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ABSTRACT

This study determines the significant relationship between the extent of instructional supervision of school heads
and their role in facilitating reflective teaching practices among secondary teachers. The locale of the study is situated in
the barangay proper of Brgy. Seguinon, Albuera, Leyte, is a large and accessible institution called Seguinon National
High School and the thirty - nine (39) secondary teachers, and 1 school head were the respondents of the study. The
instrument used in the study is a survey questionnaire on instructional supervision from the Department of Education
SOCCSKSARGEN Region and to determine the level of reflective practices, the study utilized the survey used by Hung
& Thuy (2021) in their study entitled, “Reflective Teaching Perceived and Practiced by EFL Teachers-A Case in the
South of Vietnam”. The data presented indicates a significant relationship between the extent of instructional supervision
by school heads and their role in facilitating reflective teaching practices among secondary teachers. This underscores
the importance of effective instructional supervision in promoting reflective practices, highlighting the substantial impact
school leaders have on teaching quality. The findings suggest that active supervision creates an environment conducive
to reflection, allowing teachers to critically assess their methods and enhance their practices. Establishing a culture of
reflection is essential; when school leaders prioritize reflective practices, teachers are encouraged to adopt similar
mindsets, fostering collaborative improvement. This emphasizes the crucial role of strong instructional leadership in
nurturing reflective practices and suggests that proactive school heads are vital to both teacher development and student
achievement.

Keywords — Instructional Supervision, School Heads, Role, Facilitating Reflective Teaching Practices, Secondary
Teachers

I.  INTRODUCTION

Quality education is the main reason why teachers must be updated and involved in the recent educational reforms
and transformation. It is obvious that education is a lifelong process, and it takes an individual to be resilient to whatever
educational changes that the department is introduced. Take the example of the Philippine Education curriculum. It was
almost 14 years ago since the creation of the K to 12 curriculums. As mentioned by some of the teachers, that they do
not fully conceptualize the old curriculum and here comes the MATATAG curriculum which started the full
implementation in the kindergarten, grade 1, 4 and 7. With this changes and reforms in the education sector, teachers
must be updated and make themselves equipped with the necessary knowledge and skills to be able to give the quality
education that the learners in the Philippines is asking for.

As a secondary school teacher, the researcher urges the teachers to reflect on their performance, especially in
planning, lesson delivery and assessment of how the objectives of the lessons are attained. Facilitating reflective teaching
is important in achieving teaching goals of teachers. Reflective practice is a process of self-examination and self-
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evaluation of the teaching previously delivered in which teachers regularly engage to improve professional practices.
Realizing the actions, activities and result of teaching, teachers must reflect on the activities to be done to improve
teaching and learning process. These activities will be visible through the instructional supervision conducted, most
especially in giving feedback during post-observation conferences.
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The Department of Education defines instructional supervision as a professional, ongoing, and collaborative
process for improving instruction. It consists of guidance, assistance, idea sharing, facilitation, or creation to assist
teachers in improving the learning situation and quality of learning in schools. Under this program, a supervisor or
instructional leader who possesses superior knowledge and skills and works collaboratively in a school environment that
fosters the development of a professional learning community extends a helping hand to a professional colleague.

Instructional supervision, when undertaken by the principal, focuses primarily on helping teachers reflect on their
actions and promoting school improvement through professional development (Sergiovanni & Starratt cited in Chen,
2018). On the other hand, general instructional supervision is school-based and is undertaken by relevant staff such as
inspectors, teachers, principals, and administrators in schools to provide support, supervision, and continuity assessment
for the professional development of teachers and the improvement of their teaching process. Instructional supervision
heightens the professional knowledge of teachers and promotes the effectiveness of the teaching strategies they
implement. Being the main stakeholders in the implementation of the curriculum, teachers should be involved in the
strategic planning of the instructional supervision program. If teachers view supervision as something done to them and
for them but not with them, its potential to improve schools cannot be fully realized (Chen, 2018). But if instructional
supervisor fully explains and emphasizes the importance and effect of instructional supervision, surely teachers would
have a positive mindset and acceptance on this activity. Thus, it is important to make school stakeholders aware of the
roles and responsibilities of every member of the organization to create a school environment conducive for teaching,
learning and working and they must have the same mindset in attaining such goals.

Hence, it is in this premise that the researcher decided to conduct this study to determine the significant relationship
on the extent of instructional supervision of school heads and their roles in facilitating reflective teaching practices of
secondary teachers to improve teaching and performance of the students. A proposed instructional supervision will be
formulated based on the findings of the study.

It is in the rationale that the researcher who is currently teaching in the above mentioned local, would like to delve
worthy research undertaking that will benefit himself, the school he is currently teaching and that of her Graduate
Program she is enrolled at.

