaching skills. Collaboration with colleagues can help teachers 

identify effective teaching strategies and learn from each other's experiences. Professional 

development programs can provide teachers with new teaching techniques and strategies, as well 

as opportunities to network with other educators. By engaging in ongoing self-reflection, teachers 

can assess their teaching methods and make adjustments as needed to better meet the needs of their 

grade five students. With support, resources, and ongoing self-reflection, teachers can effectively 

unpack the complexity of grade five material and help their students achieve positive learning 

outcomes. 

Teachers may experience the benefits of effective unpacking strategies when students 

demonstrate a deeper understanding of complex concepts (Hall, Meyer, & Rose, 2012). This can 

be a rewarding experience for teachers, as they see their students engage with and succeed in 

challenging material. By using effective teaching strategies that unpack the complexity of the 

material, teachers can help their students achieve academic success and develop a love of learning. 

Furthermore, effective unpacking strategies can also lead to benefits for teachers, such as 

increased confidence in their teaching abilities and greater job satisfaction. By using effective 

unpacking strategies, teachers can more easily facilitate student learning, and may find that they 

have more success in helping their students to achieve positive learning outcomes. This can lead 

to greater job satisfaction, and may encourage teachers to continue to seek out new and innovative 

teaching strategies to further improve their teaching practice. 

Teaching grade five can be a complex and challenging task, requiring teachers to have a 

deep understanding of subject matter, pedagogy, and the diverse needs of their students. In the 

process of unpacking this complexity, teachers gain valuable insights that can inform their practice 

and contribute to their professional development. This thesis explores the insights gained by 

teachers in unpacking the complexity of teaching grade five, and how these insights can be applied 

to improve teaching and learning outcomes. 

Research has shown that teachers' insights can have a significant impact on their practice 

and student learning. For example, a study by Hattie and Timperley (2007) found that teachers 

who engage in reflective practice and seek feedback from students and colleagues are more likely 

to improve their teaching and student outcomes. Similarly, a study by Loughran, Hamilton, 

LaBoskey, and Russell (2004) found that teachers who engage in critical reflection on their 

practice are more likely to develop a deeper understanding of their subject matter and pedagogy, 

leading to improved teaching and student learning outcomes. By examining the insights gained by 

teachers in unpacking the complexity of teaching grade five, this thesis aims to contribute to the 

body of knowledge on effective teaching and professional development. 
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This study is anchored on Cognitive Load Theory, proposed by John Sweller in 1988. 

Cognitive Load Theory (CLT), is a theoretical framework that emphasizes the limited capacity of 

learners' working memory and how it affects their ability to process information. CLT suggests 

that the instructional design should take into account the cognitive load imposed on the learner and 

try to minimize extraneous cognitive load while maximizing germane cognitive load. The goal is 

to ensure that learners are able to process and retain new information effectively. Several studies 

have demonstrated the effectiveness of CLT in improving learning outcomes (Sweller, Ayres, & 

Kalyuga, 2011). 

One of the key principles of CLT is the importance of reducing extraneous cognitive load, 

which refers to the cognitive load imposed by irrelevant or unnecessary elements in the learning 

environment. This can include extraneous information, confusing graphics, or complex 

instructions. By reducing extraneous cognitive load, learners are able to focus their attention on 

the essential information and better process it (Kirschner, Sweller, & Clark, 2006). 

Another important concept in CLT is the idea of schema acquisition, which refers to the 

process by which learners create mental frameworks or structures to organize new information. 

CLT suggests that instructional design should help learners develop effective schemas to facilitate 

learning and retention. For example, presenting information in a meaningful and organized way 

can help learners create schemas that allow them to better understand and remember new 

information (van Merriënboer & Sweller, 2005). 

Second theory used in this study is Social Learning Theory, proposed by Albert Bandura 

in 1977. Social learning theory by Bandura (1977) posits that individuals learn through 

observation, imitation, and modeling of behavior exhibited by others in their social environment.  

This theory suggests that people learn not only from their own experiences but also from 

the experiences of others, which can influence their behavior and decision-making processes. 