This study determines the significant relationship between the extent of instructional supervision of school heads
and their role in facilitating reflective teaching practices among secondary teachers in Seguinon National High School,
Albuera North District, Leyte Division. The findings of the study were the basis for the proposed instructional supervision
plan.

Specifically, this study sought to answer the following questions:

1. What is the extent of instructional supervision conducted by school heads to teachers?

2. What is the level of reflective teaching practices of teachers?

3. Is there a significant relationship between the extent of instructional supervision conducted by school heads and
the level of reflective teaching practices of teachers?

4. What instructional supervision plan can be proposed based on the findings of this study?
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1. METHODOLOGY

Design. This study adopted a descriptive-correlational research design to explore the relationship between the extent
of instructional supervision conducted by school heads and level of reflective teaching practices of teachers. The
locale of the study is situated in the barangay proper of Brgy. Seguinon, Albuera, Leyte, is a large and accessible
institution called Seguinon National High School. The school is managed by a dedicated School Principal and a team
of experienced 39 teachers. The school accommodates 991 students from Grade 7 to 10. The school maintains strong
relationships with parents, alumni, and the community, extending education beyond the classroom through
extracurricular activities, clubs, and community service initiatives. SNHS is also dedicated to environmental
sustainability, promoting energy conservation, waste reduction, recycling, and sustainable resource use. The
instruments used in this study is a survey questionnaire which describes the extent of roles of instructional supervision
and reflective teaching practices of teachers. Part 1 of the instrument is a survey questionnaire on instructional
supervision from the Department of Education SOCCSKSARGEN Region. It is composed of a 10-item survey which
describes the instructional supervision of school heads which support the growth and development of school heads
and teachers. The respondents will determine the extent of roles of instructional supervisor using the Five-Point Likert
Scale of which 5 means Very High, 4 means High, 3 means Moderately High, 2 means Low, and 1 means Very Low.
This survey will be accomplished by the school head and teachers at the school. Moreover, Part 2 of the questionnaire
will determine the level of teacher reflective practices. The survey was used by Hung & Thuy (2021) in their study
entitled, “Reflective Teaching Perceived and Practiced by EFL Teachers-A Case in the South of Vietnam”. The
questionnaire will be measured using a Five-Point Likert Scale where 5 means Always, 4 means Often, 3 means
Sometimes, 2 means Rarely and 1 means Never. The 20-items indicators will be rated by the teachers. This study
focused on the roles of school heads in facilitating reflective teaching practices through the conduct of instructional
supervision. Findings of the study were the basis in formulating instructional supervision plan which focused on
developing and enhancing reflective teaching practices of teachers.

Sampling. The respondents of this study were thirty - nine (39) secondary teachers and 1 school head. Complete
enumeration was employed in choosing the respondents of the study.

Research Procedure. After obtaining research approval, data collection commenced. Letters requesting study
approval were submitted to relevant authorities. Initially, a request letter was sent to the Schools Division
Superintendent for permission to proceed with data collection from identified respondents. Following approval from
the SDS, permission letters were also submitted to the Public Schools District Supervisor and School Principal. Upon
receiving approvals, the researcher proceeded with data gathering activities. An orientation session was conducted for
the respondents, and their consent through permits was obtained to participate in the study. Subsequently, survey
questionnaires were distributed, and the researcher guided the respondents in completing them. After the survey phase,
data were collected, tallied, and submitted for statistical analysis.

Ethical Issues. The researcher properly secured the permission to conduct the study from the authorities through
written communication. In the formulation of the intervention materials that was used in the study, the use of offensive,
discriminatory, or other unacceptable language was avoided. The respondents’ names and other personal data were
not included in this study to protect their privacy. Participation of the respondents was also voluntary. Orientation was
conducted for the respondents. In the orientation, issues and concerns were addressed and consent to be included in
the study were signed. The researcher-maintained objectivity in analyzing and discussing the results. All authors
whose works were mentioned in this study were properly quoted and were acknowledged in the reference.

Treatment of Data. The quantitative responses underwent tallying and tabulation. Statistical treatment involved using
specific tools: Simple Percentage and Weighted Mean assessed the extent of instructional supervision of school heads
and reflective teaching practices of teachers. Pearson r was utilized to ascertain the significant relationship between
the dependent and independent variables.
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I11. RESULTS AND DISCUSSION

Table 1

Extent of Instructional Supervision of School Heads

Statements

Weighted
Mean

Description

Interpretation

Democratic Supervision: Recognizes that instructional supervision
is a school head & teachers’ support function to nurture leadership
and autonomy by promoting open communication and collaboration
and mutual trust.