Bandura believed that individuals can acquire new behaviors and skills by observing others, and 

these behaviors can be reinforced through positive feedback or punishment. Thus, in the context 

of teaching, this theory implies that teachers can model behaviors and skills for their students, 

which can be imitated and reinforced to enhance learning. 

Moreover, social learning theory also emphasizes the importance of self-efficacy, which 

refers to an individual's belief in their ability to succeed in a particular task or situation. Bandura 

argued that self-efficacy is a crucial factor in motivation and learning, as individuals who believe 

they can succeed are more likely to engage in challenging tasks and persist in the face of 

difficulties. This theory highlights the role of teachers in fostering self-efficacy in their students 

by providing opportunities for success and providing feedback that reinforces students' belief in 

their abilities. 

The third theory is Self-Determination Theory (SDT) by Edward Deci and Richard Ryan 

in 1980. This theory posits that individuals are motivated by three basic psychological needs: 
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autonomy, competence, and relatedness. SDT can be applied to the experiences of kindergarten 

teachers in navigating complexities in teaching by examining how their sense of autonomy, 

competence, and connection with others influences their engagement, satisfaction, and well-being 

in the teaching profession. 

Self-Determination Theory (SDT) is a theoretical framework developed by Edward Deci 

and Richard Ryan that posits that individuals have an innate psychological need for autonomy, 

competence, and relatedness, and that meeting these needs is essential for optimal human 

functioning and well-being (Ryan & Deci, 2000). According to SDT, individuals are more likely 

to be motivated and engaged when they feel a sense of choice and control over their actions, when 

they feel competent in their abilities, and when they feel connected to others. 

SDT has been applied to various fields, including education, to understand how individuals 

can be motivated and engaged in their learning. In the context of education, SDT has been used to 

understand how teachers can support students' autonomy, competence, and relatedness needs in 

order to foster intrinsic motivation and enhance learning outcomes (Ryan & Deci, 2017). 

 

II. Methodology 

This study used a phenomenological research design within a qualitative approach, as 

defined by Creswell (2012), to explore the common lived experiences of a specific group. Eighth 

Grade Five teachers from Cluster 12, Division of Davao City, who had firsthand knowledge of the 

teaching complexities, were interviewed. Additional data were gathered from documents, 

observations, and art. The data were thoroughly analyzed for phrases and themes, which were then 

grouped into clusters of meanings. This process enabled the researcher to construct a universal 

understanding of the phenomenon and gain deeper insights. 

The researcher aimed to understand the deeper meaning of Grade Five teachers' 

experiences in unpacking the complexity of teaching, which justified the use of qualitative 

research. According to Kalof and Dietz (2008), as cited by Gerodias (2013), qualitative research 

helps uncover the meanings and motivations behind cultural symbols and personal experiences. 

By using phenomenology, the study sought to reveal the themes, symbols, and meanings of these 

experiences, aligning with David's (2005) approach. Phenomenological research operates on two 

premises: experience is a rich source of knowledge, and it shapes behavior (Becker, 1992, as cited 

in Morrissey & Higgs, 2006). 

According to Corbetta (2003), the phenomenological research design was a qualitative type 

of research for which interviews provide in-depth methods that can grant access to deep knowledge 

and explanations and help grasp the subjects’ perspective. Creswell, (2012) also claimed that 

interviews were primarily done in qualitative research and occur when researchers ask one or more 

participants general, open-ended questions and record their answers. Often audio tapes were 
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utilized to allow more consistent transcription. Interviews are also useful to follow-up with 

individual respondents after questionnaires, such as to further investigate their responses.  

The researcher collected data, typically via long interviews, from individuals who have 

experienced the phenomenon under investigation.  Next, the data analysis involved triangulation 

that extracted significant statements from the transcribed interviews. The significant statements 

were transformed into clusters of meanings according to how each statement fell under specific 

psychological and phenomenological concepts. Moreover, these transformations were tied up 

together to make a general description of the experience both the textural description of what was 

experienced and the structural description of how it was experienced. The researcher incorporated 

his or her personal meaning of the experiences here. Finally, the report was written such that 

readers understand better the essential, invariant structure of the essence of the experience 

Since the focus of this study is to explore and assess the grade five teachers’ experiences, 

coping mechanisms and insights gained in unpacking the complexity of teaching, the researcher 

intends to employ the phenomenology type of qualitative method research. 

The participants disclosed their experiences in unpacking the complexity of teaching. The 

grade five teacher’s mechanism for unpacking complexity of teaching was also discussed. A study 

by Vail and Rice (2015) found that teachers who participated in professional development 

programs focused on teaching methods and classroom management were better able to manage 

their workload and adapt their teaching to meet the needs of all their students. By seeking support 

and continuously improving their teaching skills, teachers can effectively unpack the complexity 

of grade five material and help their students achieve positive learning outcomes. Some of the 

participants stated that: 

As a grade five teacher, I often find myself feeling overwhelmed by the complexity of the 

material. Balancing the diverse learning needs of my students while covering the curriculum can 

be challenging. (P3) 

The complexity of grade five material can be daunting, leaving me feeling overwhelmed 

at times. To overcome this, I focus on breaking down the content into manageable chunks and 

incorporating interactive activities to engage my students.  (P4) 

Teaching grade five students comes with its complexities, and I sometimes feel 

overwhelmed by the depth and breadth of the material. However, I remind myself that it's essential 

to maintain a growth mindset and seek continuous learning. (P5) 

The complexity of grade five curriculum can be overwhelming, but I see it as an 

opportunity to enhance my teaching skills. Seeking support from colleagues and engaging in 

reflective practices help me navigate through the intricacies of teaching and uncover the best 

strategies for my classroom. (P6) 
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Teachers may also need to seek support from colleagues and administrators, attend 

professional development programs, and engage in ongoing self-reflection to continually improve 

their teaching skills. By engaging in ongoing self-reflection, teachers can assess their teaching 

methods and make adjustments as needed to better meet the needs of their grade five students. 

With support, resources, and ongoing self-reflection, teachers can effectively unpack the 

complexity of grade five material and help their students achieve positive learning outcomes. Here 

are some of the statements of the participants of this study: 

Uncovering the complexities of teaching grade five material can be daunting, and I often 

find myself searching for effective strategies. Flexibility is key as I experiment with various 

approaches, assessing what works best for my students' learning styles.(P1) 

I sometimes struggle to find effective teaching strategies to uncover the complexities of the 

material. It's challenging to balance differentiation, classroom management, and engaging 

activities while ensuring that all students grasp the concepts.  (P2) 

Teaching grade five brings its unique set of complexities, and at times, I struggle to find 

the most effective strategies. I embrace the challenge by reflecting on my lessons and seeking 

feedback from my students. (P6) 

Finding effective teaching strategies to uncover the complexities of grade five material can 

be a journey of trial and error. Some days are challenging, but I remain committed to adapting and 

evolving my approach. (P8) 

Research has shown also that differentiating instruction is a critical component of effective 

teaching for grade five students. In a study by Tomlinson (2001), teachers reported that they 

struggled to engage their students when using a one-size-fits-all teaching approach. With this, 

teachers may need to differentiate their instruction to meet the needs of diverse learners in their 

classroom (Glass, Meyer, & Rose, 2013). This can involve tailoring instruction to meet the needs 

of students with different learning styles, abilities, and backgrounds.  To address this challenge, 

teachers can use a variety of teaching methods and materials, such as visual aids, hands-on 

activities, and group work, to engage all learners in the classroom. 

 Teachers may need to explore a range of differentiated instruction strategies, such as 

flexible grouping, tiered assignments, and student choice, to effectively unpack the complexity of 

grade five material. Below are the statements of the participants of the study: 

In grade five, I encountered diverse learners with varying abilities and learning styles. To 

uncover the complexities of teaching, I prioritize differentiation. Adapting instructional methods 

ensures that every learner feels supported and challenged in their unique learning journey. (P1) 

Uncovering the complexities of teaching grade five requires constant differentiation to 

meet the diverse needs of my students. By incorporating flexible grouping, offering alternative 
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resources, and providing varied assessments, I ensure that every learner can access the curriculum 

at their level. (P3) 

The complexities of teaching grade five call for a focus on differentiation to address the 

diverse learning abilities in my classroom. Identifying each student's strengths and challenges 

allows me to create personalized learning paths.  (P5) 