3.90

Often

High

Collegiality & Collaboration: Supports collegial relationships
among teachers and instructional leaders and develops professional
relationships that nurture openness, trust, respect and integrity.

3.78

Often

High

Professional Development: Engages teachers and school heads in
the planning, designing, and evaluation of individual professional
development programs.

3.60

Often

High

Ethical Teaching: Establishes healthy supervisory relationship in
self-assessment among teachers & school heads based on respect
and trust in their personal and professional competence.

3.70

Often

High

Inquiry & Reflective Teaching: Encourages teachers and school
heads to inquire on good practices and to pursue better alternatives
for the improvement teaching and learning.

3.60

Often

High

Diversity of Teachers and Learners: Encourages the development
and use of differentiated forms of supervision by assisting teachers
and school heads develop a deep consciousness and understanding
of the influences of cultural diversity in educational opportunities,
programs, practices and outcomes.

3.77

Often

High

Clinical Supervision: Requires thorough understanding of the
diversity of teachers and learners, the context where teaching —
learning occurs, and use of pedagogy that accomplishes
instructional goals for better learning outcomes.

3.71

Often

High

Formative Teacher/School Head Evaluation: Encourages teachers
and administrators to work as collaborative partners to identify
teachers’ professional development goals, to appropriately assess
those goals and plan actions for the improvement of teaching and
learning.

3.60

Often

High

Curriculum Supervision: Clarifies the aims of education, the nature
of knowledge, the role of teachers, and purposes of the curriculum
by encouraging close collaboration of teachers and instructional
leaders in the processes of curriculum development, implementation
and evaluation.

3.65

Often

High

Copyright © 2024 1JAMS, All right reserved

124




O

N

<\

\

INTERNATIONAL JOURNAL OF ADVANCED MULTIDISCIPLINARY STUDIES

N
IJAMS Volume 1V, Issue 11 November 2024, elISSN: 2799-0664

10 | Teacher & School Head Action Research: Encourages the conduct 3.61 Often High
of action research as a strategy to improve instruction and for
professional development.
AVERAGE 3.69 Often High
Legend:
RANGES DESCRIPTION INTERPRETATION
4.21-5.00 Always Very High
3.21-4.20 Often High
2.61-3.20 Sometimes Average
1.81-2.60 Rarely Low
1.00-1.80. Never Very Low

Table 1 evaluates the extent of instructional supervision conducted by school heads, revealing an average weighted
mean of 3.69, which is interpreted as high. This indicates that school heads actively engage in supervising teachers’
instructional practices, which is essential for fostering an environment that supports professional growth and enhances
student learning outcomes. The high mean suggests that school heads prioritize instructional supervision, leading to a
culture of continuous development among teachers. Effective supervision provides valuable feedback and resources,
promoting accountability and encouraging the implementation of best practices in the classroom. Ongoing instructional
supervision can improve not only individual teacher performance but also the overall quality and reputation of the school.
It fosters collaboration and innovation among staff, contributing to a more engaged learning community. To further
enhance this practice, school heads should continue prioritizing supervision while incorporating teacher feedback to
create a more responsive and collaborative atmosphere. In summary, the results underscore the importance of
instructional supervision by school heads as a key component in improving teaching effectiveness and student academic

performance.
Table 2
Level of Reflective Teaching Practices of Teachers
Statements Weighted | Description | Interpretation
Mean
1 | I can quickly react to teaching problems happening in class. 4.00 Often High
2 | I notice students’ attitudes during the teaching process. 3.61 Often High
3 | I adjust my instruction or activities based on students’ attitudes in 3.58 Often High
class.
4 | I try to understand my purposes, intentions, and feeling in any 3.71 Often High
teaching activities
5 | Before class, | plan the lesson and anticipate what may happen 3.72 Often High
and try to find a solution for that.
6 | After class, | look back on what happened in class. 3.61 Often High
7 | After class, | try to find out the reasons for teaching problems in 3.62 Often High
the previous lesson.
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8 | I analyze my teaching activities based on the objectives of my 3.60 Often High
lessons to make some changes in the future.
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9 | I can figure out teaching problems happening in class. 3.56 Often High

10 | I document my teaching experience using a reflective journal. 3.31 Often High

11 | I record videos or audios of my teaching practice and reflect upon 3.29 Often High
them.

12 | | collect a teaching portfolio to reflect on my teaching. 3.36 Often High

13 | I research repeated teaching issues to reflect my teaching practice. 3.41 Often High

14 | | use peer observation to reflect on my teaching practice. 3.20 Often High

15 | I and my colleagues work together to have an observation and 3.27 Often High
reflect on each other teaching.

16 | | join a study-group with other teachers where we discuss on our 3.89 Often High
lesson plan, have an observation and reflect on our teaching

17 | The supervisor in my school visit classrooms to observe and give 3.91 Often High
feedback. I reflect on my teaching based on their feedback.