In my grade five classroom, I navigate the complexities of teaching by differentiating 

instruction to accommodate the diverse learners. By using a mix of visuals, hands-on activities, 

and collaborative work, I cater to various learning preferences. (P7) 

While unpacking the complexity of teaching grade five can be challenging, effective 

unpacking strategies can lead to a range of benefits for both teachers and students. By facilitating 

deeper learning, increasing engagement, and improving student outcomes, effective unpacking 

strategies can help to improve the overall quality of education for grade five students. The 

participants state that:  

Effective unpacking strategies have been a game-changer in uncovering the complexities 

of teaching grade five. Breaking down complex concepts into manageable parts helps students 

grasp the material more comprehensively.  (P1) 

Using effective unpacking strategies has been transformative in my grade five classroom. 

Guiding students through step-by-step analysis of complex topics enables them to connect the dots 

and build a solid foundation of knowledge. (P4) 

Uncovering the complexities of teaching grade five becomes more manageable with 

effective unpacking strategies. Taking the time to explore key ideas and providing students with 

clear learning objectives helps them stay focused and retain information better.  (P6) 

I have experienced the significant benefits of effective unpacking strategies in teaching 

grade five. By gradually delving into complex concepts, my students develop a deeper 

understanding of the material.  (P8) 

Research has shown that collaborative teaching practices can have a positive impact on 

both teacher well-being and student outcomes. In a study by Hargreaves and Dawe (1990), 

collaborative teaching was found to enhance teacher satisfaction and to improve student 

performance. The study found that teachers who collaborated with their colleagues felt more 

supported and less stressed, and were able to more effectively address the needs of their diverse 

learners. 

Effective collaboration can take many forms, including team-teaching, co-planning, and 

peer mentoring. In a review of research on collaborative teaching practices, Hattie (2012) found 

that effective collaboration requires a shared vision, a focus on student learning, and a commitment 

to ongoing professional development. By working collaboratively, teachers can develop new and 
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effective strategies for unpacking complex material and supporting diverse learners, and can 

contribute to a culture of professional growth and learning within their school community. Some 

of the participants state that: 

Collaborating with colleagues has been a powerful coping mechanism when facing 

challenges in uncovering the complexities of teaching grade five. Sharing experiences and 

strategies in team meetings enables us to brainstorm solutions and learn from one another. (P2) 

When navigating the complexities of grade five instruction, collaborating with colleagues 

is my go-to coping mechanism. Engaging in professional learning communities and discussing 

common challenges fosters a strong support network. (P3) 

Facing challenges in uncovering the complexities of teaching grade five can be 

overwhelming, but collaborating with my colleagues provides a sense of reassurance and 

motivation. Openly discussing our struggles and successes enables us to pool resources and devise 

creative approaches. (P4) 

In my grade five teaching journey, collaborating with colleagues has been instrumental in 

coping with challenges. Whether it's seeking advice or exchanging innovative ideas, the 

camaraderie among teachers creates a sense of belonging and camaraderie. (P8) 

Seeking professional development is another coping mechanism that many teachers use to 

manage the challenges of teaching grade five. Professional development can provide teachers with 

opportunities to enhance their teaching skills, stay current with research and best practices, and 

develop new strategies for unpacking complex material and supporting diverse learners. By 

engaging in ongoing professional development, teachers can feel more confident and capable in 

their roles, and can better meet the needs of their students (Tomlinson, 2001). 

Research has shown that effective professional development can have a positive impact on 

both teacher well-being and student outcomes. In a review of research on teacher professional 

development, Darling-Hammond, Wei, Andree, Richardson, and Orphanos (2009) found that 

effective professional development should be ongoing, job-embedded, and focused on student 

learning. They also found that effective professional development should be collaborative and 

include opportunities for teachers to practice and receive feedback on new skills and strategies. 

Effective professional development can take many forms, including workshops, 

conferences, online courses, and coaching. In a study by Abell and Bryan (1997), science teachers 

who participated in a year-long professional development program reported feeling more confident 

and competent in their teaching, and reported using more student-centered teaching practices. The 

study found that the program was effective because it was ongoing, collaborative, and focused on 

improving student learning outcomes. Here are some of the statements of the participants of the 

study: 
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Seeking professional development has been a vital coping mechanism for me. Attending 

workshops and webinars allows me to learn about new instructional strategies and educational 

trends. The knowledge gained from these opportunities empowers me to refine my teaching 

techniques and better support my students' diverse needs.  (P1) 

Facing challenges in teaching grade five complexities, I turn to professional development 

as a coping mechanism. By participating in relevant courses and seminars, I continuously expand 

my pedagogical toolkit. (P2) 

Professional development has proven to be a valuable coping mechanism as I tackle the 

complexities of teaching grade five. Engaging in ongoing learning equips me with new approaches 

to break down complex concepts effectively. (P3) 

By attending conferences and collaborating with experts in the field, I stay up-to-date with 

innovative teaching strategies. This continuous learning journey empowers me to navigate 

challenges with a growth mindset and adapt my teaching to meet my students' evolving needs. (P8) 

Utilizing technology is another coping mechanism that teachers can use to manage the 

complexity of teaching grade five. With the increasing availability of educational technology, 

teachers can use a wide range of digital tools and resources to support teaching and learning. For 

example, teachers can use interactive whiteboards, tablets, educational apps, and online platforms 

to create engaging and interactive lessons that help students understand complex concepts. By 

using technology, teachers can also personalize instruction and provide differentiated support to 

meet the needs of diverse learners (Bebell & Kay, 2010). 

Research has shown that using technology can have a positive impact on both teacher well-

being and student outcomes. A study by Schacter, Fagnano, and Dede (2004) found that using 

technology-based instructional strategies can lead to improved student learning outcomes and 

increased teacher confidence and motivation. The study also found that using technology can 

enhance teacher creativity and flexibility in lesson planning, and can provide new opportunities 

for collaboration and professional development. 

However, it is important to note that utilizing technology effectively requires careful 

planning, training, and ongoing support. Teachers need to be able to select appropriate technology 

tools and resources, integrate them effectively into their teaching practice, and ensure that they 

align with curriculum standards and learning goals (Harris & Hofer, 2011). Additionally, teachers 

need to be aware of issues related to digital equity and access, and need to ensure that all students 

have equal opportunities to use technology for learning. Below are some of the statements of the 

participants: 

Digital tools, such as interactive apps and educational software, enable me to present 

complex concepts in engaging and accessible ways. Integrating technology in the classroom has 

proven to be an effective strategy in helping my students grasp difficult material. (P2) 
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Technology has become an invaluable coping mechanism for me as a grade five teacher 

navigating teaching complexities. Interactive presentations, online resources, and virtual 

simulations are powerful tools that enhance student understanding and cater to diverse learning 

styles.  (P3) 

Facing challenges in teaching grade five complexities, technology has been my trusted ally. 

Educational platforms, video tutorials, and virtual collaboration tools enable me to personalize 

instruction and provide immediate feedback.  (P4) 

When grappling with the complexities of teaching grade five, I find solace in utilizing 

technology as my coping mechanism. Digital platforms and online learning resources allow me to 

offer differentiated instruction and scaffold complex concepts. (P8) 

Moreover, teachers prioritize self-care as a coping mechanism for managing the stresses of 

teaching grade five. This may include strategies such as exercise, mindfulness, and taking time off 

to recharge. Teachers face high levels of stress and burnout due to the demands of the job, and it 

is essential for them to take care of their own physical, emotional, and mental well-being in order 

to maintain their effectiveness and avoid burnout. Prioritizing self-care can include a range of 

activities, such as exercise, meditation, hobbies, and spending time with friends and family 

(Kyriacou & Sutcliffe, 2017). Prioritizing self-care can help teachers to maintain their energy and 

focus, and can contribute to their overall well-being (Kaplan, 2011). 

Research has shown that prioritizing self-care can have a positive impact on teacher well-

being and job satisfaction. A study by Wagner, Reeves, and Post (2020) found that teachers who 

engaged in regular self-care activities reported lower levels of stress and burnout, and higher levels 

of job satisfaction and commitment to teaching. The study also found that self-care activities can 

help teachers maintain a positive outlook and approach to teaching, even in the face of challenging 

situations. 