18 | | attend teaching workshops and reflect on my teaching practice 3.92 Often High
based on them.

19 | I collect students' feedback and reflect upon them. 3.80 Often High

20 | I collect the feedback from the instructional supervision conduct 3.90 Often High

and reflect on the needs for improvement.

AVERAGE 3.61 Often High

Legend:

RANGES DESCRIPTION INTERPRETATION

4.21-5.00 Always Very High

3.21-4.20 Often High

2.61-3.20 Sometimes Average

1.81-2.60 Rarely Low

1.00-1.80. Never Very Low

Table 2 evaluates the level of reflective teaching practices among teachers, showing an average weighted mean of
3.61, interpreted as high. This indicates that teachers regularly engage in self-reflection concerning their instructional
methods, which is essential for assessing and improving their teaching effectiveness. The high score suggests a strong
commitment to reflective practices, allowing educators to critically analyze their experiences, adapt strategies based on
feedback, and create more student-centered learning environments. Additionally, regular reflection fosters professional
growth and encourages innovative teaching practices. This implies that school heads should support the reflection process
by integrating it into professional development initiatives and providing dedicated time for collaborative reflection among
teachers. By fostering a culture of reflection, schools can enhance instructional quality and ultimately improve student
learning outcomes. In summary, the results emphasize that reflective teaching practices are vital for effective education
and continuous professional development.
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Table 3
Test of Relationships
Variables r Compute | Table | Decision | Interpretati
d valueor | Value on Ho on
Correlated t @.05
Instructional Significant
Supervision and ) Relationship
Practices Ho (Very
Strong)

Table 3 presents the results of tests examining the relationships between the extent of instructional supervision by
school heads and their role in facilitating reflective teaching practices among secondary teachers. The results reveal a
correlation coefficient of (r = 0.91), indicating a very strong positive relationship. Additionally, the computed t-value of
(3.661) exceeds the critical table value of (0.219) at a significance level of (0.05), allowing for the rejection of the null
hypothesis (Ho). This confirms a statistically significant relationship between the extent of instructional supervision and
the facilitation of reflective teaching practices. The findings highlight the crucial role that school heads play in promoting
reflective teaching practices through effective supervision. A high correlation coefficient suggests that as instructional
supervision increases, so does the support for reflective practices among teachers. This relationship may stem from school
heads providing constructive feedback, creating opportunities for professional dialogue, and fostering an environment
that values self-assessment and continuous improvement. Moreover, the strong connection between supervision and
reflective teaching implies that school leaders have the power to influence teaching quality significantly. By prioritizing
instructional supervision that encourages reflection, school heads can enhance teachers' professional development,
ultimately leading to improved student learning outcomes.

IV. CONCLUSIONS

The data presented indicates a significant relationship between the extent of instructional supervision by school
heads and their role in facilitating reflective teaching practices among secondary teachers. This underscores the
importance of effective instructional supervision in promoting reflective practices, highlighting the substantial impact
school leaders have on teaching quality. The findings suggest that active supervision creates an environment conducive
to reflection, allowing teachers to critically assess their methods and enhance their practices. Establishing a culture of
reflection is essential; when school leaders prioritize reflective practices, teachers are encouraged to adopt similar
mindsets, fostering collaborative improvement. This emphasizes the crucial role of strong instructional leadership in
nurturing reflective practices and suggests that proactive school heads are vital to both teacher development and student
achievement.
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10.

V. RECOMMENDATIONS

Utilize the proposed instructional supervision plan formulated to achieve the desired goal of the study.

Regularly engage in self-reflection after lessons to assess what worked well and what could be improved. Maintain
a reflective journal to document insights and areas for growth.

Actively seek constructive feedback from peers and school heads. Use this input to refine teaching strategies and
enhance instructional effectiveness.

Participate in professional learning communities (PLCs) where teachers can share experiences, discuss challenges,
and collaboratively develop reflective practices.

Attend workshops and training sessions focused on reflective teaching and instructional improvement. Stay
informed about best practices in pedagogy.

Be open to trying new instructional approaches and reflect on their impact on student learning. Use these
experiences to inform future practice.

Foster an environment where reflective practices are valued. Encourage teachers to engage in self-assessment and
share their reflections in a supportive setting.

Implement structured supervision models that include regular observations followed by collaborative feedback
sessions. Ensure that feedback is constructive and aimed at fostering growth.

Regularly assess the effectiveness of instructional supervision and its impact on reflective practices. Use this data
to inform ongoing improvements in supervision strategies, and

Future researchers should replicate this study to include different locales and include different variables aside from
the mentioned in this study.
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