However, prioritizing self-care can be challenging for teachers due to the demands of the 

job and the perception that taking time for oneself is selfish or indulgent. It is important for schools 

and administrators to create a culture that supports and encourages self-care among teachers, and 

to provide resources and support to help teachers prioritize their own well-being (Kyriacou & 

Sutcliffe, 2017). The participants state that:  

Taking time for personal hobbies and relaxation helps me recharge and maintain a positive 

mindset. This practice enables me to approach challenges with renewed energy and a clear 

perspective. (P3) 

In navigating the complexities of teaching grade five, I recognize the importance of 

prioritizing self-care. By establishing work-life boundaries and practicing mindfulness, I reduce 

stress and stay mentally and emotionally balanced. (P4) 
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Facing challenges in teaching grade five complexities, I make it a point to prioritize self-

care. Engaging in regular exercise, spending time with loved ones, and practicing mindfulness are 

essential in maintaining my well-being. (P7) 

Adequate rest, healthy eating, and leisure activities provide the balance I need to tackle 

challenges with resilience. Nurturing my well-being empowers me to handle difficulties with a 

positive outlook and unwavering dedication to my students' growth.  (P8) 

In addition, building strong relationships with students can also help teachers to create a 

positive and inclusive classroom culture (Henderson & Mapp, 2002). When students feel valued 

and respected by their teachers, they are more likely to feel a sense of belonging in the classroom, 

which can lead to improved student engagement and academic performance. Overall, the 

importance of building strong relationships with students is a critical insight gained by teachers in 

unpacking the complexity of teaching grade five, as it can lead to improved student outcomes and 

a more positive classroom culture. Below are the insights of the participants:insights of the 

participants: 

Trust and mutual respect form the basis for effective learning. When students feel valued 

and supported, they are more willing to take risks and engage in the complexities of learning, 

creating a positive and productive classroom environment. (P2) 

By getting to know them individually, I can tailor my instruction to their unique needs and 

interests. Building rapport establishes a sense of belonging, empowering students to embrace 

challenges and take ownership of their learning journey.  (P1) 

A positive teacher-student connection nurtures a growth mindset and encourages active 

participation in learning. This approach enables me to uncover the complexities of teaching by 

effectively meeting my students' academic and emotional needs.  (P4) 

By creating a supportive and empathetic classroom culture, I foster a safe space for students 

to ask questions, seek help, and collaborate with peers. This sense of community empowers them 

to explore the complexities of learning with confidence and enthusiasm. (P7) 

Another key insight gained by teachers in unpacking the complexity of teaching grade five 

is the value of differentiation and personalized learning. Every student comes to the classroom 

with unique strengths, weaknesses, and learning styles. Teachers who can differentiate instruction 

and provide personalized learning experiences are better equipped to meet the needs of all their 

students and improve their academic outcomes (Tomlinson, 2014). When students feel that their 

individual needs and learning styles are being met, they are more likely to feel valued and included 

in the classroom. By incorporating differentiation and personalized learning into their teaching 

practices, teachers can help to create a classroom culture that values diversity and promotes 

academic success for all students. Here are their insights: 
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Tailoring instruction to accommodate diverse learning styles and abilities ensures that each 

student can access the curriculum effectively. This approach fosters a sense of ownership and 

motivation, enabling students to tackle the complexities of learning with greater confidence and 

success.  (P3) 

Adapting my approach to meet individual needs allows me to address learning gaps and 

challenge high achievers effectively. This student-centered approach promotes a deeper 

understanding and long-term retention of complex concepts. (P5) 

Recognizing that each student is unique, I provide varied learning opportunities, resources, 

and assessments to accommodate diverse learning preferences and abilities. This tailored approach 

fosters a positive learning experience and empowers students to take an active role in their 

education.  (P6) 

Uncovering the complexities of teaching grade five is made more attainable through 

differentiation and personalized learning. This approach fosters an inclusive and supportive 

learning environment, enabling students to excel in their academic journey.  (P8) 

In addition to enhancing teacher knowledge and skills, ongoing professional development 

can also help to foster a culture of collaboration and continuous improvement in schools. Teachers 

who engage in professional development are more likely to collaborate with their colleagues, share 

their knowledge and expertise, and work together to improve their instructional practices (Darling-

Hammond, Hyler, & Gardner, 2017). By creating a supportive and collaborative professional 

learning community, teachers can work together to develop effective instructional strategies and 

improve student outcomes. The participants state that: 

Ongoing professional development is a crucial educational management insight in teaching 

grade five. The educational landscape is constantly evolving, and staying updated on the latest 

pedagogical approaches and resources is essential. (P3) 

Participating in workshops, seminars, and collaborative discussions keeps me abreast of 

best practices and innovative methodologies. This commitment to growth empowers me to provide 

high-quality education that meets my students' evolving needs. (P4) 

By engaging in continuous learning, I gain new perspectives and evidence-based strategies 

to tackle complex teaching challenges. Embracing professional development not only enhances 

my effectiveness but also benefits my students' learning outcomes. (P5) 

By attending conferences, seeking mentorship, and collaborating with colleagues, I acquire 

new knowledge and refine my instructional techniques. This educational management insight 

empowers me to cultivate a dynamic and impactful learning experience for my students. (P8) 

Finally, teachers who unpack the complexity of teaching grade five often realize the 

importance of reflection and self-evaluation. This includes reflecting on their teaching practices, 
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seeking feedback from students and colleagues, and continually evaluating their effectiveness as a 

teacher. Research has shown that engaging in reflection and self-evaluation can lead to improved 

teaching practices and student outcomes (Van Manen, 1991). 

In the study of Dinham (2013) it was noted that reflective practice can help teachers to 

identify areas for improvement, enhance their teaching strategies, and improve student outcomes. 

John-Steiner (1999) emphasizes the value of collaboration in reflective practice, as working with 

colleagues can provide new perspectives and insights. Schön (1983) stresses the importance of 

"reflection-in-action," or the ability to think critically and make adjustments in the moment, as 

well as "reflection-on-action," or the ability to review and evaluate past experiences and make 

changes for future improvement. Below are some of the statements of the participants: 

Regularly reviewing my teaching practices and student outcomes allows me to identify 

areas for improvement and make data-driven decisions. This self-awareness helps me adapt and 

refine my approach to effectively uncover the complexities of teaching. (P2) 

Taking time to assess my instructional strategies and their impact on students' learning 

enables me to refine my methods. This continuous improvement process fosters a more enriching 

and student-centered learning environment. (P3) 

By examining my teaching practices and student progress, I gain insights into what works 

best for my students' needs. This self-directed learning process equips me to address teaching 

complexities with greater efficiency and effectiveness. (P4) 

Analyzing my teaching techniques and their effect on student learning allows me to adjust 

my strategies to better meet the needs of each individual. This continuous cycle of improvement 

enables me to navigate the complexities of teaching with confidence and purpose. (P8) 

 

III. Results and Discussion 

Findings of the study on the experiences of grade five teachers’ in unpacking complexity 

of teaching was revealed that it was feeling overwhelmed by the complexity of the material, 

struggling to find effective teaching strategies, needing to differentiate instruction for diverse 

learners, and seeing the benefits of effective unpacking strategies. 

In terms of the coping mechanisms of the grade five teachers’ in unpacking complexity of 

teaching it was revealed that they cope through collaborating with colleagues, seeking professional 

development, utilizing technology, and prioritizing self-care. 

As to the educational management insights gained from the participants, the grade five 

teachers proposed the importance of building strong relationships with students, value of 

differentiation and personalized learning, need for ongoing professional development, and 
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importance of reflection and self-evaluation as important insights in their experiences in 

uncovering the complexities of teaching. 

Analysis 

The results of my analysis revealed the following significant findings. Based on the 

experiences of grade five teachers’ in unpacking complexity of teaching, results of the interview 

revealed the following themes:  First, feeling overwhelmed by the complexity of the material, as 

teachers may feel overwhelmed when faced with complex concepts that are difficult to understand 

or explain to students. Second, struggling to find effective teaching strategies, wherein teachers 

may struggle to find effective teaching strategies that are appropriate for grade five students and 

that effectively unpack complex concepts. Third, needing to differentiate instruction for diverse 

learners. Teachers may need to differentiate their instruction to meet the needs of diverse learners 

in their classroom. This can involve tailoring instruction to meet the needs of students with 

different learning styles, abilities, and backgrounds. Fourth, seeing the benefits of effective 

unpacking strategies. Teachers may experience the benefits of effective unpacking strategies when 

students demonstrate a deeper understanding of complex concepts. This can be a rewarding 

experience for teachers, as they see their students engage with and succeed in challenging material. 

On the coping mechanisms of grade five teachers’ in unpacking complexity of teaching, 

one of the themes that was shown was collaborating with colleagues.  Teachers collaborate with 

their colleagues to share resources, strategies, and approaches to unpacking complex material and 

supporting diverse learners. Collaboration can help teachers to feel supported and can lead to the 

development of new and effective teaching techniques. The second theme identified was seeking 

professional development, as teachers seek out professional development opportunities to enhance 

their teaching skills and develop new strategies for unpacking complex material. Professional 

development can help teachers to stay current with research and best practices, and can provide 

opportunities to network with other educators. The third theme identified was utilizing technology. 

Teachers use technology to support their instruction, such as online resources, educational apps, 

and interactive whiteboards. Technology can provide teachers with new and engaging ways to 

present complex material and support diverse learners. Fourth, prioritizing self-care. Teachers face 

high levels of stress and burnout due to the demands of the job, and it is essential for them to take 

care of their own physical, emotional, and mental well-being in order to maintain their 

effectiveness and avoid burnout. 

On the educational management insights gained from grade five teachers' unpacking 

complexity of teaching, the first theme identified was the importance of building strong 

relationships with students, teachers who unpack the complexity of teaching grade five often 

realize the importance of building strong relationships with their students. This includes taking the 

time to get to know each student, understanding their individual needs and interests, and creating 

a supportive classroom environment. 
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The second theme identified was the value of differentiation and personalized learning.  

Another insight gained by teachers in unpacking the complexity of teaching grade five is the 

importance of differentiation and personalized learning. Teachers who understand the diverse 

needs and learning styles of their students can tailor their instruction to meet the individual needs 

of each student. This can lead to improved learning outcomes and engagement for all students. 

The third theme was needed for ongoing professional development. Teachers who unpack 

the complexity of teaching grade five often realize the need for ongoing professional development 

to stay up-to-date with the latest research and best practices in teaching. This includes attending 

conferences, participating in workshops, and collaborating with colleagues to share ideas and 

resources. Ongoing professional development can lead to improved teaching practices and student 

outcomes. 

The fourth theme was the importance of reflection and self-evaluation. Teachers who 

unpack the complexity of teaching grade five often realize the importance of reflection and self-

evaluation. This includes reflecting on their teaching practices, seeking feedback from students 

and colleagues, and continually evaluating their effectiveness as a teacher. Research has shown 

that engaging in reflection and self-evaluation can lead to improved teaching practices and student 

outcomes. 

Discussion 

Based on the findings of the study, it is important that some significant moves must be 

taken into consideration and be made available for the grade five teachers considering the bulk of 

their work on their assigned function and in uncovering the complexities of teaching. 

This study may provide an avenue for school heads to encourage regular teacher reflections 

and promote peer support networks to share effective unpacking strategies. Providing 

opportunities for ongoing professional development and targeted training in instructional 

techniques will empower grade five teachers to continuously enhance their pedagogical skills. 

Additionally, school heads should consider creating a supportive environment that values 

innovation and experimentation, encouraging teachers to explore new approaches in unpacking 

complex concepts to meet the diverse needs of their students effectively. 

As for the grade five teachers themselves, they could work on engaging in regular 

workshops, seminars, and collaborative discussions that will allow them to stay updated on 

effective unpacking strategies and innovative teaching methodologies. Additionally, cultivating a 

culture of continuous learning within their classrooms will empower students to take an active role 

in their education and foster a growth mindset. By regularly reflecting on their teaching practices 

and seeking feedback from students and colleagues, grade five teachers can identify areas for 

improvement and make data-driven decisions to enhance their instructional approaches and 

uncover the complexities of teaching more effectively. 
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The learners, along with their parents, should look into their possible contributions they 

could work on to further make their experience with developing a positive classroom climate better 

for them as learners, parents, and teachers. 
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